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Introduction

. The research represented in the present repert was initiated by a
direct request from the Curriculum Sub-Committee of the Board of Education
for the City of London to the Language Research Group. That request, in
full, read:

"That the desires of the Comaunity in the City of London
with respect to the French Programs be assessed and the
Language Research Group at U.W.0. headed by Dr. R. C.
Gardner carry out the study at no cost to the Board."
(see Appendix A)

It is obvious from the preceeding quotation tha® the rejuest was both
wide-reaching in its scope and somewhat vague in terms of its frame of
reference. Perhaps the only completely unambiguous aspect cf the request
was that the project should be done on a cost-free basis for the Boaru.

After reviewing our prior commitments, staffing, facilities, and
research budget we decided to accept this conmission from the Board for
severa]l reasons. In the first place, we felt that the cost of such a
survey could be rationalized quite readily within the terms of our current
grant contract from the Secretary of State. Secondly, we are strong
believers in the proposition that any change in educational programmes oOr
practices should be made on the basis of the best available factual know-
ledge rather than relying on politically expedient or emotionally attractive
reasons which themselves are often reflections, at best, of contemporary
myths concerning education! or, at worst, suggest a seriously auestionable
(or at least unfathomable) underlying motivation. Finally, we hoped that
the results of this survey would yepresent both a promising beginning at
understanding the needs ard desires of the community of London with
respect to French languace instruction, and, in a broader scientific
context might also help us understand the influence of certain values and

IFor a discussion of some of the myths surrounding second language
learning the interested reader may refer to: "Optimal Age: Myth or
Reality?", Stern, H.H., Canadian Modern lLanguage Review/La reyue
~anadian des langues vivantes, Vol. 32, No. 3, Feb 1976, pp. 283-294;
The Best Age for Foreign Language Training: Issues, Opinions, and
Facts", Smythe, P. C., Stennett, R. G., and Gardner, R. C., Canadian
Modern Language Review/La revue canadian des langues vivantes, Yol, 32,

No. T, Oct. 1975, pp. 10-23.




forces operating within a particular socio-cultural milieu on the potential
outcomes of second language programmes. Only the former of these last two
aims will be the subject of the present report while the latter aim will

be dealt with in a subsequent series of more technical papers.

Our initial task was to decide exactly who comprised the eventual
audience for our report. It was obvious that the Curriculum Sub-Committee
who had requested the study formed at least one potential consumer of our
final product, however, it also occured 10 us that any policy formulated
by this group would have to be implemented by the Administration of the
Board and that ultimately the Moderns Consultant would have to be
intimately involved. In fact, all three sources were consulted during
the Tong and complex process of designing the several forms of the
questionnaire that were employed and in the formulation of the overall
research plan itself. In addition we benefited from detailed constructive
criticism from the Board's Research and Evaluation Committee. (See
Appendix A which contains the relevant correspondence and documentation).

At this point it may not be inappropriate to single out two individ-
uals whose interest and industry were particularly helpful. Both Mr. Gil
Jutras, Moderns Consultant, and Dr. R. G. Stennett, Chief of Educational
Research Services, read several preliminary draft forms of the question-
naires making a number of insightful and invaluable comments. To the
best of our ability we attempted to incorporate as many of their suggestions
as possible. To the extent that there remain some obvious flaws or over-
sights in the survey we assume full responsibility.

At an early stage in our planning with these several groups we were
faced with the manifest impossibility of assessing the opinions of every
member of "the Community in the City of London". We, therefore, attempted
to identify reievant groups within the community and then to sample
opinion from representative members of these groups. Moreover, as we
hegan the process of identifying groups we also realized that a single
questionnaire would not be equally appropriate to all groups. This
realization eventuated in our designing five different forms of the
questionnaire each of which, however, did share some common items.

In the interests of comparability of the results from the various
forms of the questionnaires it was necessary to comprcmise somewhat in
our choice of languuge and the specific wording we used. Rather than
develop detailed, technically explicit (and, therefere, scientifically
respectatle) wordings for the various concepts we were inquiring about,
we opted for a less formal and, hence more colloquial form of English.
Apparently most respondents accepted this necessity and answered the
sometimes lengthy forms with good faith and in a serious fashion.

As was ineyitable in a study of this magnitude there wer~ some
adverse reactions on the part of a small minority of responde ..s. This
type of survey typically brings a number of "barrack-room Tawyers" out
of the closet and they were joined by an equally small number of self-
appointed attitude testing "experts"., Respondents in these groups




objected to such diverse issues as: the use of "math" as an abbreviation
for "mathematics"; the lack of a :ientifically rigorous, operationalized
definition of what it means to speak, read, write and understand spoken
French "wel1"; the fact that the questionnaire solicited respondents’
attitudes and opinions which one individual labelled as highly subjective.
To this last individual we would have to award an A+ for his deep insight.

After all, what are attitudes and opinions if not subjective feelings?

The one other mildly disconcerting trend revealed in a few question-
najres was an apparent lack of trust vis-a-vis the survey itself, the
Administration, and the elected Trustees. Thus, certain individuals
seemed to entertain paranoid feelings that the survey was somehow designed
"to get them" as individuals or to weaken the position of the group they
belonged to. For example, a few parents carefully removed the identifi-
cation number from their questionnaires so that it was impossible to match
and compare the feelings of these parents with those of their children
in spite of a guarantee of the confidentiality of all individual responses.
As another example of this type of mentality we might cite the French
teacher who wrote a lengthy, rather vitriolic comment suggesting that the
survey was politically motivated by self-serving "petty little bureaucrats"
who merely wanted to defend the "wretched status quo". This courageous
individual then signed his commerit using as a nom-de-plume the name of a
well known Quebec ac*ivist. Incidentaliy, he also managed to misspell
this pseudonym.

Negative reactions such as those outlined above were very much in
the minority. In the main, most people understood the reason for the
survey and seemed to appreciate the fact that their views were being
solicited.

Before beginning the main body of this report, we feel that one other
issue must be raised so that the interpretation of the results may be
viewed in its total context. Attitud~ and opinion surveys are notoriously
sensitive to external forces cver which the investigators often have
little or no control. At least five such events occured either just prior
to, or during the course of the survey.

(i) The 3rd Annual Report of Dr. Keith Spicer, the
Commissioner of Official Languages, was relased
in early April with its attendent publicity both
in the local media and in at least one national
Canadian newsmagazine (Maclean's, 19 April, 1976,
pp. 23-24).

(ii) The same issue of Maclean's carried a lengthy,
pos thumous 1y published interyiew with Dr. Wilder
Penfield. A good deal of this interview dealt
with Dr. Penfield's ex-cathedra opinions about
second-language learning. A number of respondents
referred explicitly to this interview, apparently
labouring under the misapprehension that Dr.
Penfield was an expert in second language teaching
and learning rather than being the significant
pioneer in neurosurgery that he was.

ERIC 9




(iii) A senior Administrative Officer of the Board of
Education for the City of London saw fit to make
a series of highly dramatic public pronouncements
concerning aspects of the Board's grade 7 and 8
French programme. This event was given prominence
in the local media and it would indeed be surprising
if it did not influence the responses of those
taachers, students and parents involved in the
programme. (See Appendix B)

(iv) The London Free Press printed an editorial on the
same subject covered in the preceeding point.
(See Appendix B)

(v) The question of bilingual air traffic’ control
became such a highly visable public issue that
Merle Tingly, the Editorial Cartoonist ¢f the
London Free Press, in a clever cartoon on 5 May,
1976 combined it with the theme of French class-
room instruction. (see Appendix B)

Unfortunately it is impossible to evaluate the impact of the fore-
going events on the results of this survey. They have been listed here
sc that readers of this report may take them into account in their inter-
pretation of the results that we present.

Finally, we wish to express our sincere thanks to all of those
individuals who assisted in the execution of this study. To all who
graciously completed the questionnaires, to the many individuals and
committees who offered advice during the design and implementation of
the survey, to the teachers who 2dministered and distributed question-
naires, and to Jean Peel, V..nie Ramsay and Louis Gliksman of the
Language Research Group, Merci, mille fois!

In concluding this section we offer the two tfollowing quotations
which closely mirror our sentiments:

ta) From a general elementary teacher (grades 5 and 6)
we are asked, "Is this questionnaire going to have
its results put to a useful end or will it meet the
usual fate of previous questionnaires?" The emphasis
in this quotation was placed by the teacher.

(b) From a secondary school French teacher (grades 9,

11, and 12) "I hope that this information is put
to good use and not simply filed."

10




3

Samp.ec, Method and Overview of Andlysis

The general strategy followed in the development of the five versions
of the questiornaire has been briefly outlined in the preceeding section.
Furtner documentation, in roughly chronological order is also included in
Appendix A.

Greups Sampled

Questionnaires were distributed in mid-April, 1976 to the following
samples:
1. A1l 2lected Trustees (N=14)
2. All Central Office Administration down to and includi=g
the rank of Area Superintendent (N=19)
3. A1l Principals and Vice-princinals in each elementary

and secondary school (N=182)

A1l Guidance Counsellors (i=68)

A1l French Teachers - elementary (N=34)

- secondary (N=47)

6. Samples of teachers of subject areas other than French,

selected on & random basis from the yearbook.
- elementary (N=63)
- secondary (N=174)

7. Thirteen classes of studerts studying French in each of
Grades 7, 8, 9, 11 and 13.?

- elementary (N=724)
- secondary (N=873)

8. One parent per household for each of the students in the
above (#7) sample.

9. An approximately equal number of parents of secondary
school students whose children were not enrolled in
French courses and the parents of thirteen grade 6
classes whose children were not yet taking French.

[$ 23 =

L
Groups 1-4 reeeived Form A of the questionnaire while Group 5
received From B, Group 6 - Form C, Group 7 - Form D, and Groups 8 and 9,

Form E. fCopies of all questionnaires are included as Appendix C.

YThus each Secondary school that offers French within the Londcn system
was surveyed as weil as one LClementary feeder school for each Secondary
school.

11




Data Collecticn

A1l questionnaires were taken to the Board warencuse and distributed
by the Board's courier service. Questionnaires were personally addressed
to each recipisnt in Groups 1-6. Questionnaires for >*udents and their
parents were packaged in bulk lots along with instructicas for administra-
tion and addressed to the Principals of the participating schools or the
person designated by the Principal as being responsible for their distri-
bution in a particular school. In the case of the questionnaires for
students studying Trench and their parents, pre-coded matched sets were
prepared so that these sets of respunscs might be compared. Apart from
this no individually identifiable marking was made by us on any question-
naire to further insure the anonymity of respondents although in some
cases we did requira respondents to check off which group (i.e.,
Elementary vs. Secondary) they belonged to.

Each questionnaire was accompanied by a letter of explanation from
tha Director of Education (see Appendix C) and a gummed envelope so that
questionnaires could be sealed after completion thus assuring greater
confidentiality of responses.

Studenis completed their questionnaires during their regular French
periods and were asked to take home the matcning questionnaire to their
parents. Questiornaires fo Non-French Parents (Group #9) were also
sent home via students. BGoth groups of parents were requested to send

2 completed questionnaires back to school with their children.

Completed questionnaires from both individuals and schools were sent
to the Educational Research Services office of the Board from where they
were collected daily, ard later as returns began to slow down on weekly
basis, by a member of the Lenavage Research Group.

Although respondents were .equested ty return the completed question-
raires within one or two weeks (i.e., by tne beginning of May) the rate
of returns was somewhat erratic and data collection was not complete in
some instances until after the end of June. Moreover, because returns
from individual schools did not always reach us in one bulk lot as they
had been distributed it was not possible in the majority of cases to
identify the hun-French Parents in terms of whetner their children were
Elementary or Secondary level students. Becaus2 of uiis, in the subseouent
analyses of the questionnaires no differentiation of Non-french Parent
responses into elementary and secondary was possible and the group is
treated as an intact entity. This was an unforseen and regretable turn
of events since those parents whose children have not yet had the
opportunity to enroll in French ave clearly a different case than are
the parents of students who have opted out of French studies.

12




Another note of caution with respect to the interpretation of the
survey results is necessary with respect to the replies of the Trustees
and Administration. As is eyident in the following table (Table A) the
return rate for Trustees was the second lowest of all groups and because

_ of the small size of this group initially, it was decided to treat the

Trustees and Administration as a single group.

Overview of Analysis

In preparing the present report we were guided by a number of
strategic decisions. (i) In the first place, partly for reasons of
simplicity of presentation we have decided to use a descriptive as
compared to an analytic statistical approach. Thus while each tabie also
contains a measure of central tendency (the mean score) and a measure of
variability (the standard deviation) the main body of each table presents
the percentage of respondents in each group endorsing a particular alter-
native for that question. It was felt that the data might thus "speak
for themselves" and that tests of statistical significance would be
superfluous. Fach table is also accompanied by a short descriptive
passage and we have attempted to keep interpretive statements and specula-
tions to a minimum. For those readers put off by masses of numbers, and
such is certainly the case here, we have included a rather extended section
of anecdotal reports gleaned from the last question in each questionnaire
which allowed respcndents to express themselves in their own words. We
view these two sets of data as complimentary and hope that the interested
reader will attend to both with equal industry.

(ii) Examination of both the number of persons receiving question-
naires (Table A) and the number of questions asked in each (see Appendix
C) should convince even the most casual reader that many thousand
individual responses resulted from the survey. In light of this, and to
keep the length and detail of the present report within manageable
proportions (some may question whether we have succeeded) we do nol
include responses to all questions in this document. We have exercised
some editorial authority in omitting some items of limited interest to a
general readership or items that may have had more theoreticai implications
for our own ongoing research project.

Where a particular question was asked of more than one of the
responding groups its wording in the tables has, in some cases, been
modified so that the table headings did not become overly complex. Thus,
for example, the item concerning parents helping with homework is given
in Table II - 10b as "How often does your child receive help with his/her
homework at home?" Naturally the question was worded somewhat differently
in the students' questionnaires.

(iii) Although the survey was reasonably massive in terms of the
number of individuals polled, we feel much more secure in generalizing
its results to the population as a whole that is served by the London
Public School System than in attempting on the basis of two or three

13




Tahle A

Return Rates as Percentages for Thirteen Groups
Receiving the Surve; Questionnaires

Number Number
Distributed Returned % Returned
Trustees 14 6 42.9%
Administration 19 18 94.7%
Trustees and Administration 33 24 72.7%
Principals and Ulce-principals | 12% 124 ¢a.2%
Guidance Counsellors 68 62 91.2%
Non-French Teachers - Elementary 63 39 61.9%
- Secondary 174 71 40.8%
French Teachers - Elementary 34 24 70.6%
- Secondary 47 45 95.7%
Parents - Elementary, French 724 513 71.3%*
- Secondary, French 873 735 84.2%*
Non-French Parents fhalel 764 7 K
Students - Elementary, French - Gr. 7 - 373 724 100.0%
- Gr. 8 - 351
Total 724
- Secondary, French - Gr. 9 - 371 873 100.0%
- Gr. 11 - 286
- Gr. 13 - 216
Total é;g

*These figures are estimates based on the assumption that for each child
completing a questionnaire, & matching questionnaire was taken home.

**No record was kept in *he individual schools as to the exact number of
questionnaires sent home to parents whose children were not taking French.
In the secondary schools especially this was Togistically almost an
impossibility as it was frequently not possible to find an intact class
of students which had no members Studying French.
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classes of students and their parents to define the climate of opinion
in individual schools. To follow the latter course of action would have
required even larger samples from each school and therefore would have
further overtaxed our already strained resources. Identifying the needs
and wishes of individual schools and school areas can, in our opinion,
only be done fairly by a more universal plebiscite.

The material to be presented in this report is organized into the
following four sections:

I Background Information and General Community Opiniens

I1  Curricular Specifics and Suggestions

IIT1 School and Classroom Climate

IV Respondents' Comments

We strongly urge the truely interested reader to find the time and
patience to plow through the plethora of information in the following
pages and to reach his own informed conclusions.
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Tables I - la-d

These four questions were presented to most of the groups
included in the survey in an attempt to assess respondents’
self-perceptions of their own levels of competence with the
French language. French teachers were excluded as it was
assumed that the majority have a demonstrated competence in
French. In a sense these four questions give an estimate of
the general level of French/English bilinguality within whici
the London French programmes exist. Not surprisingly, a high
level of bilinguality was not revealed.

The students enroiled in French courses were the most
confident of all groups with respect to their French skills in
these four areas (reading, writing, speaking and understanding).
On the other hand, the level of French skills claimed by the
various other groups suggest that students enrolled in French

have very few real-life, French language models outside of the

actual classroom.
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Table I - 2

Wher2as the previous four items sought to measure the

general level of bilinguality among respondents the question

presented ia Table I - 2 was designed to reveal attitudes

towards French/English bilingualism which would constitute

another significant aspect of the general climate in which
the French programmes exist.

From Teble I - 2 it is apparent that the mean scores
for all groups, with the exception of that for the Trustees
and Administration, tend to be at least moderately positive.
The most “avouvable groups on this item are the French
teachers, however, even *he parents of students not currently
enrolled in French tend to endorse this concept. Of all

groups polled, the Trustees and Administration have the

least favourable attitude towards bilinguality.
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Tables I - 3 aand b

The items summarized in Tables I - 3 a and b represent
aspects of parents' and students' attitudes towards French
speaking Canadians rather than to the more abstract concept
of bilinguality.

From Table I - 3a it may be observed that the highest
category of endorsement for all groups tended to be the
neutral position although most of the remaining opinions appear
to be on the positive side. There is, moreover, a reasonable
degree of correspondence between the parents and students as to
the climate of opinion within their families. An examination
of the means for each group suggests that parents show a slight
tendency to feel that they encourage more positive feelings
towards French Canadians that the students perceive them doing.

The data contained in Table I - 3b reveal a similar
correspondence between students and parents views concerning
greater contact with French Canadians. Both groups are slightly
less positive on this item than on the previous one with the

exception of the secondary school French students who rather

strongly endorse the idea of greater contact.
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Table I - 4

The views of all groups were solicited to ascertain whether
French was viewed as more appropriate for students of average
or greater academic ability. There was general agreement among
most groups that French studies should not be Timited to only
the better students. The implication clearly is that even less
academically talented students will gain something of value by
being exposed to French. Interestingly over one-fourth of ail
of the teacher groups and the Principals and Vice-principals
expressed some reservations concerning the teaching of French
to less than average ability students. Perhaps this latter
finding reflects the first-hand experience of these individuals
with less talented students in a varisty of subject areas.

This question is of some importance in 1:ght of Burstall's

work in Britain which demonstrated a close relationship between
the gains in rrench made by less a~ademically able students and
the expectations for their success held by school officials.

In short, something akin to a self-fulfilling prophecy might

be operational in this respect.

O
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TABLE I - 4

FRENCH SHAYUL D ONLY BE TAUGHT TO STUDNENTS OF AVERAGE OR HIGHFR aBILITY,
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Tables I - 5 and 6

The questions represented in these two tables solicited
respondents’ views concerning two very general reasons for
studying French. An implied contrast between these two orienta-
tions towards French studies was built into the questions by
including the word “"primarily" in each, however, this does not
imply that these basic reasons are necessarily antithetical or
in conflict with each other.

A simultaneous examination of both Tables I - 5 and 6
shows that all groups more strongly endorse cultural understand-
ing and communication (i.e., integrative reasons) than the
pragmatic, career-oriented (i.e., instrumental reasons) goals
of French studies. In fact, both sets of reasons are positively
endorsed by al1 groups with the exception of the Non-French
teachers who appear skeptical about the pragmatic or practicai
reasons.

Thus French study is viewed primarily as a vehicle to
greater cross-cultural understanding and this finding appears
congruent with both the general attitude towards bilingualism

and towards French Canadians demonstrated in previous tables.
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Tables I - 7 a-e

The questions summarized in Tables I - 7 a-e all déa] with
the issue of a locally availabla French television channel.
In interpreting the responses to these items the ieader should
bear in mind that the questions were asked prior to the actual
availability of the channel and thus they may nut reflect some
of the emotionality that surrounded this issue locally once
the new service was actually instituted.

In lable 1 - 7a, a great diversity among groups is revealed
with respect to the actrzl need for French television in
London. The least favourable gyioups with over 50% of respondents
suggesting no need for a French channel are the: Trustees and
Administration, Principals and Vice-principale, Elementary and
Secondary French Parents, and Elementary French students. The
groups seeing the greatest need are the French teachers, both
Elementary and Secondary, and the Seconudary School ireuch

students.
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Tables I - 7 b-c

At a more concrete level than the general need for French
television assessed in the preceding question, Table I - 7b
shows what respondents' expectations were concerning their own
personal use of the channel once it became avaiiable. In light
of the low level of bilinguality in the groups samplead and
their lack of perceived need for a French channel it was perhaps
predicable that the majority of respondents did not think that
they would use this facility. The two notabie exceptions to
this pattern are revealed in the responses of the Guidance
Counsellors and the Secondary French students.

On the other hand, sizeable numbers of parents of French
students stated that they planned to encourage their children
to watch the channel. One may speculate as to the effectiveness
of a message of the "don't do as I do, do es I say" type from
these parents to their children. Alternately, perhapé some
parents may be exposed to French television via their children

in spite of their avowed disinterest.
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Tables I - 7 d-e

The two most enthusiastic groups with respect to the
French channel, the Elementary and Secondary French teachers
demonstrate part of the reasons for their enthusiasm in
answer to the questions presented in Tables I - 7 d-e. Thus
the teachers see real value in using this facility in their
classrooms and also strongly endorse the idea of encouraging
their students to watch at home. In view of the lack of
locally available French speaking models suggested by previous
questions these uses of television would seem to have
considerable intuitive merit in redressing this situation.
It is just possible that with enough encouragement from both
teachers and parents that students may actuaily avail them-

selves of the opportunities afforded by the French channel.
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TABLE I - 7d
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Tables I - 8 a-d

The questions presented in these four tables represent the expecta-
tions various groups have with respect to the four classic linguistic
outcomes of second language study (i.e., speaking, reading, aural
comprehension, and writing). More specifically they deal with cespondents'
expectations that students who have successfully completed the elementary
and secondary prcgrammes in London will attain some degree of facility in
these four skill areas.

In general, thc majority of respondents do expect that the London
elementary and secondary French programm . will produce reasonable levels
of French skills in all four areas. However, sizeable numbers (i.e., 20%)
of both Trustees and Administrators and Secondary French Teachers appear
skeptical about the possibility of developing a high level of speaking
skills. A1l groups share high expectations about the development of
reading skills and this may be a good indication of the present curricular
emphasis. A slight contrast is apparent when the expectations concerning
speaking (oral production) and listening (aural reception) are compared,
with slightly more optimism being expressed concerning the receptive
skills. The pattern of responses for the development of writing skills
is quite similar to that for reading skills.

A1l groups seem to feel that the present programmes are more likely
to produce students who will haye reading and writing abilities somewhat

in advance of their speaking and listening abilities.
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1,71 .98 >y 8,3 0.0 1647 62,5 1245
3.49 .85 as 0.0 20,0 11,1 62,2 202
3,88 LAY 513 1.6 10,3 4,9 62.8 18,1
3.80 .95 7135 1.6 13,5 6.7 58,8 18,4
3,77 L399  76u FIS 12,4 8,9 Su4,3 1941
3.90 JBG 724 1.5 4,8 16,9 Su,.u 21.4
3,83 .9t 873 1.8 9.6 11.3 58,2 18,9

BLANK
OR

NO OPINION
4,2

X
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TABLE T - 8b

NO YOU FEFL THAT A CHILO WHO HAS SATISFACTORILY CNMPLETFN FRENCH AT AOTR ThE
FLEMFNTARY AND SFCONDARY SCHOOL LEVFLS SHOULD BE ABLF Th « REAL FRENCH wFLL?

MF AN S.N, N VFRY GFNFRALLY NFUTRAL SENERALLY VFRY BLANK
DCFINITELY N YES REFIMITELY 0OR
NO YFS A CPINTION

TRUSTEFS AND ADMIN 3.91 W72 24 2.0 8,3 4,2 70,8 12.5 4,2
PRINCIPAIS AMD VPIS 3.92 U 126 0.0 6.3 10,3 6745 1541 8
GUIDANCE COUNSFLLORS 4703 .62 62 0.0 4,8 3,2 75.8 1641 040
FRENGCH TFACHFRS=FLFM  1.96 .73 24 4,? 0,0 4,2 79,2 1245 0.0
FRENCH YFACHFRSwSFC, 4.12 WGl 4s 0,0 2.2 2,2 73,3 17.8 4,4
PARENTSF|FuaFRENCH 4,00 .79 513 1.6 5,7 4,3 6645 20,1t 1.9
PARENTS~SEC ,«FRENCH 4,905 W73 735 .7 4,9 5.3 6641 Z1.6 1.4
PARENTS«NO FRENCH 3,94 RS 764 1.7 6,2 9.6 53,8 21.2 2.6
STUDENTS-ELFMeFRENCH 3,90 L2 724 1,0 5,2 1741 54,8 2140 .8
STUDFNTSeSEC.=FRENCH 4,04 .78 873 .9 4,7 8,7 6047 24,9 .1

52 .
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TABLE I - 8¢ ' 4

DO YOU FEFL YHAT 4 CHILD WHO MAS SATISFACTORILY CAMPLFTYFD FRFNCH AT BOTH THF
FIEMENTARY AND SECONDARY SCHOOL LEVFLS SHOULD RE ABLF TO « UADERSTAND SPOKFN

FRENCH WELL?

MEAN S.D, N VFRY GFNFRAL. v NEUTRAL GFAFRALLY VERY RLANK
PEFIMTITEL Y NQ YES PEFIMITELY oRrR
NQ Y£S NO CPINICN

TRUSTEFS AnD AOMINM, 3.74 - 8RS 24 0,0 12,5 12,5 58,3 12.5 4,2
PRINCIPAIS anD VPIS 3.74 A7 176 0,0 12,7 15,1 56,3 151 8
GUIDANCE CNUNSFLLORS  3.90 W27 62 0,0 11,3 9,7 5645 2246 0.0
FRENFH TEAFHERS=ELEM 4,00 7 24 u,? 0.0 12.5 58,3 2540 0.0
FRENCH TFAPHFRSeSEF, 3093 .91 48 2.7 6.7 8,9 $3,3 27,2 6,7
PARFNTSFLFMaFRENCH 31.94 21 513 1,6 6,4 6.6 65,1 18,1 2.1
PARFNTS=SEr,«FRENCH 3,89 JRR 735 1,? 9,3 9,5 57.8 2045 146
PARENTS=n0 FRENCH 3.A1 .96 764 2.0 11.1 11,0 53,4 2042 2.4
STUDFNTS-FI EM-FRENCH 3,92 .83 724 1,0 5.0 17.7 52,3 2341 1.0
SYHDFNTS-SFc:-FQFNCH 3:QH +R8 873 fol 6.9 177 5i.S 2746 ol

ERIC
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TABLE I - 8d

DO YD} FEFL THAT a4 ChILN “H( HAS SAYISFACTCRILY COMPLFTFS FRENCH AT 80Th THF
FLEMENTARY aND SECONDARY SCHOOL LEVFLS SHOULD BF AGLF TP = ~RITF FRFNCH nELL?

MF AN S N VFRY GFNFRALLY NFUTRAL GENENALLY VERY L ANK
DEFINITELY ~0 YES PEFINITELY oR
N0 vFS NG CPINION
TRUSTEFS AND A%MIN] 3.70 .75 24 8.0 12,5 8,3 73.8 “e2 4,2
PRINCIPAIS awD VPIS 3.72 .79 126 1.0 10.3 17.5 67,3 19.3 1.6
GUIDANCE CPUNSFLLORS 3.9 W62 52 8.0 4,8 a,7 Ta,2 9,7 1.6
FRENPH TEArWFRS-FLEM 3.3 JR0 24 4,2 0.9 16.7 60,7 17,5 0.9
FRENCH TFArMFRS=SFC,  3.53 .92 45 2.2 15.6 13,3 57,8 Aol 4.8
PARENTS=FLF4=FRENCH I.R4 LR3 513 1.6 7.8 8,6 6uy3 1542 2.5
PARENTS=SEr, ~FRENCH 3,84 LAY T35 1.0 B.b 10 .k 61.5 theb 1.8
PARENTS=NO FRENCH 3.79 .60 764 1.7 9.3 13,9 55,6 1648 2.7
STHRF» TSl Fu=FRENFH  3.AS Re 124 1.1 €. 19,0 St.t 27.9 o8
STUDFNTSSFC.=FRENEH  3.90 A6 873 1.3 7.1 14,1 59,7 2146 .2
o
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Tables I - 9 a-h

Whereas the information in the previous section dealt specifically
with expectations of the existing French programmes in London, the present
section deals with a series of possible vutcomes of French at a more
general and abstract level. A set of questions were asked to determine
the relative importance of a number of outcomes in the eyes of policy
makers, administrators, and designers and implementers of programmes.
These outcomes are not intended to be an exhaustive list of all of the
possible goals of French studies but rather represent a sample of some
of the more commonly stated ones.

There is a reasonably high degree of agrecment among all five groups
with respect to the relative ranking they give to these eight outcomes.
Overall these goals are ranked in the following order from most to least
important: Development of French speaking skills, Cevelopment of French
listening skills, Development of French reading skills, Appreciation of
how French Canadian people live, Development of French writing skills,
Awareness of job opportunities where a knowledge .i French is beneficial,
Improvement of understanding of English through comparison of linguistic
structures, and Appreciation of European French music and literature.
Clearly all groups place the highest premium on the development of oral/
aural competencies. There is therefore, some discrepancy between the
perceived importance of these outcomes and the expectations of success
in the current outcomes from the French curriculym as it now exists.
kWhat this seems to suggest as a partial answer is a move towards the

communicative competence model of second language teaching.
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TRUSTEFS AnD ADMIN

PRINCIPAIS aND VvPIS

GUIDANCE COUNSFLLORS

FRENCH TFACHFRS=FLFH

FRENCH TFACHFRSeSEC,

TRUSTFFS AND ARMIy,
PRINCIPAIS AND VPG
GUIDANCE CNUNSFLLORS
FRENCH TFACHFRS=FLEM

FRENCH TFArWFRS=SEC,
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TABLE I - 9a

RATF TwF THMPORTANCE FOR YOUR STIDFNTS OF FACH OF ThE FOLLOWIMNG OUTCOMES OF A
FRFNCH PRAGRAMME .
{1) DFVFLNPFMFNT OF FRENCH READING SKILLS,

MF AN S.n, N VERY MODERATFLY NEUTRAL HOPFRATFLY YFRY
Ik90:$:NT IMPOg?:NT IHPORTANT THPORTANT
4,00 .58 24 0,0 4,2 4,? 79,2 12,5
3.73 06 126 7,2 11.1 10,3 58,7 151
4,13 27 62 3.2 3.2 3.7 33,1 32.3
al21 .71 24 0,0 ¢,2 4,2 58,3 33,3
4231 1.0 as a,4 4,4 0,0 37.8 533
TABLE 1 - 9

RATF THF [MPORTANCE FOR YNUR STUDFNTS OF FACH OF THF FAILNWING OUTCCHES OF A
FREACH PRNAGRAMME .
(2) APPRECTIATION OF WNw FRENCH CANANIAN PFOPLF L IVF,

ME AN S.,n, N VFRY unDFERATFLY NEHTRAL MOANERATFLY yFRY
[RESEY NN IvPORT AT ITMPORTANT
IMPORTANT TuPORTANT
3.R3 .94 24 2,0 12,5 1heo 4S5 25,0
3,77 .93 126 1.6 11,1 12,7 54,8 1145
3,79 1.12 52 3,2 14,5 12,9 18,7 10,6
3,87 1,21 24 4,2 16,7 A3 33,3 37.5
3.93 RS 4s 0,0 8.9 13,3 53.3 264

BL ANK
oR
NO CPINION

BLANX
CR
AN CPINION

LE -




TABLE T - 9¢

RATF THF TMPORTANCE FOR YOUR STUDFA"S OF FACH QF THF FOLLOWING OUTCOMES OF 4
FRENCH PRAGRAMME

(3) APPRECIATION OF EURNPF IN FRENCH “MUSTC AND | TTFRATURF,

MF AN S.0D, N VERY MODFRATFLY NFUTRAL MODFRATFLY VFRY BL ANK
1N - UN= IMPORTANT TMPARTANT OR
IMPORTANT IMPNRTANT NO CPINION
TRUSTEFS AND ADMINL 2.63% .Rb 24 4,2 50,0 25,0 20,8 0,0 0.0
PRINCIPAIS AND VPIS§ 2.94 1,06 126 1.1 23,0 27.0 34,9 2.4 1.6
GUIDANCE CAUNSELLORS  3.29 1,45 62 6,5 17.7 24,2 43,5 841 0,0
FRENCH TFACHFRS=FLEM 2771 1,37 24 25,0 29,2 4,2 33,3 843 0.0
FRENCH TFACHFRS=SEC, 3.3R 1,04 4s 6.7 15,6 17,8 53,3 be7 0.0
TABLE T - 9d

RATF THF TuPORTANCE FOR YNUR STUDENTS OF EACH OF THF FOLLONING OUTCOMES OF A
FRENCH PRNGRAMME

(i3) DEVFLOPMENT (OF FRENFR SPEAKTNG SKILLS

MF AN S.N, N VFRY MNADFRATFLY NFUTRAL “ADFRATFLY VERY BLAMNK
1w s IMPORTANT TPNFETANTY CR
IMPORTANT IMPORTANT NO CPINICN
TRUSTFFS AND ADMING a.u? W49 24 0,0 0,0 0.0 58,3 41,7 0.0
PRINCIPALS AND VPIS 4,23 B8 126 2.4 1.6 7.1 47,6 39,7 146
GUIDANCE COUNSEL'.CRS  4.4R b9 62 1.6 0,0 1.6 41,9 54,8 0.0
FRENCH TFACHFRS=ELEM 4. 71 .84 24 u,2 0.0 0,0 12.5 83,3 0.0
FRENCH TFACHFRSeSEC,  4.7R Y 4s 2.2 0,0 0,0 13,3 LY 0,0
1]
w
oo
6;1 D
A A
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TABLE I - Qe

RATF THF TYMPORTANCE FOR YOUR STUDFNTS OF FACHM OF THE FOLLOWING OUTCOMES OF A
FRENCH PROGRAMME

{53 AWAPFWESS OF JOR OPPORTUNTIFS WHERE A KNOWLFDGF NF FRFNFH IS RENEFTLTAL

MF AN S.h, N VFRY MNDFRATFLY NEUTRAL MANFRATFLY VFRY Bl ANK
IMPO;::NT IMPOS::NT THPORTANT THPORTANT NO Cgiurnn
TRUSTEFS AND ADMIN] 3.8% .94 24 4,? 8.3 u,» 66,7 16,7 0,0
PRINCIPAIS AND VPIS 3,69 1,04 126 4,0 12,7 11,1 51,6 18,3 2.4
GUIDANCE COUNSELLORS  4.02 .91 62 3.2 3,2 11,3 53,2 29.0 0.0
FRENCH TFACHFRSsFLF® 3,88 1,05 >4 0,0 16,7 12,5 37.5 33,3 0.0
FRENCH TFACHFRSSEC, 3,87 1,07 us 2.2 13,3 11,1 42,2 31,1 0.0
TABLE I - 9f

RATE THF T“PORTANCE FNOR YNUR STUNFNTS 0OF FACH OF THF FRILLNWING OUTCOMES OF A
FRENCH PRNGRAMMF
(6) NDFVFLNPMEMT OF FRFNFH WRITING SKILLS.

MF AN S,D. N VFRY MNDFRATELY NFUTRAL NODFQAIFLY VFhkY RLANK
N e UNe IMPORTANT ITMPNRTANT 0R
IMPPRTANT IMPARTANT M3 CPINICN

TRUSTFFS AND ADMING 1063 LAY 24 0,0 16,7 5,3 T0,R ue? 0.0
PRINCTIPAI S aND VPIS 3.65 W90 126 .4 11,1 15,9 58,7 10,3 1e6
GUIDANCE CNUNSELLORS  3.95 W77 62 1,6 4,8 B, 677 17.7 0.0
FRENCH TFAFHFRS«FLEM  G.17 W87 24 a,2 0.0 u,? Su,2 3%.3 4,2
FRENCH TFACHFRS=SES,  3.93 1,05 4s 2.2 13,3 4.4 6,7 3.1 c.2
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TRUSTEES AND ADMIN,
PRINCIPALS AND VPIS§
GUYDANCE COUNSELLO®S
FRENCH TFACHFRS=EL M

FRENCH TFAGHFRS=SEC,

TRUSTEES AND ADMIN,
PRINCIPALS aAND VPIS
GUIDANCE CNUMSFLLORS
FRFNCH TFACHFRSeFLFM

FRENCH TFACHFRS«SEC,

O
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TABLE I - 9g

RATE THF TMPORTANCE FOR YOUR STUDENTS OF EACH OF THF FOLLOWTNG OUTCOMES OF A
FRENCH PPNGRAMMF

(7)) IMPROVEMENT OF UNDERSTANDING FNALISH RY COMPARISON OF LINGUISYIC STRUCTIRFS,

MEAN S,.h, N VFRY MNODFRATFLY NFUTRAL MODERATFLY vFRY RLANK
tINe UN= IMPORTAMNT TMPORTANT nR
IMPORTANT IMPNRTANT NO OPINION
147 1,03 24 R,3 16,7 29,2 4y ,7 4,2 0,0
3081 1,00 176 3,2 18,3 15,9 47,6 13.5 1.6
3.52 1,01 62 4,8 12,9 19,0 S1.6 11.3 0.0
3,92 1,29 24 4,2 16,7 12,5 16,7 50,0 040
3,60 1,45 4s 15,6 13,3 0,0 37,8 33,3 0,0
TAR'E I - 9h

RATF THF IMPORTANCE FOR YNUR STIIDFNTYS OF FACH OF THF FOLLOWING OUTCOMFS OF A
FRENCH PRNGRAMME
(8) DEVFLNPMENT OF FRENCH LISTENING SHILLS,

MFAN  S,n, N VFRY MODFRATFLY NFUTRAL MANFRATFL Y VFRY Al ANK
1{Nw liNe IMPORKTANT ITMPORYANT 0R
IMPORTANT IMPORTANT NO CPINION
3.91 .58 24 0,0 u,? R.3 75,0 8.3 4,2
3.86 B0 126 .8 8.7 13,5 55,6 19.8 1.6
4.25% .72 62 1.6 1,6 1.6 59,7 33,9 1.6
alub .91 24 4,2 0,0 4.2 29,2 6245 0.0
4.56 W72 us 0,0 2.2 6,7 24,4 6647 0,0
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Table II - 1a - 1b

The information presented in Table II - la
demonstrates that the majority of both parents
and students do not feel sufficiently informed
about the French programmes offered by the Board.
This information taken on udded meaning when
contrasted with the responses summarized in Table
IT - 1b. In the latter case we find the majority

of a'1 five groups reporting that they tend to be

better informed about Oother subject areas.

? 69




PARENTSwFLFMaFRENCH
PARENTS=SEC,~FRENCH
PARENTSaND FRENCH
STUDENTS=El FMeFREMNCH

STUDFNTS=SFC_»FRFNCH

PARENTS~FLFMaFRENCHK
PARENTS«SEr ,«FRENCH
PARENTS«NO FRENCH

STUQENTSwE!l EMeFRFNCH

STUDENTSSFC,=FRENCH
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TABLE II - 1la

DO YOU FEFL SUFFIFIFNTLY INFORMFO AROUT THE VARIOUS FRENCH PROGRAMMES OFFERED BY
THE LONDON BOARD OF FDNCATIONT?

ME AN S,D. N VFRY GFNFRALLY NFUTRAL GENERALLY VFRY
DEFINITELY NO YES PEFINITELY
ND ’ YES
2.36 1,12 513 21.8 4S,.6 8.2 20,9 245
2.52 1,15 73S 19,0 41,0 9,5 27.1 2.3
2.64 1,12 764 20,0 42,8 11,1 23,0 2.1
2.69 1,11 724 16,9 27.3 26,8 24,9 2.8
2.65 1,08 873 13.9 19,1 17.1 28,2 1¢7
TABLE II - 1b
DO YOU FEFL BFTTER INFORMFD AROUT SUBJECT . <AS OTHFR THAN FREACH,s FOR EXAMPLE,

SCIFNCEs FARLISHy MATH, FTC,7?

MF AN S.n, N VFRY GENERALLY NFUTRAL GENERALLY VERY
DEFINITELY NG YES DFFINITELY
NO YFS
3.27 1,17 513 5,7 29.2 9,0 43,9 1149
2.89 1,14 735 8.2 39,5 12,7 32,0 653
3.28 1,13 7Teu 62 25,0 11,48 46,5 9,0
3,83 1,02 724 2.5 9,0 20,0 39,9 28.0
3,48 ) AY 873 2.9 20,5 22,2 38,3 1549

BLANK
OR
NO NP INION

BLANK
nR
NN CPINION

ol
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Table II - 1c

The data presented in the left part of Table II - 1c¢
corraborates the findings of the preceeding two questions.
While the majority of parents do know there is an elementary
level london French school, many think that there is also a
French school at the secondary level. This is not the case.
Again, almost 50% of the parents think there is a Tate French
immersion programme which, in truth, is not offered. Over
25% of the parents are not aware that Oral French is optional
in grade 8.

Reference to the right columns of this table shows that
about 25% of thz parents would like to see the London French
school continued at the elementary level a.- offered at the
secondary level. Also almost 50% of the parents endorse early
French Immersion and compulsory French instruction beginning
in grade 1. There definitely is a trend shown that French
should begin early in elementary schocl and be compulsory at

that level.
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TABLE II - 1c

For the following 13 items you are requestad to:

(a) check (/) on the line on the left those programmes which you
know are offered by the London Board of Fducation.

(b) check (/) on the 1ine on the right those programmes which you
would like to see offered or continued by the London Board of Education.

Elementary Secondary MNon-French gg;gig;w gikgotgiSeZdozzegzd Elementary Secondary Non-French
French French Parents gffglr{ed French French Parents
Parents Parents Parents Parents
57.3% 57.6% 49.5% . ... London French School - Elementary Level......... 28.1% 26.4% 25.7%
29.2 23.7 25.8 2. ..., London French School - Secondary Level.......... 28.6 28.2 23.8
3. ..., Early French Immersion - i.e., beginning in
11.9 1.3 10.6 Grade 1....ccovvnnnn..s 47.2 49./ 40.1
4. ... Lata French Immersion - i.e., beginning in
45.0 37.3 37.8 Grade 7 or 8........... 18.9 17.8 17.7
5. ... Compulsory Oral French - i.e., beginning in
4.9 4.6 4.7 Grade 1................ 42.3 46.7 37.4
6. ... Optional Oral French - i.e., beginning in
5.5 5.2 5.8 Grade 1................ 27.4 25.0 22.2
52.8 52.5 41.5 7. ... Compulsory Grade Seven Oral French.............. 31.6 34.8 26.3
13.8 13.5 14.7 8. ... Optional Grade Seven Oral French..........on.... 20.7 16.6 21.6
34.5 37.0 31.0 9. ... Compulsory Grade Eight Oral French.............. 34.7 35.0 26.4
27.1 24.5 24.2 0. ... Optional Grade Eight Oral French................ . 19.7 17.4 20.0
48.0 61.4 51.2 i, L. Optional Secondary School French................ 29.4 30.9 29.7
7.4 4.8 6.7 2. ... Compulscry Secondary School French.............. 29.6 29.5 20.7
3. L. Subjects other than French taught via
7.6 8.6 6.0 French language...............ooivn vneiinon.. 20.1 18.9 19.5
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Tabte II - 1d

French was considered the least important of the six
subjects represented by nine of the 15 groups. CGuidance
counsellors felt Geography was slightly less important than
French at both the elementary and secondary levels and
Trustees and Administration felt that Geography was slightly
Tess important at the secondary level. Elementary French
Teachers felt Social Studies was less important than French
end Secondary students felt both History and Geography were
less important than French.

Generally French was considered by all groups to be not
too difficult in comparison with the other subject areas.

French was found to be less interesting than any subject
other than Language Artc by elementary students and less
interesting than any subject other than Mathematics by

secondary students.
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TRUSTEES AND ADMIN.!
PRINCIPALS AND vP'S!
GUIDANCE COUNSELLORS!
TRUSTEES AND ADMIN.?
PRINCIPALS AND VP'S2?
GUIDANCE COUNSELLORS?
NON-FR. TEACHERS-ELEM
NON-FR. TEACHERS-SEC.
FRENCH TTACHERS-ELEM.
FRENCH TEACHERS-SEC.
PARENTS-ELEM-FRZNCH
PARENTS-SEC. -FRENCH
PARENTS-NO FRENCH
STUDZNTS-ELEM-FRENCH
STUDENTS-SEC. ~FREMCH

lRefers to elementary level

ZRefers to secondary

MEAN RATINGS OF DIFFICULTY, IMPORTANCE, AND INTEREST* OF SIX SUBJECT AREAS

MATHEMATICS
DIFF IMP INT
2.64 1.17
2.48 1.17
2.44 1.21
2.09 1.44
2.15 1.56
2.07 1.33
2.56 1.21
2.26 1.46
2.63 1.57
2.05 1.8

1.15

1.29

1.25
3.23 1.52 2.74
3.06 1.68 2.86

~J
w

level

LANG. ARTS
OR ENGLISH

DIFF IMP INT

2.

2
2
2

67

.50
.74
.44
.27
.44
.65
.76
.96
.79

.46
.26

1.
1.

1
1
1

04
05

.02
.00
.08
.07
.05
.16
.30
.24
.14
17
.21
.71 2.80
.54 2.48

TABLE II - 1d

DIFF

2.

.60
.88
.30
.25
.27

.62

A7
.26

.93

81

FRENCH

IMpINT

T 2.

2

2.

50

.79

17

.42
.53
.23
.02
.36
.96
.79
.54

SOC. STUDIES
OR HISTORY

DIFF

3.

kK

3.

*NOTE:

27

.05
.30
.83
.74
.96
1
.27
.38
.09

.26

30

P INT

2.
1.

1
2

08
93

.98
.21
.25
.07
.03
.06
.04
2
.75
.85
.84
.28 2.58
.58 2.51

GEOGRAPHY

DIFF

3.

2

3.

3

3.
3.

18

.90

18

.00
.81
.05
.82
.29
.04
.09

22
26

1=Very Difficult,
1=Very Importan:, :
1=Very Interestiig, 5= Very Boring

IMPINT

2.

2

13

.06
.21
.50
.24
.27
.29
17
.96
.19
.88
.99
.97
15 2.43
.46 2.56

5=Very Easy
5=Very Unimportant

DIFF

2.86
2.48
2.46
2.44
2.83
2.36
2.54

3.28
2.82

SCIENCE

IMPINT

1

1.

1
1

2.

.79

96

91
.79

05

.80
.09
.83
91
.95
.68
.79
.74
A7 2.18
.92 2.09

I

Ly -
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Table II - 2 a-d

The majority of all 5 groups represented in Table 2a
feel French should not be required for university entrance.
A11 of these groups feel they generally know the high school
courses required for admittance to a post-secondary school
institution as is shown In Table 2b. However the majority
of parents whose children are studying French at both the
elementary anc secondary level report that their child will
need credit in a second language to continue his edycation
beyond high school. The students corroborate t@j§/opinion
as is shown in Table 2d. The vast majority of §§udents at
the secondary level do need the credit to contindé their
education. These four tables suggest that while the
majority of students and their parents French should not be
required for university entrance, in many cases it is and for

this reason the students are studying French.
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TABLE II - 2a

Do You éEFL FRENCH SHOULD BF RENUIRFD FOR UNIVERSITY ENTRANCE?

MFAN S.h, N VFRY PROBABLY NFUTRAL PROBARL Y VFRY BL ANK
DEFINITELY NOD YES DEFINITELY OR
MO YES NGO CPINICN
PARENTSwFLFMeFRENCH 2.59 1,31 5t 26,7 23,0 19,5 19.7 Boll 2.7
PARFNTS=SFC ,«FRENCH 2.77 1,33 735 22.9 22.3 19,6 23.8 1046 .8
PARENTS=NO FRENCH 2.20 1,24 764 39,1 24,5 15,4 16,1 Se0 1.8
STUDENTS=ELEM=FRENAH  2.¢t 1,39 724 23.1 15,4 19,6 25,6 1442 141
STUDEHTS«SFC.=FRFNCH 2,79 1,28 873 20,7 21.8 24,4 22,7 1640 .5
TABLE II - 2b

ARE YOU AWARE OF THE RFNUIRFD HIGH SCHOOL COURSES FOR APMITTANCF T0 POST=
SFCONDARY SCHOOL INSTTTUTTONS (FOR FXAMPLFy UNIVERSITY, CAuUMUNITY COLLEGE« FTC,) ?

MEAN 8.0, N vFRY GENERALLY NFIJTRAL GENFRALLY VFRY BL ANK
OEFINITE. ¢ ND YES PEFINITELY 0R
NO YFS NO CPINION
PARENTSAFLFM«FRENCH 3027 1,26 513 10,1 25,1 4,9 46,0 12,9 o \
PARENTS=SER , =FRENCH 31051 1,13 735 bol 19.0 5,2 55,5 13,2 1o
PARENTS=NO FRENLH 3031 1,19 764 840 24,0 6,9 48,7 1141 13
- |
STUDENTS=EI FM=FRENCH 3,21 1,27 724 11.9 18.6 19,1 32,3 15.5 2.6 \
TUDFNTS=SFC =FRENCH 3165 {,13 873 4,6 17.5 6,9 49.5 21,2 .3
1
S
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TABLE II ~ 2¢

4

. TF YOUR CHILD'S CURRENT EDUCATIONAL PLANS INVOLVE CONTINUING HIS/HER
EDUCATION BEYOND HIGH SCHOOL, fS CREDIT IN A SECOND LANGUAGE AMONG THESE REQUIREMENTS?

‘ NOT BLANK
. MEAN  S.D. N YES NOT SURE NO APPLICABLE OR
- NO OPINION
PARENTS-ELEM-FRENCH 1.89 .94 513 33.7 36.3 23.2 4.5 2.3
. PARENTS-SEC.-FRENCH 1.85 .88 735 36.6 ‘,//"”‘27.2 29.9 2.7 3.5
PARENTS-NO FRENCH 2.31 .90 764 15.8 29.7 44.1 6.4 3.9

TABLE II - 2d

IF YOUR CURRENT EDUCATIONAL PLANS INVOLVE YOUR EDUCATION BEYOND HIGH SCHOOL
IS CREDIT IN A SECOND LANGUAGE AMONG THESE REQUIRTZMENTS?

VERY VERY BLANK
MEAN S.D. N DEFINITELY GENERALLY NEUTRAL GENERALLY DEFINITELY OR
NO NO YES YES NO OPINION
STUDENTS-ELEM-FRENCH 3.46 1.13 724 6.4 10.1 32.9 26.7 19.9 4.1
STUDENTS-SEC. -FRENCH 3.50 1.28 873 7.9 17.3 15.8 29.8 25.4 3.8

80
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Table II -~ 3a - 3b

Parents of students studying French at boch the elementary
and secondary levels are gznerally satisfied witn their child's
French programme. In comparison, the parents questionned were
generally less satisfied with their own Freach courses when
they were in schoel. This may represent an actual improvement
in thc manner in which French is being taught or it may reflect
a lack of knowledge on the part of parents with respect to
what their children are receiving in the way of French instruc-
tion (see Table II - 1c) or how their children feel about
French as a subject. It was noted in Table II - 1d that

students rated French as only slightly interesting and some-

what important.

Co
<o
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PARFNTS=ELFMaFRENCH

PARFNTS~SEC,-FRENCH

PARFNTS=FLFMoFRENCH

pAQENYS-QEC.-FQENCH

PARENTSenND FRENCH

ERIC

Aruitoxt provided by Eic:

TABLE II - 3a

HOW SATTSFIFD ARE YOU WITH YOUR CHILD'S CVRRENT FRENCK PRNGRAVME?D

ME AN

IF YOU STURTER FRFNCH I SCHOOLs WNW SATISFIED WERE YNy ~1TH

MF AN

2,15
2,90

2.74

S.n,

S.n.

N NOT AT AL SOMEWHATY NEUTRAL
SATISFIED nis-
SATISFIFD
513 9,6 14,6 23,2
735 4.6 16,6 18,0

TABLE IT - 3b

] NOT AT AL SOMF aMAT NEOTRAL
SATISFTEN N1S=
SATISFIED
St3 en,3 t4,6 13,3
735 15.9 15,4 11,6
764 19,1 13,2 19,0

SOMEWHAT
SATISFIFN

34,9

39,7

THE COURSFS?

vFRY
SATISFIED

13.3

2045

VERY
SATISFIED

¢s -

BLANK
0R
NO CPINION

BLaNK
0OR

N CRINICN
2346

?3.7

o
W




Table IT - 4

None of the groups represaented in Table
IT - 4 felt too much time each week is speirt on
French. The majority of nine of the 13 groups
felt that sufficient time is being spent presently
at the Seconddry Level. However at the elementary
Tevel Trustees and Administration, Guidance
Counsellors, Elementary French Teachers and
Parents of Elementary students felt that more

time per week should be spent on French in school.

- 53




vs -

TABLE II - 4
0 YOU FEFL ENOUGH TIME EACH WEFK 1S SPENT ON FRENCH IN SCHOOL?
MEAN 5.0, N BOTINITELY PRORARLY SUFFICTIENT PRORARLY NEFINITELY BLANK
AN T 0 e 100 QR
MUCH MUCH LITTLE LITTLE ND CPINTON
TRUSTEFS AND ADMTND 3.7% WAl 24 0,0 4,2 33,3 37.5 1647 8.3
PRINZTIPALS AND VPISL  3.46 LAY 126 1.6 7.1 at, 26,2 1345 7.1
GUIDANFE COUNSFILORSY 3,84 .92 62 1.6 3,2 22,6 33,9 21.0 17,7
TRUSTFES anp ADMINLZ 3,22 .53 24 0,0 0,0 62,5 8.3 4,2 25,0
PRINCIPAIS avD VP1SZ 1755 .54 126 0,0 1.6 ug,u 13,5 1.6 18,9
GUTDANCE COUMSELLIRSZ 3036 W67 62 0,0 1.6 S1,6 16,1 645 24,2
FREMCH TFACKHFRSeLEM 4,33 .AS 24 0,0 0,0 25,0 16,7 5R.3 0,0
FR:NCH TFAFHFRS-SEC, 3.6 W73 us 0,0 0.0 48,9 28,9 133 8,9
PARENTS«FLEU=FRENCH 3.50 L1 513 1,5 3.5 37,8 31,8 113 1241
PARENTS-SEC,-FRENCH 3.364 (73 735 1.2 2.2 53,9 21,5 649 16,3
PARENTS=NO FRENCH 3,37  1.01  7é4 3,9 640 28,8 21,5 ) 9,2 30,6
STURENTSeELEU=FRENCH 3019 .98 724 7.6 6,8 54,4 20,3 10.2 o7
STUDENTSwSFLL~FRENFH 3,27 .71 BT 2.5 3,3 69,0 18,8 Sub .8
1 QI:v
Refers to elementary program “é
o0 2
ot Refers to secondary program
Q

PAFullToxt Provided by ERIC
.



Table II - 5 a-b

Generally all groups responding to these two
questions feel that more curricular emphasis shou?l
be on speaking and listening skills rather than on
grammatical and reading skills. This reinforces
the earlier suggestion in Section I that a move
towards greater communicative competence may be
appropriate in the view of parents and students
as well as in the minds of teachers and administrators

of programmes.
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TABLE II - 5a '
[82]
[}
DN YOU FEFL THE FRENCH PROGRAME IN LONDON SHOULL PUT MORF FMPHRASIS ON SPEAKING
AND LISTENING SKILLS?
MFEAN S,h, N VFRY GENFRALLY NFT- AL GENFRALL Y VFRY BLANK
DEFINITE / ND YES REFINITELY CR
NQO YFS NO CPINION
PARENTS«FLFMei 2ENCH 1,809 .99 513 3.3 4,7 13,5 40,9 23,4 14,0
PARENTS~SEC ,~FRENCH 4,02 W92 735 15 4,9 12,2 40,8 2749 1247
PARENTS«NO FPENCH 1.82 1,01 764 1,0 4,5 1743 34,0 20.9 20,3
STHDENTS=ELEM=FRENCH 3,44 08 724 .6 10,8 34,1 36,0 13.8 1e7
STUDENTS=SFCL.~FRFNCH 4,02 .88 873 .8 4,5 18,8 43,3 12,2 3
TABLE IJ - &b
DO YOU FEF| THE FRENCH PRAGRAME IN LONDON SHOUL N PUT MOPE FMPHASIS ON
GRAMMATTICAL AND RFADING SKILLS?
MFAN s.n, N VFRY GENERALLY NFUTRAL GENFRALLY VERY BLANK
PEFINTTELY NO YES PEFINTTELY 0R
NO YE! N0 CPINTION
PARENTS«FLFMaFRFNCH 1.29 1,15 513 6,0 15,8 21,0 ?7.7 1263 16,6
PARENTS=SEC ,«FRENCH 1,21 1,13 735 4, A 211 21,0 25,7 11,0 16,5
PARENTSeND FRENCH 3,03 1,11 T4 745 17,5 24,2 21,5 645 22,8
STUDENTSELEMeFRENCH 3,07 .98 724 6.4 18,6 ay,2 2546 645 1.8
STUDENTSSFC.=FRENFH  2.91 t,0f 873 7.9 27,1 34,9 24,4 Ueb 1.6
M
30

ol
ERIC
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Table II - 6a - 6¢C

Parents of students taking French feel French should be
compulsory in elementary school. Non-French parents are
equally for and against compulsory elementary French.
Elementary French students favour optionality at their level
while Secondary French students overwhelmingly endorse
compulsory French at the elementary level.

A11 five groups feel French should be optional at the
secondary level. With the exception of the Trustees and
Administration all groups summarized in Table 6c feel French
instructicn should begin in kindergarten or grade 1.

Tavour rienci

in grade 6 or 7.

d1




DARENTSeFLFHM=FRENCH
PARENTSwSEC ,«FRENGH
PARENTS~NO FRENCH
STUDFNTS«E! FM=FRENCH

STUDENTSwSEC  wFRENCH

PARENTSeFLFM=FRENCK
PARENTS<SF(C ,«FRENCH
PARENTS~N0 FRENCH

STUDENTSEI EMaFRENCH

STUNENTSeSFL.=FRENCH

ERIC

Aruitoxt provided by Eic:

DN YOU FEFL

MF AN SN,
2,18 .96
2,40 .R9
2,00 097
1.89 JAB
2.55 .78
BN YOU FEF

MF AN

1479

1,84
1.57

1,41

1.448

S.h,

.95
.95
«RS
.66

o 74

TABLE II - 6a

FRENCH SHAULD BE OPTINNAL OR fQMPULSDRY
(1) IN GRADF 7 AND B?

513
735
764
724

873

OPTINNAL

37,2

27,2

TABLE II - 6b

ISNDECIDFD

9.2

COMPULSORY

54,4
66.1
45,5
33,3

70,0

FRENCH SHOULD BF OPTIONAL OR COMPULSORY
(2) IN SECONVDARY SCHONL?

513
735
764
724

873

OPTIOMNAL

55,4
51,7
64,5
624

T0 L1

{2
i0

UNDECIDED

CO~PUI SORY

3541

RLANK OR
NO OPINION

343

BLANK OR
NO OPINTON




. “aa

AT WHAT GRADE LEVL . DO YOU FEEL IT IS BEST FOR A CHILD TO BEGIN STUDYING FRENCH IN SCHOOL?

. BLANK OR
Koen. [ 1\ 2 3 5 6 7 §  9-13  NO OPINION
TRUSTEES AND. ADHIN. 2080 4.2t O 4.2%  25.0% 12.5% 8.35  °R.0%
PRINCIPALS AND VP'S 3.7 15,9 40 95 48 4.0 40 5.6 4.0 16.6
GUIDANCE COUNSE!LORS 40.3 145 6.5 8.1 113 3.2 3.2 1.6 1.6 8.1
FRENCH TEACHERS-ELEM 25.0 25.0 8.3 i6.7 4.2 4.2 16.7
FRENCH TEACHERS-SEC. 3.3 2.2 2.2 6.7 2.2 6.7 44 4.4 6.7 1.1
PARENTS~EL EM~FRENCH 33.7 240 21 51 58 53 2.3 47 02 4. 11.9
PARENTS-SEC. - FRENCH 2.1 26.4 41 7.6 49 50 2.6 3.9 10.3
PARENTS-NO FRENCH 28.3 199 43 48 46 5.4 26 48 1.0 3.1 21.2
STUDENTS -ELEM-FRENCH 30.2  17.2 5. 9.2 105 11.9 55 4.6 0.2 1.9 3.7
STUDENTS-SEC. SRENCH 18.9 127 5.0 7.6 131 151 126 6.8 1.5 3.0 3.3
93
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Table II - 7 a-d

both Elementary and Secondary French teaghers are
satisfied with the emphasis on oral/aural skills at the
elementary level. However, Secondary French teachers
and over one third of the Elementary teachers are not
satisfied with the reading/writing skills developed at
the elementary level.

Both Elementary aund Secondary Frernch teachers are

generally satisfied with both aspects of the French

progranme at the secondary level.




FRENCH TFACPFRS~ELEWM

FRFNCH TFACHFRS=SEC,

FRENCH TFACHFKS~FLFM

“FRFNCH TFACHFRS=SEC,

FRENCH TFACHFRS<ELEM

FRFNCZ/;{GCHFRS.SEC_

FRFNMCH TFACHFRS«ELFM
PRENCH TFACHERS=SEC,

ERIC 96

Aruitoxt provided by Eic:

. TABLE II - 7a _ i

ON THE RASISgQE YOUR FSTIMATES ARE YOU SATISFIED WITH THf CURRICULAR EMPHASIS QN
(1) ORAL /ARAL SKILLS AT THF FLFHFNTARY LEVEL? -

I d
MEAN  §,D, N VERY GENERALLY NEUTRAL GENERALLY VERY
DEFINITELY ND YES - PEFINITELY
NOD YES
3,50 1,12 24 - Be3 16,7 0,0 6647 843
3.29 1,19 us R,9 24,4 4,4 53,3 Bo9
% . J;
TABLE II - 7b

ON THE RASTS OF YNUR ESTIMATES ARE YOU SATISFIEN WITH THE CURRICULAR EMPHASIS QN
(?) READING/WRITING SKILLS AT THE FLFMENTARY LEVEL ?

ME AN S.n, N VFRY GFNFRALLY NFUTRAL GFNERALLY VERY
DEFINITELY ND YES DEFINITELY
NQ YFS
3017 1.1y 24 4,2 37.5 0,0 54,2 42
2.69 1,17 4s 26,0 44,4 4,4 28,9 2.2
v
TABLE II - 7c¢
ON THE RASIS OF YOUR ESTIMATES ARF YOU SATISEIED WITH TRE CURRICULAR EMPHASTS ON
(3) ORAI /ADRAL SKTLLS AT THE SECONDARY LEVEL ?
MEAN S.n, N VFRY GFNFRALLY PEUTRAL GFNERALIY VERY
DEFINIYELY NO YES FEFINITELY
NO YES
3.29 .98 24 8,3 8,3 20,8 0.0 0s0
3.60 +38 4s 4.4 13.3 8,9 64,4 8.9
TABLE II - 7d
ON THF RASIS OF YNUR ESTIMATES ARE YOU SATISFIED WITH THE CURRICULAR EMPHASIS OWN
{4) REANDING/ARITING SKIILS AT THF SFCONNARY LEVEL?
MFAN $,D, N VFRY GFENFRALLY NEUTRAL GENERALLY VERY
DEFINITELY NO YES NFFINITELY
NO YES
3.67 .90 24 4,2 4,2 20,8 50,0 8,3
3.8? .Y as 0,0 8,9 4.4 82,2 4ol

BLANK
OR

. NO GPINION
040

040

BL ANK
OR

NO OFINTON
Ce0

0,0

BL ANK
OR
NO CPINION

1245

0.0

BLANK
OR
NO OPINION

19 -

1265

040

97
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Table II - 8 a-b

At the elementary level emphasis tends to be
slightly more on French Canadian language and
culture. However at the secondary level emphasis
is definitely on European French language and
cul ture.

Elementary French teachers would like to see
even more French Canadian emphasis, while Secondary
teachers favour an equal emphasis on the two

cultures.

38




FRENCH TFACHFRS»FLFM

FRENCH TFACHFRS~SEC,

|

} FRFMCH TFACHFRS»ELEM
l FRENCH TFACHFRSSEC,
i

WITHIN THF PRESFNT CURRICILIIM,

o

TABLE IT - 8a

PO YOU FEEL MORE EMPHASIS 1S PLACED ON FUROPF AN

FRENCH LANGUAGE AND CULTURF OR ON FRENCH CANADIAN LANGHAGF AND CUL TURE?

MFAN  S,D, N VFRY
DEFINITELY
EURDPEAN
3,14 .97 U 4,2
2.51 L8R as A,9

WHERE DO YNI§ FEEL THE EYPHASIS SHOIILD BE PLACFD 7

MEAN  S,D, N VFRY
DEFINTTELY
EUROPE AN

3,70 .91 24 4,2

3.49 .83 u4s 0,0

33

ERIC

Aruitoxt provided by Eic:

MORE

EUROPE AN

20,8

us8,9

TABLE IT - 8b

MORE
FURNPE AN

0,0

6,7

AROULT
FaQual

29 e

24,4

ARNYT
FRual

33.3

53,3

MORE
FRENCH
CANADI AN
33.3

17.8

MORF
FRENCH
CANADTAN
41,7

24,4

VERY DEFIN
FREMCH
CarADIAN
4,2

0,0

VERY DEFIN
FRFNCH
CANADTAMN
167

1546

BLANK
oR
NO OPINION
8.3

049

BLANK
OR
NO OPINION

4,2




Table IT - 9

At all 1e9els, both parents and students
concur that parents actively encourage their
children with their French studies. However,
as in a previous item parents feel that they
are slightly more supportive than the students
feel they are. Overall the evidence in this
item again supports the interpretation of a
generally favourable atmosphere for students

involved in French studies.
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TABLE II - 9
e 8

aedy . -

I ACTIVFLY FNCOURAGE MY CHILD WITH HIS/HER FRENCH STUDIES,
MF AN S,0, N SYRONAGLY SLIGHTY NFUTRAL SLIGHTLY STRONGLY Bl ANK
DISAGREF NISAGREE AGREE LGREF. OR

NO CPINION

PARFNTSeFLFMeFRENCH 3071 1,06 513 1,5 5.1 31,2 25,9 27,7 5,7
PARENTSeSEC,=FRENCH 3.99 1,04 735 1.5 2.2 24,2 27,6 384U Go1
STUDENTSmELFMmFRFNCH  3.49 1,23 724 R,7 9.7 30,7 23,5 25.8 1.7
STUDFNTSeSPC.=FRENCH 3,72 1,19 873 beb 7.7 25,4 27,0 3245 o7

103
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Table II - 10 a-b

A1l groups, with the exception of Elementary French
students, who presumably have no French homework, feel
as much time should be spent on French homework as on
homework for other subjects.

Both parents and students agree that students rarely
receive help with French homework. Since both parents
and students say that parents are enthusiastic about the
French course, lack of help must be because parents lack

the French skills to be of aid.




. TABLE II - 10a

DD YOU FEFL, A STUNENT SHOULD SPEND AS MUCH TIME DOING FRENCH HOMEWDRK AS HE/SHE
DNFS FOR ANY DTHER SUBJECT?

MY AN S,n, N VFRY GFNFRALLY NFUTRAL GENFRALLY VFRY BLANK
DEFINTTELY NO YES DEFINITELY nR
ND YES NO CPINION

PARENTS=FLFHaFRENCH 3,22 1,32 St3 14,4 20,1 7.4 42,1 14,0 1,9
PARENTS#SEC,~FRENCH 3,68 1,12 735 640 13.3 7.6 5146 20,4 1e1
PARENTSeNQ FRENCH 315 1,31 764 14,9 20.9 9,7 40,2 12,8 1ol
STUDENTS=El EMeFRENCH 2,74 1,23 724 17,4 30,0 22.7 20,2 9,3 ob
STUDENTSeSFC.~FRENCH  3.56 1,19 873 et 17,1 14,1 19,2 22,9 .7

TABLE II - 10b

HOW OFTFN NOES YOUR CHILD RFCFIVE WFLP WITH HIS/HFR FRENCH WOMEWDRK AT HOME?

MF AN S.h, N NEVER SFLNOH NCCASTNN~ QUITE VERY Bi ANK
AlLLY DFTEN FREQUENTLY 0R

NO OPINION
PARENTS=FLFM=FRENGH 1.99 1,04 S13 40,06 25.3 20,5 6ol 1.8 640
_PARENTS«SFF,=FRENCH 1°96 1,05 735 43,8 23,5 22,3 S.3 2.2 2.9
STUOFNTS<ELEM=FRENCH 1,83 1,04 724 52,8 18,8 19,5 S,7 1.7 147
STUDEMTSwSFCT=FRENCH  1.60 .93 873 63,9 16,7 15,0 3,0 1ol o2

105
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Table II - 11la - b

Parents fee® that French students generally
do not have adequate oppertunities to practice
speaking French i, class while students feel their

opportunitias in class are adequate.

opportunities to speak French ocutside the class-

room.

107 J




PARENTSeFLFMaFRENCH
 PARENTS=SFC,=FRENCH
PARENTSeND FRENCH
STUDENTS~EL EM=FRENCH

STUOFNTS~SFC.*FRENCH

PARENTS=F | FMaFRENCH

PARENTSeSEC ,«FRENCH

STUDFNTSwEl EM@FRENCH

STUDENTSw3FC.=FRENCH

TABLE IT - 1la

DO YOU FEFL CHILOREN HAVE ANEOUATF QPPORTUNITIES TO PRACTISE THEIR FRENCH
SPEAKING SKTILLS

MF AN

2,45
2.64
2.47
3.07

3,10

NDOES YOUR CHILD HAVE ANY OPPORTUNITIES TO SPEAK FRENCH AUTSIDF THE CLASSROOM?

MFAN

f.6?7

171

2,06

1,90

513
738
764
724

873

N

513

735

724

873

IN CLASS?

VERY
DEFINITFLY
NO
14,4
11,4

11,5

10,5

NOT ANY

S?.4

44,0

37.7

38,6

GFNERALLY
ND
37.0
32,1
31,9
24,4

26,5

TABLE IT - 11b

VERY FFW

29.0

35,8

32.6

39.2

NFUTRAL GENERALLY
YES
11,9 17.3
13.6 21,2
15,4 13.4
24,7 33.6
14,7 38,7

SOMF QUITE
A FFa4

10,5 1.2
12,R 1.4
18,9 5.8
16,3 3.4

VERY

DFFINITELY

YES
1.8

24

VERY MANY

Us3

1.9

8LANK
DR

NO OPINION

17.5
19,2
26,43
o8
o5

Bl ANX
DR

NO CPIMICN

5.5

3.1
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Table II - 12

A11 groups except Principals and Vice-
principals feel that there should be more oppor-
tunities for students to travel to areas where
people speak French. This opinion is most strongly
endorsed by students and teachers of French and
apparently reflects both the lack of opportunities
for students to use their French skills and a
desire for greater cultural understanding demon-

strated in previous questions.




~

TRUSTFFS AND ADMIN,
PRINCTPAI S aND VPIS
GUIDANCE COUNSELLORS
FRFNCH TFACHFRS=FLFM
FRFNCH TFACHFRS~SEC,
PARENTSaFLFMaFRENCH
PARENTS=SF ,»FRENCH
PARENYSaNQ) FRENCH
STUDENTS-ELEM=FRENCH

STUNENTS=SFC.~FRENCH

ERIC
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[N

DO YON FEFL

THE SCHOOL RNARND SHOULD PROVINE CHILDREN WITRE MORE OPPCRTYUNITIFS

TABLE II - 12

TO TRAVFL YN LOCAYIONS WHFRE THF MAJORITY QF THF PENPLE SPFAK FRENCH?

MF AN

3,18
2.98
3,34

1,92
4,09
3,06
3,34
3,08
3,81

4,09

sono

24
126
62
24
45
S5t3
735
764
724

873

VFRY
DEFINTTELY
NO

GENFRALLY
NO
29,2
35.7
25,8

16,7

20,3

NFUTRAL

27,9
18,9
27,4
21,8

18,9

GENFRALY Y
YES
4147
33,3
40,3
41,7
31.1
2541
34,4
26,3
33,1

33.8

VFRY
PEFINITELY
YFS

4a.4
12.9

‘7'8

AL ANK
COR

NO CPINION

4.2

«8



Table II - 13

A1l groups surveyed on this %tem are
enthusiastic about the idea of exchange programmes
between French and English speaking students.
Presumably this would again serve the dual
functions of increasing cultural understanding
and providing more chance to practice second

language skills.
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TABLE II - 13

DO YOU FEFL THERE SHOULD RE MORE EXCHANGE PROGRAMMES REYWFFM LONDON FRENCH
STUDENTS AND FRENCH SPEAKING STUDFNTS FROM RUEREC?

MFAN  S.D, N VFRY GFNFRALLY NFUTRAL GENERALLY VERY RL ANK
DEFINTTEL Y NO YES DEFIMITELY GR.
NO YES NO DPINION

TRUSTEES AND ADMIN, 3,70 .62 24 0.0 4,2 25,0 62,5 \ 4e2 4,2
PRINCIPAIS AND VPIS 3.30 .95 126 1.6 19,8 24,6 4.4 ' 8.7 o8
GUIDAMCE COUNSELLORS  3.72 .94 62 3,2 8.1 17,7 53,2 1641 1.6
FRENCH TFACHFRSeFLFM 4,33 .15 24 0,0 4,2 4,2 45,8 45.8 0.0
FRENCH TFACHFRS®SEr,  4.29 .98 4s 0.0 8,9 11,1 22,2 5748 0.0

€L -
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Table II - 14 - a-e

A1l groups with the exception of Trustees and Administra-

tion and Elementary and Secondary French students tend to feel

that French should be taught to all students in grades 1 to 3.

A11 groups except Trustees and Adrinistration endorse French
instruction for all students in grades 4 to &.

Trustees and Administration and pareits of students who
don't take French feel no more time should be given to teaching
French in grades 7 and 8. A1l other groups feel the present
program should be expanded.

Opinion is divided on whether more French credits should be
required in secondary school. Trustees and Administration,
Principals and Vice-principals and Guidance Counsellors strongly
feel enough credits are required. Parents'of elementary French
students and elementary French students are undecided. French
teachers at both levels, parents of studeﬁts not taking French
and secondary French students feel that more credits should be
required.

Generaliy Tables 14 a-d demonstrate that except for the
Trustees and Administration who support the status quo, most
groups feel French instruction should be expanded to the lower
grades.

A1l groups except parents of students not taking French

and secondary French students agree that every student should

have the opportunity to enroll in a French immersion school.
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TRUSTEES AND ADMIN,

PRINFIPALS AND VPIS

GUIDANCE COUNSELLORS
FRENCH TFAPHFRSeFLFM
FRFNCH TFACHFRSeSEC,
PARERTSeFLFMaFRENCH

. PARENTSeSEr ,~FRENCH

PARENTSw»ND FRENCH

STUDENTSeEL EM=FREMNMCH

STUDENTS»SFC.~FRENCH
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TABLE II - 14a

INTRODUF ING OR EXPANDING PRAGRAMS MAY BF COSTLY AND TAKF TI¥E AND RESOURCFS FROM
OTHFR SURJFCT AREAS. CONSIDERING THISe DO YDOU FFSL = FRENCH SHOULD BE TAUGHKT TO
ALL STUDENTS IN GRADES t TO 3?

MEAN  S,.N, N VERY GENERALLY NEUTRAL GFNERALLY VERY
PEFINTTELY NO YES PEFINITELY
“o 1€S
1295 1,33 24 45,8 25,0 0,0 843 8.3
2.82  1.41 126 26,2 19,8 7.9 3u,1 10,3
3,06 1,42 62 11,3 21,0 4,8 29,0 29.0
3.2t 1.ac 2u 12.5 29,2 12,5 16,7 29.2
3,18 1,45 45 15,6 24,4 8,9 26,4 24,4
3034 1,43 513 16,4 14,2 10,1 11,6 T
3,48 1,37 735 12.8 U 9,7 33,9 2645
3232 1,15 Téd4 14,9 12.8 13,2 34,9 19.1
2.72 1,43 724 26,8 22,5 " 7,0 16,7 1547
2.80 1,19 873 16,5 24,7 27,8 22.2 8.0

BL ANK
OR

NO CPINIOD

12,5

-

| Y
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TABLE II - 14b

INTRODUCING OR EXPANOING PROGRAMS MAY RE COSTLY AND TAKF TIME AND RFSDURCFS FoOM
OTHFR SUAJECT AREAS, CONSTNFRING THISe RO YOU FFEL « FRFNCH SHOULD RE TAUGHT Ta
ALL STUDENTS IN GRADES 4 TO 47

MF AN S.h, N VFRY GENERALLY NEUTRAL GEMERALLY VFRY BLANK
DEFINITFLY NO YES DEFINITELY OR
NO YES NO CPINION
TRUSTEES AND AOMIN, 2.4 1,30 24 25,0 29,2 4,? 25,0 4,2 12,5
PRINCIPAIS AMD VPIS 2.95 1,37 126 27,2 19,0 7.9 19,7 9.5 1.6
GUIDANCE COUNSELLOPS  3.92 1,14 62 8,1 4,8 4,8 4By 3046 3.2
FRENCH TFACHFRS=ELFM 0,50 .58 24 0,0 0,0 4,2 ag,7 5442 0.0
FRENCH TFACHFRS=SEC, 3.89 1,23 45 6.7 1.1 A9 33,3 4040 0.0
PARENTSeFLFMeFRENCH 3:65 1,26 513 10,9 7.4 11,8 4.1 ° 25.3 3.7
. PARENTSSEC,~FRENCH 381 1,19 735 7.2 9.0 9, 39,7 3140 3.1
PARENTSeNQ FRENCH 3:27 1,25 764 11,0 15.7 21,6 30,4 1646 4,7
STUDENTS«EI EM=FRFNCH  3.56  1.22 724 8,3 11,6 C20,6 33.3 25.0 1.2
STUDEMTSeSFC.=FRENCH  3.27 1,41 873 13,9 21,3 14,2 24,3 2640 .3
120

119
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TRUSTEFS AND ADMIN,
PRINCIPALS AND VPIS
SUIDANCE CAUNSELLORS
FRFMNCH TFACHFRS=FLFM
FREMC YFACHFPS-SE&.
PAREMTS=FLFM=FRENCH
BiRENTS=SE( ,~FRENCH
PARENTS=ND FRENCH
STUDENTS (Ef EMuFRENCH

STUBFNTS»SFC J=FRENCH

O

ERIC

Aruitoxt provided by Eic:

12

INTRODUCING OR EXPANDING PROAGRAMS MAY RE COSTLY AND TAKF TIME AND R*SOURCFS FROV
OTHFR SUBJFCT AREAS, NO YOU FFEL = MORF TIME SHAULD RF GIVEN

TO TEACHING FRENCH IN GRADES 7 ANN 8?

MEAN

2,95
2.5%

3.48

N

24
126
62
24
4s
513
755
764
724

873

CONSTNDERING THTSe

REFINITELY

TABLE II - l4c

GFNERALLY

NO

45,8
38,9
11,3
16,7

4,4

NEUTRAL

30,9
22,9

11,9

GENERALLY

YES

25,0
22,2
32.3
1647
20.0

3t.2

VERY

LEFINITELY

YES
125
7.1
21.0
6245
7101
193
2lUeb
7.2
25!

331.9

AL ANK

DR

NO CPINION

12'5

.8

A
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TRUSTEFS Aup ADMINT
PRINCIPAI S AND VPIS
GUIDANCE COUNSELLORS
vknsncu TEACHFRS~FLEM
FREMCH TFACHFRSeSEC,
PARENTS»CLFHaFRENCH
PARENTS«SFr ,»FRENCH
PARENTS=NN FRENCH
sruneﬁ?ﬁrEstornsncn

STUDENTS«SFC -*FRENCH

ERIC

\
\
| o
| e

TABLE II - 14d

INTRODUCING OR EXPANDINA PROGRAMS MAY BF COSTLY AMD TAKF TIVE AND RFSCURCES FRO™

OTHER SHBJFCT ARFAS, CONSIDFRINA THISe N0 YOU FFEL « MORE CREDITS SHAILD 8E

RFGUIRED IN FRENCH AT THE SFCONBARY SCHANY

ME AN

2.32
2,42
2.52
3,50
3.23
2.97
2,91
3,28

2.98

4,08

S.n,

.02
« 91
.10
88
1,11
1,18
t.10

1,11

.99

N

o4
126
62
24
45
513
735
764
T24

873

VFRY
DEFINITELY
NG
12,5
14,3
17.7

5,0

2.2

GENERALLY
NO
5A,3
37.3
35,5
8,3
26,7

21.2

MFUTRAL

217,n
PS5.R
41,7
33,3
32.7
31,7
30,6
45,4

14,8

GENERALLY
YES
12.5
12,7
14,5
29,2
17.8
2.8
18,5
3241
19,9

36,7

VFRY
PEFINITELY
YFS

4.2

Rl ANK
ORrR
ND CPINTION

4,3
2.5

o2

favd
o
Ha
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TRUSTFFS AND ADMIN,
'PR!NCIPAIS aAND VRIS
GUIDAMCE CPUNSELLORS
FRENCH TFACKERS=FLFM
FRENCH TFACHFRS=SEC,

PARENTS~FLFuaFRENCH

PARENTS=n0 FRENCH
STUDENTS-EI EV~FRENCH

STUDENTS~SFC,=FRENGH

~ ERIC

Aruitoxt provided by Eic:

PAPENTS-SEC ,=FRFNCH

INTRODUCING OR
ATHER SURIFCT AREAS. CONSTOFRING THISe NC YOU FFEL = EVERY STUDENT SHOULD hAVE
THF OPPORTUNITY To ENROIL IN A FRENCH IMMERSTON SCHOOL?

MF AN

3.36
2.98

3.54

S,.n,

N

’4
126
62
°4
as
S13
738
764
724

873

VERY
NEFINITELY
NO

R,3

15,1

TABLE II - 14e

FXPANDING PROGRAMS ™AY BE COSTLY AND TAKE TIME AND RESOURCFS FROM

GFNERALLY NEUTRAL GFNFRALLY VFRY
s} YES NEFINITELY
YES
1647 16,7 33.3 167
24,6 15,1 34,9 87
11.3 19,4 38,7 21.0
12,5 25,0 37.5 25.0
8.9 13,3 35.6 35.6
13,6 29,8 3t.4 1245
16,3 25,9 33.5 1345
31,0 16,2 10,7 2.4
9.0 40,5 28,5 156
30,7 35,5 1841 S0

NO

Sl aANK
oR
CPINION

526
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Table III - 1 a-c

At the elementary level both students and teachers o} French
and Guidance Counsellors view the optimal French class size as
15-20 students. However, at this level Trustees and Administration
feel the optimal French class size is 25-30 students, while
Principals and Vice-principals think 20-25 students is optimal.

At the secondary level again beth students and teachers of
French feel the optimal French class size is 15-20 students.
Guidance Counsellors at this level view optimal French class
size as 20-25 students, while both Principals and Vice-principals
and Trustees and Administration feel 25-30 students is optimal.

" When asked about the optimal class size for academic subjects
other than French, we notice a similar trend. Trustees and
Administration and Principals and Vice-principals favour larger
classes (25-30), while Guidance Counsellors and Non-French
Teachers feel smaller classes (20-25) are optimal.

0f the group we questioned about actual class size we find
that the majority of elementary teachers of both French and
other subjects have 30-35 students in each class while the
majority of secondary teachers of both French and other subjects
have 25-30 students in a class. The majority of both elementary

and secondary French Students are in classes of 25-30.
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- L ’ TABLE III - la

WHAT DO YNU FEEL 18 THE OPTIMAL SRENCH CLASS S12E?

MFAN 8,0, N LFSS 1520 20=25 25=30 30~35 BLANK OR
THAN 15 NO OPINION

_ TRUSTFES ANp ADMINID 3717 1,17 24 12,5 16,7 12,5 50,0 ty2 4,2
PRINCIPALS anD VPISY 2705 1,06 126 7.9 26,2 30,7 4.6 643 U,8
GUIDANCE CPUNSELLORS® 2038 .99 62 19,4 38,7 25,8 12,9 146 1.6
TRUSTEFS Ann ADMINGZ 3706 1,08 24 4,2 16,7 25.0 37,5 1647 0,0
PRINCIPALS AND VP1S2 3026 1,00 126 4,0 14,3 24,6 29,4 7.1 1647
GUIDANCE COUNSELLORS? 2783 .95 62 8.t 27,4 35,5 S au.2 1e6 3.2
FRENCH TFACHFRS=ELFM  2.55 .72 24 9,0 50,0 3.5 0,0 4,2 8,3
FRFNCH TFACHFRS=SEC, 2.54 W80 us 6.7 40,0 33,3 11.1 0.0 849
STUDFNTS-FI EM=FRFNCH 2,70 1,32 724 22.5 23,6 18,2 20.4 9.8 534
STUDFNTS~SFC.=FRENCH  2.26 .08 8713 23.3 39,3 24,3 10,7 1.3 1.3

TABLE IIT - 1b
WHAT DO YOU FEEL 1S THF DPTIMAL CLASS STZF FOR ACADFMIC SUBJECTS OTHER THAN

FRENCH? ,
MEAN  S,.D, N LFSS 15=20 20-25 25=30 30%35 BLANK OR
THAN 15 NG OPINION
TRUSTFES anp apMingl 3773 oAb 24 u,? 4,2 12,5 6245 843 8.3
PRINCIPAIS aND VPISL 3155 76 126 1.6 4,8 35,7 48,4 6e3 3,2
GUIDANCE COUMSELLORSY 3710 JRb 62 6.5 9,7 53,2 25,8 3.2 1e6
TRUSTEES AND ADMINGZ 3796 .93 24 0.0 8.3 " 20,8 . 37,5 33,3 040
PRINCIPAIS AND VPISZ 3773 A2 126 i.6 2.4 26,7 42,1 1247 15,1
GUTDANCE CNUNS.LLORSZ 333t A3 62 4.8 4.8 43,5 37,1 3,2 645
NON»FR.TFACHFRSeFLEM  3.39 .68 39 0,0 7e7 43,6 38,5 246 Te? 1
- . , - X ®
NON=FR.TFACHERSSEC, 3,09 .66 71 2.8 8.5 62,0 22.5 040 4,2 3
Q 129 ;Refers to elementary level. 1
ERIC Refers to secondary level. 30

Aruitoxt provided by Eic:




ON THF AVERAGE HOW MANY STUDENTS ARF (iN YOUR (FRENCH) CLASSCES) THIS YEAR?
\
A

TABLE TLI - 1c
/

/

/

«

€8 -

t

MEAN S§,h, N LESS 1S=20 20e25 25-130 T0e3S CVER 38
THAN 15 \
\
uowrnirniurns-‘-ﬂrn 4.5? J77 39 0,0 2. St 17,9 48,7 25,6
- 4 - -
MONeFR,TFACHFRS=SEC, 4.10 «70 71 0,0 1.4 1545 52.1 Pt.2 28
\
FRENCH TFACHFRS~ELEM  4.52 .58 24 0,0 0.0 a,? 37,5 54,2 442
FRENCH TFACHFRS=SFF,  3.9% A3 4S 0.0 2,2 17.8 66,7 13,3 0.0
- |
" STUDENTSwE| FM=FRENCH 4521 .82 724 1.2 147 8,8 39,8 34,3 14,2 ‘
STUDENTS-SFC_=FRENCH 3047 1,10 873 4.0 18,6 20,3 38,7 17,40 1.5 |
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Table III - 2 a-b

Table III - 2a reveals that more ™ “tees and Administrators
and Principals and Vice-principals are satisfied with the integra-
tion of the elementary and secondary French programmes than are
the other three groups rolled. However sizeable numbers in these
two groups also apparently have no opinion with respect to this
issue. The most dissatisfied group is the Secondary French
Teachérs, fo]iowed closely by the Elementary French Teachers.

It is instructive to contrast the responses of these latter two
groups with those of their counterparts in other subject areas.
Table 111 - 2b demonstrates a much higher degree of satisfaction
on the part of Noﬁ-French Teachers, voth Elementary and Secondary
with respect to the articulation of the elementary and secondary
levels although a trend again emerges showing that the Secondary
Teachers are somewhat iess satisfied than are the Elementary
Teachers who in many cases expressed no opinion as they taught
more than one subject area. Obvioysly increased commur.ication and
liason between the Elementary and Se;ondary panels in all subject—

areas, but especially in the French programme, might improve this

situation.
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TRUSTEFS AND ADMIN,
PRINCIPAI S AND VP1§
SUTNANCE COUNSELLORS
FRENCH TPACHPRS<ELFM

FRENCH TFACHFRS=SEP,

NON®FRTFACHFRS=SEC,

.|134-

ERIC

Aruitoxt provided by Eic:

! NONwFD  TFACHFRS~ELFM

TABLE III - 2a

ARE YOU SATISFIED WITH THE INTEGRATION OF THE ELEMENTARY AND SECONDARY SCHONL
FRENCH PRAGRAMMES?

MF AN SN, N VFRY GFNFRALLY NFUTRAL GFNERALLY VERY
DEFINTTELY NO YES PEFINITELY
ND YFS
2.90 1,00 24 8.3 25,0 20,8 33,3 0,0
2.86  1.04 126 7.9 28,6 18,3 31,0 .8
2.62 1,00 62 9,7 38,7 16,1 24,2 0,0
2.61 1,21 214 16,7 ay,7 a,? 29,2 b2
231 1,17 us 28,9 37,8 8.9 22.2 242

TABLE III - 2b

IF YOU TFACH ONE MAJOR SURJFCT ARFAo‘ARF YOU SATISFIED WITH THE IN
F 3 TEGRATION OF
THE FLEMENTARY AND SECONDARY SCHONL PRNGRAMMES IN YOUR SURJFCT ARFA? °

MF AN S.N, N VFRY GFNFRALLY NEUTRAL GFNFRALLY VFRY
DEFINITELY ND YES PEFINITELY

NO YES

.47 1,17 39 2.6 20,5 7.7 20,5 7.7

2.96 .97 11 4,? 36,6 18,3 40,R 040

g8 -

AL ANK
oR

NO OPINION
12.5
13.5
11.3
4.2

0,0

Bl a x
OR

NO CPINION
41,0

0.0
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Table III - 3 a-b

The discontinuities between elementary and secondary school’
suggested in the two preceeding tables is also apparent in the
responses displayed in Tables III - 3a and b. With respect to
French studies, the E]ementary French teachers most strongly feel
that the elementary programme is good preparation for the
secondary one. Contrasting opinions are offered both by the
Secondary French Teachers and the Guidance Counsellors while
the Trustees and Administration and the Principals and Vice-
principals tend to agree with the Elementary French Teachers.
Obviously a number of different expectations and/or perceptions
of reality are operating here.

Non-French Teachers, both elementary and seconaary generally
seem more satisifed that their elementary programmes are good
preparation. Once again the views of the Elementary Teachers
who answered this item are considerably more optimistic than are

those of the Secondary Teachers.




TRUSTEFS AND ADMIN,
PRINCIPAIS auD VPIS
GUIDANCE CNUNSFLLNRS
FRFNCH TFACHFRS=FELF™

FRENCK TFACHERS=SECL,

NON=FR,TFACHFRS~FLFM

NONeFR_TFACHFRS=SEC,
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Aruitoxt provided by Eic:

TABLE IiI - 3a

DD YOU FEFL THE FIEMENTARY FRENEH PROGRAHME IS A GOOD PREPARATION FOR THE
SFCONNARY SCHOOL PROGRAMME?D

MFAN  S,.D, N VFRY GFNFRALLY NFUTRAL GFNFRALLY VERY
DEFINITFLY ND YES NDEFINITELY
NO YES
3.1 .62 24 0.0 29,2 25,0 33,3 4e?
321 1,06 126 5.6 23,0 15,1 43,7 4.8
2.76 .99 62 1,2 4s,2 11,3 27.4 1eb
3,29 1.14 24 Re3 20,8 12,5 50,0 Re3
2.80 1,17 as 17,8 26,7 13,3 42,2 0.0

TABLE IIT - 3b

BN YO FEFL THE FLFMENTARY PRAGRAMME TN YOUR SURJECT ARFA 1S A GOCD PREPARATION
FAR THF SFCOANDARY SCHNN) PROGRAMMF ?

MF AN S.N, N VFRY GF\NFRALLY NFUTRAL GFNERALLY VERY
NEFINTTEL . nO YES PEFINITELY

) YES

31.9% 077 39 0.0 Set 5.1 41,0 17 .8

3,14 .93 71 a,? 19,7 26,8 42,3 1ol

BLANK
oR
NO OPINION

Bl ANK
cRrR
NN CPINTION
35.9

5'6
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Table III - 4 a-b

Elementary French teachers definitely fee! students are not
as serious and well motivated about their French studies as they
are about other courses. This may be because at the present time
French is an ungraded subject at the elementary level. Secondary
French teachers seem very satisfied with their students' serious-
ness and motivation.

However, both Elementary and Secondary French students report
about equal amounts of involvement with French class activities.
The majority of both groups of students perceive that they are
active participants in their French classes.

Thus although the Elementary Students feel that they take an
active part in class activities, their French Teachers are skeptical
about student motivation. The contrast with the results from the
Secondary French Teachers' view of their students may be due in
large part to the optional nature of the secondary programme so
that it is primarily the serious, well motivated student, with

respect o French, who elects the programme.
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TABLE III - 4a

COMPAREND TO THE OTHFR COURSES THEY TAKF»

MF AN 5.P, N VFRY GENFRALL Y
DEFINITELY NO
ND
FRENCH TFACHFRSeFLEM  2.2% 1,23 24 33.3 3745
0,0 17,8

FRENCH TFACHERS~SEE, 3.77 .93 45

TABLE III - 4b

DURING FRFNCH CLASS 1 ACTIVELY TAKE PART IN ACTY

MFAN S.N, N NEVFR SELNOM
STUDFNTSwFIFHeFRENCH 3,48  {.08 724 3.5 15.6
31,49 .97 873 2,3 11,9

STUDENTS=SFC.=FRENCH

140
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Aruitoxt provided by Eic:

ARF YOL SATISFIED THATY
ARE AS SFRIDUS AND WELL MOTIVATFD ABOUT THEIR FRENCH STUDTES?

NFUTRAL

-

1.2

IVITIES,

OCCASINN-
ALLY

29,0

35.5

YOUR STUNENTS

GFNERALLY VFRY

YES PEFINITELY
YES

20.8 Ue2

62,2 1S+:6

OFTFN VERY
FRFCUENTLY
10.8 19,5

33,6 156

68 -

BLANK
NR
NO OPINION
0.0

2ol

BLANK
0RrR
NO CPINION
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Table III - 5 a-e

Both elementary and secendary French teacners feel that
other teachers in the school are quite supportive of the French
programme. Non-French teachers corroborate this view.

Elementary French teachers think the other teachers
definitely tend to positively influence their students' attitudes
toward French. Secondary French teachers feel that the otner
teachers are generally neutral in this area.

A1l teachers, both Elementary and Secondary and French and
Non-French feel the principal is supportive of the French
programme in their school. ‘

At the elementary ievel French teachers feel that Guidance
Counsellors tend to be neutral or very slightly positive in
their infiuence on their students' attitudes toward French.

At the secondary level, however, French Teachers feel that
Guidance Counsellors tend to be negative in their influence on

their students' attitudes toward French.
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FRENCH TFACHFRS=ELFM

FRENCH TFACHFRS=SEC,

HOMmFR,TFACHFRS=ELFM

NON=FR,TFACHFRS=SEC,

!
I FRENCH TFACHFRS~FLFM

QO FNCH TFACHERS=SEC,
ERIC
miiﬁna»
[ %)

-

TABLE III - 5a

IN GENFRAl ¢ ARE THE OTHFR YTFACHFRS IN YOUR SCHONL SuPPORTIVF OF THE FREACH
PROGRAMMET

MF AN S.N. N VFRY GFNFRALLY NFUTRAL GENFRALLY VFRY
DEFINITELY Yl YES DEFINITELY

NO YES

31,96 JBb 24 0,0 8,3 12,5 50,0 25,0

3.58 A1 4s 0,0 1149 26,7 48,9 8.9

TABLE III - 5b

IN GENERAL ¢ ARE YOU SUPPORTIVF 0OF THKE FRENCH PROGRAMME IN YQOUR SCHOOL?

MF AN S,h, N VFRY GFNERALLY NEUTRAL GENFRALLY VFRY
DEFIMITEL., MO YES NEFINITELY
NO YFS
4,03 JA1 79 0,0 5,1 15,4 4R, 7 2842
3,90 .87 71 1.4 4,2 16,9 47,9 2R,2

TABLE IIT - 5¢

DN YOU FEFL THE OTHFR TFACHFRS TEND T0 INFLUENCE YOUR STURFNTS! ATTITUDES TOwARD
FRENCH (FTTHER POSITIVELY OR NERATIVELY)?

My AN SeNe N VFRY DFFfIN TEND ID NEUTRAL TYEND TO VFERY DEFINM
NEGATIVELY NFGATIVFLY POSITIVELY POSTITIVELY
INFLUENCF INFLUFNCE INFLUENCE INFLUENCE

3.7 Y 26 0,0 0.0 53,3 S0,0 1245

3.09 5?2 45 0,0 6,7 75.6 11,1 242

16 -

BLANK
oR

NO OPINION
U,2

4,4

BLANK
oR

NO CPINION
246

1.4

Bl ANK
DR
NO OPINTION

4,4 1,}4




NONeFR, TFACHFRS=FLEM
NON=FR,TFACHFRS=SEC,
FRENCH TFACHFRS=FLFM

FRENCH TFACKFRS=-SEC,

FRENCH TFACHFRSwELFM

FRENCH TFACHFRS=SEC,

IN GENERAL 40 YOU FEEL THE PRINCIPAL IS SUPPORTIVE NF THE FRENCH PROGRAMME IN
YOUR SCHOOL?

HFAN

4.0%
3,83
417

4,22

S.D,

65

W77

.79

39
71
24
45

VFRY
NESINTTELY
NO

TABLE III - &d

GENERALLY NFUTRAL
NO
2.6 10,3
0,0 3t.0
8,3 8,%
4,4 R, 0

TABLE III - 5e

GENERALLY
YtS
59.0
47,9
7.5

ub."

VERY
DEFINITELY
VES
‘7.9
1843
Uo7

40,0

N0 YOU FEFL THAT GUIDANCE COUNSFLLORS TEND TO INFLUEMCE YOUR STUDENTS® ATTITUDES
TOWARD FRENFH (FITHFR PNSTTIVFLY NR NFGATIVELY)?

M- N

3.26

2,17

145

ERIC
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S.n,

53

.03

24
4s

VFRY DFFIM

NFGATIVELY

INFLUFNCE
n,0

6.7

TEND TN NENTRAL
NFGATIVELY
INFLUENCE
4,2 62,5
37.8 28,9

TEND 10O

POSTTIVFLY
INFLUENCE

29,2

15,6

VERY DFFIN

POSITIVELY

PLFLUENCF
060

67

BLA
0

NO OPINION

10
i
]

0

He

NO OPINION
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Tabie III - 6 1-C

Non-French Elementary Teachers feel that French generally
does not contribute to students' understanding of other subject
areas, while Non-French Secondary Teachers feel French contributes
slightly.

Both Trustees and Administration and Principals and Vice-
principals feel that collaboration between the French department
and other subject areas so that other subject areas may be
taught in part in French is not a good 1dea. However, Gudiance
Counsellors are favourable toward the idea.

Neither elementary nor secondary Non-French teacrers express
a particularly strong desire to collaborate with the moderns
department to have some of their courses taught in French.
However, both elementary and secondary French teachers strongly

endorse this idea
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NON=FR, TEACHFRSELFM

NON=FR,TFACHFRS=SEC,

NHON®FR, TFACHFRS=FLFM

NON=FR,TFACHFRS=SEC,

JTRUSTEES AND ADMIN,
FRINCIPAI S AND VPIS
GUIDANCE COUNSELLORS
FRENCH TFACHFRSwFLEM
PRYNCH TPACHPRSSEL,

ERIC 148

Aruitoxt provided by Eic:

D0 YOIl FEFL THAT THE STUDY OF FRENCH CONTRIBUTES TO STUDENTS! UNDERSTANOING OF

A

OTHFR SURJFCT ZREAS?

MFAN

2.84

3,14

Seh.

1,13

1.09

39

71

VERY
DEFIMITELY
NO
17.8

a,?

TABLE III - 6a

GENERALLY
NO

28,?

29.6

TABLE III - 6b

NFUTRAL

17,9

2?5

GFNERALLY
YES

33,3
32.4

VERY
DEFINITELY
YES
2eb

95

WOULD BF WIILING TO COIL ABQGRATE WITH THF MODERNS DEPARTMENT AND KAVE SOME OF THF
COURSFS YoU TEACH TAUGHT IN FRFNCH?

MFAN

2.4

2.uA

S.h,

1.74

1,28

39

71

VFRY
DEFINITELY
NO
2R, ?

29,6

GENFRALLY
NO

?8.2

23.9

TABLE IIT - 6c¢

DN YOU THINK THFRF SHOUI D BF COLLARARATION RETWEEN THE FRENCH DEPARTMFNT AND

NEUTRAL

GENFRALLY
YES

7.9

21,1

VERY
DEFINITELY
YFS
Sel

Seb o

OTHER DFPARTMFNTS SO THAT OTHER SHAJECT AREAS MAY BE TAUGHT IN PART IN FRENCH?

MFAN

2076
2758
3.05
3,92

8.23

S.n,

24
126
62
24
4s

VFRY
CEFIMTELY
NO
12.5
1647

14,5

PROBABLY
ND
29,2
38,1
21,0
20,8

NEUTRAL

12,5

PROBABLY
YES
33,3
2446
38,7
29.2

44,8

VERY
DEFINITELY
YES
0,0
2.4
8.t
0S,.8

48060

BLANK
OR

NO CPINION
Sel

1.4

8L ANK
0R

NG CPINION
Setl

2.8

BLANK
OR

NO OPINION
12,5

8
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RESPONDENTS' COMMENTS

- 95




- 9%

In this section we have attempted to glean representatiye comments
from the many questionnaires where respondents took the extra time
necessary to complete the last section. Both positive and negative
reactions were present and we have included examples of each. As an
aid to the reader we have, moreover, tried to classify the responses
around more or less coherent and recurring themes. However, in some
instances it was impossible to categorize a cowment within the general
headings we developed. Comments are reproduced verbatim and have
neither been edited nor have spelling or syntax been changed. Each

comment is also identified as to its source.

The following headings have been used:
(a) Attitude and Local Climate of Opinion l
(b) Optimal Age to Begin French Studies '
(c) Curricular Suggestiors i
(d) Costs and Resources i
(e) Availability of Teachers and Teacher Training i
(f) Miscellaneous and Multiple Comments i

and Reactions to the Survey
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Attitude and Local Climate of Opinion

Administration . ) )

The need for a French language capability in English speaking Canada has
been terribly overplayed. The adyan®tage of having a French language
capability has been understressed. Demands on people to be bilingual in
occupations that to not require it are unreasonable. Too much stress has
been placed on learning French in the early years especially when reports
are indicating little achievement. Montreal study shows level 9 the best.
Ministry studies according to Clarence Taylor also hear this out. French
may be advantageously taught at lower ages when taught as an interest course.

grégcéggbinced that only a very few students profit from the French
experience in elementary and secondary schools in Loqdon. .A great deal

of money is spent with relatively minimal results being evident. I really
believe that the voluntary program was equally effective. Actually I
suppose I am prejudiced because I do not see the.place for a french.1sland
within a vast English orientated America. I be]1evg that bilingualism

has polarized the two groups. There is less communication than ever before
resulting in less toleration of each other than ever before.

Principal .

The questions are answered but there are a lot of ifs left unanswered. 1
would like to see each child have a second larguage. However, under the
present structure one rust ask about time, money and value. Here in Western
Ontario and Western Canada the need is not as pressing as in areas where the
two cultures are 1iving in harmony. It would appear that the programme
should be underway so that each pupil would have the opportunity to learn
and experience French. There is a real need for a social atmosphere as

well as a school setting.

Vice-principal

The goal for a bilingual country 1ike Canada must be bilingualism. However,
more harm than good would be done by using any form of coercion - e.g.,

a compulsory French class for all high-school students. 1 would advocate
spending money on sub titling T.V. news and other programmes. One, U.S.
netviork now provides sub titled news for the deaf. English speaking Canada
might well benefit from the normal news on T.V. with French sub titles

and vice versa for Quebec etc. C.B.C. drama night be similarly treated.

A Canadian bank made good use of spoken Russian for a commercial during

the Russia-Cenadian hockey series. The federal government might try to
make French an attractive sound for English Canadians by similar "voice-
over" commericals. Clearly, I feel that one must motivate adults if French
programmes in school are to receive more support. Latin is dyi.g because
adults are letting it die.
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Vice-principal

The nature of our society and nation makes impossible and even undesirable a

wide spread fluency in French by non-French persons. Therefore the study of
French should be confined to only the more capable. This is true, not only

of French s@udies but of all studies requiring sustained intellectual activity.
Frengh.stud1gs should not be given high priority in Ontario schools. Achievement
of bilingualism and/or biculturalism is a happy ideal but an impractical

ggg$gtive at this time. There are other more pressing needs for the general
ic.

Guidance Counsellor

At present, students with above average ability seem to opt for French in
secondary schools. Parental attitudes have a great deal to do with students'
interest and motivation for studying languages. It is difficult to show
students 1iving in London, Ont., the concrete benefits of studying French.

Guidance Counsellor

The tenuous nature of motivation makes the teaching of French in the London
situation a most difficult issue. From historic antipathy of local
administration to the subject----not a single principal could claim franco-
philia----peer and parental prejudice three negative items that have to be
taken into any consideration of the subject. The injection of federal money
into the system will change all this! To the trustees "Bon Chance!"

Secondary Non-French Teacher

The reasons that 1 express a rather luke warm attitude to the teaching of
French in secondary schools are two-fold. First of all, Spanish is my first
Tanguage and I only picked up English because of my parents' insistence. I
have made a deep study of Spanish history and literature (inc. Latin American)
and have realized that we as Canadians and Americans are sitting on top of

a huge land mass of Spanish speaking people. Further, I have noted that
Spanish has supplanted French as the second language at the U.N. and that

the study of Spanish lang., 1it. and history has increased greatly even in

the northern United States - eg. Ann Arbor and Toledo. Spanist, in brief,

is easing French out gradually in the Western world. French (this may take
many years) will gradualily disappear in NB. except in France, Quebec and

other Frenchish enclaves. Secondly, as an historian, I am sick to death

of the political pressure placed on Anglo-Canadians by Pierre’s French
company--to force all and sundry t0 learn French. In other words, a beautiful
language is being prostituted for political considerations. Perhaps @ really
new Canadian flag should show a royal purple English bulldog with tri-
coloured Frerch frog on its back.

Secondary Non-French Teacher o .
Efforts should be taken to overcome stereotyped prejudices against French

as a second language. Students continue to ape the attitudes of their parents.
Positive suggestions might be presented. Second language opens the door to
a new culture source.
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Secondary Non-French Teacher

It would seem to me that a knowledge of any second language, and in this
Country particularly French, is an asset to any individual regardless of
h1s-future career. In addition it would be an asset to Canada, that its
Citizens be able to communicate in both of the official languages. This
would encourage and aid the understanding of each culture for the other and
reducg the friction that exists in this country, because of a lack of under-
standing of each of the 'de'x nations' for the other. Students who tend to
be 'good' in Tanguages also tend to be 'better' students, vis a vis their
peers who_are not French students, in other subject areas. The problem,
however, is that language education, intensive language education, is left
too late in a students' educational Jjourney. Such second language education
should begin in grade 1 at the last for as Dr. W. Penfield has said that
when this takes place an individual begins to 'think' more expansively. In

short French Lang. study should begin very early in the educational career
of every Caradian.

Secondary Non-French Teacher

French should only be offered if students WANT to take it, not because they
may be going to Quebec and have to speak it there. You cannot force students
to take it as Bill 22 forces people, companies etc. in Quebec to use it.

I think the firs* pr oritv s“ould be for ~tudents *o be able to speak and write
ENGLISH correctly bevore they attempt any second language.

Elementary Non-Frenc> Teacher

I agree that French can be a very important subject. It can be helpful to
know and speak it. However I disagree that they MUST or even SHOULD be
forced to do so. There should be an element of choice in the matter. I
do not agree that Caryda MUST be bilingual for the same reason. We should
be Canadian first and our ancestry and ethnic background should be second.

ETementary Non-French Teacher

Why should French be the subject that is being pushed? Look at the federal
program deali‘ng with -he training of civil servan*s in Frewch--a failure.
French has bren “orce’ down our throats. Everything must contain French &
English making the cost of products higher. As the French in Quebec become
anti-English (look at their Jaws forcing people to study French rather than
English) I am becoming anti-French. People should have a right to decide
what language they wish to speak. It is fine to train the English to speak
French but the French will seldom speak English even though they can speak
English, French should be strictly an enrichment progranm.

Elementary Non-French Teacher .
Fregch apgears to be important as a comparison to our own language and culture.

We can only gain by our knowledge of how others approach an identical issue.
This deepens our own understanding of ourselves, faults qnd strengths:
Kindergarten should be the time to start French instruction. whgn this comes

as a matter of course the French-English issue will no longer exist. We owe

it to our contry to make an effort to become Francophone. We cannot expect

the other fellow to change if we ourselves won't. I feel all teachers should be
introduced to French as an ongoing part of our professional development.

(I feel the same about other cultures but French is much more practical).
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Non-French Parent

As a Canadian with Polish background & Jewish Hebrew Religion. I feel that

my country is an English speaking land. When I wanted my children to learn
Hebrew. I sent them to Hebrew school after regular classes. This was done

at my expense not the expense of the tax payer. I do not and will not have
French drilled into my mind or the minds of my children. If and when they

would like to live in France they can learn it in that country. This
bilingual business is costing the tax payers money and time. The manufacturers
have spent millions of dollars changing packagaing for ONE only province.

The printing companies are making the money in changing packagaing. I resent
going to USA and being asked if I speak English. I resent have to to shopping
and turning every box or can to read what I am buying. I resent havin
something shoved down my throat and the throats of my children such as %rench

when our Mother Tongue is English. I resent, when I am flying to Mexico
haying to listen to French instructions, when going to and from Mexico before
I know it, it will be in French, English & Spanish. The Mexican people

have a right to hear their mother tongue too. Whera is it all going to end.

When in Canada do as the Canadians do. not what a powerful minority wants

us to do. How about trying to get the people in Quebec to have it compulsory
for them to Learn English (notice I did not say French people). Through

my experience dealing with people from Quebec they won't talk to you in English
even if they know how to speak English. Who needs it!! Ve don't: OQur society
today is not acting realistically. it is more costly to import merchandise
from other countries and this cast is passed on t9 the consumer. E.G. all
credit cards in Ontario to my knowledge are in English & French. I received

a credit card from Hotel De Govner from Quebec City and it was entirely
printed in French. How do they get away with it and not people in Ontario.
The system stinks.. But no one will both saying anything. I will not allow
our office to gn bilingual as we deal only with people in Ontario.

Why is all this becoming such an issue? We lived without speaking French

for 100 years. We can live without it for at least 100 years more. Please

feel free to let me know what this particular survey is costing me the

tax payer. Please send me the report in English only, as I do not speak French.

Non-French Parent )
As far as I am concerned 1 think there is no need for your French that 1is

taught here in Canada because i. we should go to France. it would not help
us one bit in the mean time this is an English speaking country and I am
Scottish and proud of it and nc way will I speak French let them speak

English.

Non-French Parent

Why should my child have to speak the language of a minority. A country
should have only one language. If Quebec doesn't want to become completely
English speaking then let them go on their own. We English speaking
Canadians are being over ruled by a minority, it's time for Quebec to
become independent. We'll then be able to survie easier then they will.

If they won't change then they should be asked to leave or even forced.

I feel very strongly about this subject and I think there are many others
who feel the same way.

155




- 101

Non-French Parent )
Personally, I feel that a child should have a good start in spoken and

written English before tackling a second language. I use the term "second
language" advisedly - I don't think it matters whether its Russian, Japanese, or
Arabic. Learning to use any other language than the mother tongye will tend
to give a person an appreciation for and understanding of, other cultuyes.
And learning any language is a good mental excercise. As to all Canadians
speaking French and, English, ~ I can't agree. If civil servants and others
were given monetary inducements (increased salary for extra language skills)
it would proyide the needed impetus for younit neople to deyelop these skills.
By high school level, we should encourage but not compel the use of a second
language. I took 2 years of French, two years of German, 2 years of Latin -
I'm not proficient in any of them, but have drived immeasurable pleasure

from being able to understand them a little.

Non-French Parent )
I think that French should be optional. We only have one French speaking

i i i i bec. 1
rovince in Canada. Not too many of our children end up in Que
gon't think our children should be forced to take french unless they are
taking some class that they need French then that is up to the student.

Non-French Parent

I feel French should not be forced on the child even in grade 7 and up.
I don't feel this language should be forced on anyone especially the way
it is being done now. You ask if the Board should give the students
opportunity to visit locals where French is spoken, NO' A1l it will do
is put another hole in the poor parents pocket book. Just like everything
else (like school trips) instead of taking it out of the taxes that have
already been paid. French should stay with the French Canadians. Its

Just another subject to have to hire another teacher for plus putting taxes
up more. Leave well enough alone, if the kids want to take French let
them go to a school where they teach it only but do not pust the stuff
down a kids' throat who is having a hard enough time trying to get the
other subjects (which will be more useful to him/or her). If parents
want their kids to take French let them send thew to Quebec and leave it
out of our Csnadian schools. The world is tough enough for these kids
without having something like this shoved down their throats.

Non-French Parent

I am sick and tired of the never ending demands of the French Canadians.
It seems for the sake of confederation,"we have to give in to the demands
of Quebec”, if they want to separate, iet them do so then we'll have an
end to alt this French, nonsense.

Non-French Parent

If French was compulsory in our schools, our young people would be able
to communicate most anyplace in the world.
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Non-French Parent . ) . . .
One of the greatest countries in the world is the USA which contains as great

a "mix" of nationalities etc. to be found anywhere in the world. This of Course
results in many languages and cultures within the USA - The OFFICIAL language
is ENGLISH. In all business,commerce, legal court proceedings et¢. etc.

are all conducted in the English language; however I don't believe any
country in the world that has more resgect with the keeping of the customs
religons etc. etc. of its various people. The whole French situation in
Canada has simply got out of hand over the years by catering to the province
of Quebec's whims by the federal govt. London, Ont. and the rest of English
speaking Canada don't be fooled and misled by the so called official language
act. Some party, someday will have the guts to cancel it. Canada is to
great a country to be divided by any language act. The three r's must be
returned. Thanks for reading this.

Non-French Parent

I feel that French Canadians are the minority and for that reason too much
emphasis is placed on everything heing related to bilingualism. Please

do not conclude that such a remark springs from prejudice against them -
it is strictly from a practical viewpoint. As I indicated, provided it
is not too castly, it would be advisable to 1introduce French to the
children as early as grade 1 - but that throughout elementary school it
should not count as a necessary credit for a grade 8 diploma. I encourage
my children to study French in secondary schooi, which they both did.
Howeyer, I do not think that it should be compuisory.

Non-French Parent

I think if government is going to tell us what we watch, read and speak
then they better take into consideration that in Canada there is every
language in the world, why not make them compulsory also. The English
peopie or English speaking people fought the French for control of this
country now we are going to give them the upper hand (no way). If you
go to Montreal you have a hell of a time if you don't speak French. So
if they are going to make French our second language before they do they
had better make sure that they all know English first.

Non-French Parent .
I don't believe French will ever Le the language of commerce and business

in Canada ard especially or a continental basis. French Canadian people
have a right to conduct government business in thgir own 1anguage per
B.N.A. Act. But mcney spent on signs in French in a city 11ke.Lonqon

is very foolish. This negative attitude toward French instruction in the
schools is based on its complete failure in the past, the lack of an
opportunity to use the second language in a predomiqate]y English society
outside of Quebec. I admire the French people, their language, their
culture and their charm.




Secondary French Parert . o .
Obviously, I strongly disagree with giving any concession to the French

n this country. Monies being expended for T.V. station, French immersion
programes for public servants, bilingual signs etc. is in my opinion a
great waste to satisfy a small minority. To inflict their ideas, bias, etc.
on the rest of the countiry is in my opinion criminal. The sooner the
Province of Quebec separates from the remainder of the country, the better
off we will all be both French and English, less meney will be expended,

a better feeling will exist between the peoples, etc. The French people

are fine people but I resent having their language and culture constantly
shoved down my throat. Haying lived in Quebec for some 15 years, I appreciate
my aspects of the French culture. On the other hand, if French is shoved

on us and our <tudents are forced to study the language then I think present
programmes are insufficient. More effort should be applied to the speaking
and under@®tanding of the language. Reading and grammar would fall in place
thereafter.

Elementary French Parent

I feel strongly that since Canada has two official languages all Canadians
should have a working knowledge of both languages and the use of language
1abs should be encouraged and open to all students.

Secondary French Student

I feel that French should never be compulsory. English isn't compulsory in
Montrea: is it? Bill 22 or 222 or whatever it is, is outragecus. We do not
force French students to learn English here, do we? In Montreal, they do have
some English schools. Here, they should have some French schoals with the
native language spoken often but English taken slowly since they live in Ont.
This should be the same in Montreal where English students should go to English
schools but that French should be taught gradually since they are in Quebec.
People should have their own choice.

Seccndary French Student .
The questions concerning your reasons for French study missed what I consider

the paint of cultural education of any type. First it is exposure and
appreciate of other pevples life way of Tife that is important and the
awareness of their existence.

Secondary French Student
I have been taking French primarily because it is interesting and because I

believe studying .ae second language will help me understand my own better
and will round out my education. I have found it interesting and fun.
One thing about compulsory courses - forcing people to take French will
Tower the quality of the students and thus the class.
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Secondary French Student . ) .

More French culture should be studied (french Canadian) especially the
modern music, art. Canada should be united and we should make an effort
to understand the Quebecois not vice versa because why is there a quiet
revolution? Qur fault, we're prejudiced for example we go to Quebec
expecting the French Canadians to speak English to us.

Elementary French Student .

Please don't think I'm a kook because I & my parents don‘t like French
people but they encourage me in the subject. I guess because I don't have
a real French teacher I'm not discouraged. Also the French people aren't
going to stop me from speaking French just because I dor't like them.

I also think French is a very good idea. I mean it's being learned in
lower grades. They should have ‘the opportunity.

French Student )
slgm?nggﬁxt Eﬁgerstand why English speaking Canacians have to take French

but French dor't have to take English. I want to be a pilot but don't want
to learn French (I hate it).

Elementary French Student
I think French is great.

Elementary French Studert

Writing French on packages is just a waste of monsy and space. French
telephone operators should not answer in French. French is stupid in a
English speaking country.

Elementary French Student
I feel great now that I can speak some French.
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Optimal Age to Begin French Studies

Vice-principal

I am in favour of continuing an oral French programme in the elementary
schools I would prefer to see it intrcduced at a much earlier grade level
than that which presently exists. The knowledge of ~ther cultures as well
as French should be part of any Canadian school curriculum.

Vice-principal

If classroom teachers in the primary classes could spend a few minutes each
day introducing French to the K to 4 classes the Board of Ed. would save
money but expose children to a second ianguage.

Vice-principal .
pe: Question # 18: I feel that this question is not a valid one due ta

its wording. Rather than the word "should" the word "could" wou]d.be more
reasonable as far as completing a more reliable set of answers. With the
haphazard way in which French is programmed at the elem. & sec. 1eve1s, it

is doubtful if any skills could be mastered well. It 1is about time that we
made a commitment.one way or the other in this system 1.e. French. Either

we teach it K-8 or not at all. The present "tokenism" whjch we are presently
creates hitterness & frustration and tends to be a waste 1n time. If we
believe in bilingualism then let's do it.

Principai

[ think that having French begin in grade 7 is, in many cases, a waste of
money. We should either begin in the early primary grades and carry
through or discontiiwe French in the regular elementary schools. Many
students learn a foreign language easier than others but there must be
equal opportunity.

Non-French Parent

I feel that oral Frencnh should be started in kinde-garten. That it would
be senseless to encourage a girl 16 to watch French television when she

has not taken it in high school. If I had young preschool age children

and there was programs tuned to their level I would encourage them watching
French T.V.

Non-French Parent . . . .
I really feel, with Wilder Penfield, that the time for "immersion" in a 2nd

language is in the 1-4 vear age range. If records of a second language are
played regularly to a pre-school child, this language can be learned with
ease in later years. Without this early exposure, French immersion at an
school age (or post-school age) is only going to be partially successful.
(Note: Keith Spicer's recommendations re scrapping the immersion course for
civil servants).
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Non-French Parent o
« personally feel that until French is taught orally in kindergarten or

grade 1 at the latest, little progress will be made as far as the majority, of

children are concerned. In my opinion, children should learn to speak

long before being expected to write French. Reading French could probably
be started no later than grade 3, provided a child is average 1n the reading
of English.at this level. If very young children cou]d.be exposed tc the
sound of the French language, properly spoken, I'm cony1nced the vast
majority could learn it with very Tittle effort--thus 1mmense1y simpli:ving
the whole problem at the secondary school level. {f.chtldren learned French
at age five or six, I would feel it would be bgnef1c1a1 to have one half

or perhaps one third of other subjects taught in French in order tlat
knowledge of the language would be made use of everyday, and our children
could "think" in either English or French by the time they reached s$condary
school. Ideally, no future generation Canadian should be considered"well
educated", unless he or she is able to speak a second language - French
seeming to be the logical choice for most. Answers to some of the preceding
questions might have differed if French had been taught before grade 7.

Non-French Pareit

French programs should be startied in rindergarten with very basic words
like dog, cat, house, chair, etc. and be developed a little through each
grade. In the public school level French should not be set aside as a
special subject. It should be regarded by the pupils as a normal
everyday study. In this way the French language would be accepted by
peaple as part of Canadian 1ife. To start French in grade 7 is a waste
of time as pupils attitudes towards learning something new & to the
French language are already set. A mcre practical presentation of French
would be of more benefit to both the stu->nt and the language.

Non-French Parent

I feel that if our populaiion is to b2 bilingual, then French should be
taught beginning in kin-ergarten or grade one at the latest. I also feel
this would encourage a child to continue French at the secondarv level.

It seems grade 7 gives many children too late a start for them to be
truly interested in learning our second language.

Non-French Parent

1 feel students st '1d study French as early as grade 1 - it would come
more naturally to tnem. It seems pointless when they begin in grade 7 as
more of them couldn't care less for another language. In high school I
feel French should be optional although it seems more and more adults take
special French courses and this would incicate that more emphasis shouid
have been placed on the subject in school. As it is its costing the
government alot of money to retrain adults.
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Non-Freiich Parent

I feel most children should be introduced to French at an early age and
it will then depend on tne child how he or she adapts to it. It isa
waste of time to teach a child if they do not like it and can't grasp it.
They seem only to be more confused if they don't like it and to push a
child is not good. They then tend to confuse English with it.

Secondary French Parent .
From all indications, being bilingual (English/French) may well be a crucial
factor in the future careers of my chiidren - Nine years ago, we lived in
Alberta & French was being taught at the grade 4 level in the elementary
schools' We moved from Calgary to London in 1967 & I was very worried
that my eldest child (then in grade 4) woulc be far behind the Ontario
elementary school French programme - you can :waygine my TSHOCK" to find
that that year French was being introduced for the first time bere in
London at the Grade 7 level'! AND that was only in some "selected" schools
in this city & on an "experimental basis" only. My husband & I feel that
your concern & interest in this subject i.e., questionnaires such as this,
are long overdue & I hope our children will not be handicapped by long
delayed ACTION - (Quote) "The results of the survey may not result in any
immediate change" - As far as the French programme in elementary and
secondary schcol goes - I wish we had stayed in Albertal

Secondary French Parent

I strongly disagree with the current method of teaching French in Ontario
schools. I have never heard of anyone who acquired enough French in this
manner to be of awuy use. I do believe that it would be an advantage for
Canadians to speak both languages. However, to be effective, it must
commence at an early age. The current bilingual programme of the federal
government shows ‘e falacy of attempting to teach a second language to
adults. Having Tived and travelled in areas where large percentages of
the population where French speaking it becomes obvious that the younger
children can assimilate another language with little problem.

Secondary French Student

I feel that kindergarten learn how to speak both French and English. If

a child is introduced to the French language at a young age, she may want

to continue with it in high school. In a bilingual country such as Canada,
it is important for the two major language groups to be able to communicate
with one another. By waiting until grade seven or eight to teach a child
how to speak, read, and write French you are denying her the chance to master
the necessary accent to be fully understood when speaking. Also, most grade
seven and eight students are set in their opinion that French is "uncool"
and a chore not worth reading, speaking or writing. Starting a child on

the path to learning French at an early age would encourage more people

to both continue with the subject and become bilingual.

Elementary French Student

I strongly believe that French should be taught right at kindergarten
because you learn easier when you are youncer.
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Opportunity to use French and Exposure to the Language

Principal

Children in Ontario need more "positive" exposure to French culture. Music,

films, etc. should be a usual part of every young child's environment.

1f adults were occasionally entertained by good French Canadian and Europeen

musicians, they would be more accepting of a French language instruction

program. This would probably lead to better motivation on the part of students.

Principal
A skill learned is soon forgotten if no opportunity to practise regularly.
How car that oppartunity be provided in London?

Principal

Bilingualism is a cultural aim of theoretic high pricrity hampered by the

basic lack of speech for the use of French in this locality. The similar

situation exists in Quebec and has brought about a high controversial biil
legislating French as the official language. We 1. Ontario (i.e., in this

. area) would not oppose English as the official language hecuase of its

universal use. However, let us be transferred into a French speaking area
circumstances would force the learning situation. Our only path for the
future if we continue to want bilingualism, is to develop its two languages

" early.

Principal . )
Unless daily consistent opportunities are provided to communicate oraily
in French, the chance of acquiring skills are minimal.

Vice-principal

Let us remember, that in this community, a negative (generally speaking)
conservative attitude toward our second official language (i.e., French)
prevails dominantly from an historical, political and societal standpoint.
S-W Ontario primarily English-speaking only, is not that close to French
speaking commuriities hence, the need cf and desire for such bilingualism
do not exist as greatly as in other communities and Canadian geographical
locations.

Elementary French Parenc )

It is my opinion that with no French environment in the London area for a
student to hear or practice French that the amount of French he learns 1in
elementary & secondary school will not enable him to speak or understand
French and therefore should not be compulsory at secondary level, but

somewhere in elementary school all subjects should be introduced to students

and those students that enjoy ihe subjects can ad are able to follow the
subject. If we want our children to learn the subject well enough‘to put
it to use in life it would have to be started at kindergarden levei and

taken all through school with equal importance placed on it as cther subjects.
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Elementary French Student

I think that French should be taught starting at the younger grades so
that they wouldn't have to teach it s¢ much in grades 7 & 8. It's very
hard to learn a new lesson in French everyday. Everything is so rushed.
They try to teach us everything in 2 years that the French kids have had
all their Tives to learn. It's like tiying to teach a 2 year old all the
words in the dictionary. Just after he's learned to say da da. I can
speak French very well (the words they teach us to say) the problem is
they never tell you what you're saying so we're just blabbering something
we dont' have the slightest idea of what ii .ieans. If you started earlier
then by the time the kids were our age they might know what they're saying.
I also think that if you don't want to learn how to speak French then you
shou]Qn't have to. Then later if some people need French then they can
pick it up. Now they are cramming it into us and when we grow up if we
need it we only have to take a refresher course to remember anyway.

Secondary French Teacher

I feel that beginning French study early in a child's school experience is
effective only if the child continues to study & use French. Let's face it,
London is not a "Freach centre". Once the student leaves the classroom, he
can exist totally in English; only the motivated student will seek out chances
to usc French, and he nust really be motivated & informed in order to find
"the French fact" nhere. It exists but it is hidden away. Students should be
realistic in their expectations. Reading & comprehension & writing are

skills in which they can hope ‘0 acquire some competence. Many students expect
to be bilingua’ after high school without spending one minute more than regular
class time. They must be made to realize that many hours of their own time
are required to be fluent. After grade 13 physics do they consider themselves
physicists? Is it reasonable to expect to be bilingual after grade 13 French?
Irmersion for only a year or two is ineffective if the students must return

10 the reguiar system. How do they fit in? Will they not lose their skills
if they are placed at a iower level or if they are "forced"to withdraw from
French because no appropriate level exists. Immersion nust be on-going once
it begins. Optional French is also poor policy. Given the choice between
something fun & easy {such courses exist) and French, what is the average

15 year old going to choose? iany have no long range goals & their parents,
in many cases are not informed enough about course requirements for further
education. I am sure they assume that if the school system allows a student
to drop a course, it mustn't be an important one. Urnfortunately, such is not

always the case.

Secondary French Farent _ ) )
Any language program has to be supported by practice of some kind. This

should be looked into, in particularly in a city (like Londog) with English
as the main language. Clubs etc. after school may be helpful - exchange
student programs to Quebec? Semester-systems 1in sgcondary schools for
ianguage proqrams will ipterupt continually education.

154

By

]




Secondary French Student

I think there should be more chances to visit Quebec for longer periods
of time to help with our oral French. If we aren't speaking it we're not
going to remember it. Also there should be more emphasis on speaking and
listening skills. I'm sick of grammar and have taken French for 7 years
and still can't speak it as well as I think I should be able to.

Secondary French Student

French I find is boring because I can't comprehend what is taking part in
the class. It is almost 1ike listening to sounds that have no meaning.

It would help people if placed in a completely French environment a.d forced
to speak French. People would be bound to become frustrated but to me it
will be the only way I would be able to understand.
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Curricular Suggestions

et v 1d b tional basis for students at all

i French shou e on an option _ _
%esg}léveMéZitstudents in the City of London_wi1] never haye much ap$11cat1on
for French skills. For those students who-w1sh to learn the French ?nguagi.on
more exchanges with French speaking communities §hou1d be a(rangedi [ qu?ie;ch
the ercursion activities as far as being of any importance 1in developing rene
skills, attitudes etc. To have an effective French program qua11f1eg teﬁc e
are necessary and should be "add ons" and not included in the pupil teacher

ratio.

auidance-Counsellor

From experience in the Guidance Department - it is my feeling that elementary
students are inadequately prepared for secondary school French courses
especially in listening to and speaking French. I would like to see an
experimental class started for phase 4 students in secondary school. The
elementary school French program seems to be based on the fun-recreation
approach which startles grade 9 students where French is very much the
academic approach.

Guidaﬁce Counsellor .
French instruction should perhaps be made compulsory but a non-credit course.

The emphasis should be on conversational skills and on developing a greater
understarding of the rrench Canadian culture societal structure, and histery.
[ can see 2 different French courses Leing offered where the issue of credit/
non-credit comes in: one cours2 emphasizing conversational skills, the other
paying more attention to pruper grammar writing techniques. Both courses
would be worth one credit eacn. In this instance again, the French course
would be compulsory.

Vice-principal

Until this year it has always appeared to me that the French teachers have
constantly faced frustration and an almost impos<ible situation. About 507

of the grade 8 would opt out after grade 7 and mire during the year. This
year we have an exceptional teacher. About 607 of the grade 8 pupils are
taking French and about 30 who are would rather noi. I personally question
the value of the program at present considering the success in meeting the
oujectives against the cost and time involved. "The token gesture has failed:"

Vice-principal

In a 20 minute/day oral pragram, the importance of a competent inspiring
teacher cannot be overestimated. One reason so many kids don't continue
French in ,rade 8 and again in S.S. is that the quality of teaching in
elementary is not high enough. Kids get turned off. [ would prefer 30-35
min. neriods 3 times a week. Iuch of the 20 minute period is lost in
ex~.unges, getting materials out etc. :




Vice-principal _
If French is not taught until gr. 7 it should not be taught at all. The chief
result is the establishment of negative attitudes which often carry over to
high school as a prejudice against French. Un'zss all subjects are trea?ed
equally in grades 7-8 (e.g., all have assigned marks) students will continue

to assume (quiie rightly) that French is similar to Music, Art, etc. in that

it is less important than 'mark' subjects. Insufficient written work convinces
students that other "content" subjects are more to be taken seriously than

is French.

Non-French Parent

With 5 children going through the London School System I found each
discouraged from continuing French beyond grade 10 and 1 beyond grade 12.
Our youngest child, 16, had to quit this semester because the teacher in
grade 10 was very poor and she found the grade 11 class impossible to
comprehend. ' think the semester system adds to the difficulty - a half
year or a year absent from the subject is tao much. I feel it should be
compulsory - but in this area with grammar, reading and writing stressed
because we do not have the opportunity to speak the Tanguage in our daily
life. But with a background of French we can certainly make our way in
the language when necessary. I have tried to encourage all our children
to take French throughout secondary school but have been discouraged by
the attitude of the schooi. If they don't do well, drop it. Incidentally,
all but one have taken and enjoyed Latin.

Non-French Parent

I cannot understand why French is not available to my child in grade 6 -
we have transferred from Haliourton to Clinton and Clinton taught French
in grade 5 to this child. 1 feel very sad that he is not having it this
Year. I think it is most important for everyone to know French and have
every intention of learning it myself again. I had it for two years in
high school 27 years ago but the way it was taught - it did not stay with
you unless you had an opportunity to practise it.

Non-French Parent

I fe2i that the French education in the elementary schools seens to be
lacking souething. My son made a comment after having taken French for
two weeks in secondary scheol that he had learned more in that period
than in the whole year in grade eight.

Mon-French Parent
I feel that bilingual schools, similar to the Ottawa system would be very
beneficial. My children had to change from French to English scuool,

without any preparation and it was hard. As a result they forgot a lot
of their French language
1¢y

P
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Non-French Parent
I have a son aged 11 who has been studying French from grade 5 advancement

class and he seems to be getting much more enjoyment and use out of his
course this year in grade ; than either the two older children did by taking
it only in grade 7 & 8. He is currently, along with the rest of the class,
presenting a fairy tale or something to do with French people to the class.
They are using drawings or music or other props that relate to their
presentation. The other children didn't seem to get that enjoyment out

of their course. The oldest child received the French award for his
graduating class from public school and hasn't even taken it in high school
as he doesn't feel he will have any need for it in engineering while my
daughter is thoroughly enjoying it in grade 10 even after missing 13 weeks
last year because of an operation. I certainly don't have any solutions to
the fact that I think French should be introduced at kindergarten Tlevel,
but I do find that my 3 yr. old even enjoyes watching the French programs
on T.V. and can repeat what they say or what her older brother & sister

say to her. It seems to me that they pick up things much more readily
earlier than we are allowing them to in the current course of studies.

Elementary French Student ..
feel French would be more interesting if we had more oral work than always

writing. Last year I enjoyed french because the teacher was nice and we

had a Tot of games and oral work this vear has changed my mind about French
I don't like 1t quite as much, because we do a lot of written work. I still
intend to continue French in high school hoping it will be BETTER.

Elementary French Teacher ) ) ' ]
In your survey you compare French with subjects such as mathematics,

English and geography, which is quite right because it is of comparable
difficulty. However in our schools, French is ranked with physical
education, home economics and art and not given a mark on report cards.

We are thus denying good students a just reward for their efforts in French.
French should be given a mark and this mark should be incorporated in the
overall percentage mark of the student. We are Tosing some able students
hecause they prefer to concentrate their efforts on subjects that count!

Elementary French Teacher

Attitude, I feel is the most important factor in the teaching and learning
process. We must look for ways to improve attitude towards French instruction.
Therefore I feel the foilowing items are necessary in a French programme.

1. Improvinq community attitude by showing the relevance and value of
]earn1ng the language. We have much P.R. work to do. 2. Dropping French
instruction tc Tower grades. By grade 7, studentc are very self-conscious

and consequently intimidated by learning to speak a new Tanguage. Perhaps

even a drop to grade € could make a biqy difference in attitude. Thank you

for my long awaited opportunity to speak.

&




Elementary French Teacher

1 feel French instruction is important at both elementary and secondary

school levels. However 1 personally often feel frustrated doing itnerant French
at three schools daily with over 300 students, when 1. some teachers "just
want to finisi .his off" when I stand at the door and wait watching the clock
tick away. 2. teachers who have a negative attitude towards French propagate
this feeling in itheir classes whether consciously or not. The results are
equally disastrous. 3. French especially in gr. 8 is taught as an academic/
written /oral subject and when tested as such it should be counted as a mark

on their report cards no if ands or buts.

Elementary rench Teacher

Unless French is put on a par with cther subjects (i.e., give marks so that
students pass or fail) it is very frustrating to teach at the elementary
level. To teach this subject for 20 min. is not sufficient time. It is
still a very low priority subject at the elementary level.

e

Elementary French Teacher . } .
Re question 18: I strongly object to the board policy regarding French

on report cards. We can check only whether effort is "ver, good",
"satisfactory" or "more needed". There is room enough only for a four

to five word comment. We cannot grade in any way the students' echievement.
If French was included in the average, the students would automatically take

it more seriously.

Elementary French Teacher

I have requested of my principal to be removed from the area of French
instruction due to (a) class size (35 average - no less in either gr. 7
or 8). (b) lack of high interest materials. (My request for simple
workbooks and order for same is still pending), small (short story) high
interest readers are not available. (c) there is less interest and less
motivation on the part of the students to learn the language, in this area
of southern Ontario. (d) It is most difficult to handle a full programme
for level 4 and 5 in all subject areas and handle the senior (7/8 classes)
as well. I feel I am constantly pressured to produce more & more at the
4/5 level and feel a very grave responsibility toward these non French
students at the 4/5 level. (e) I would welcome the opportunity to teach
French only.
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Secondary Non-French Teacher

French should be taught by competent teachers in elementary and secondary
schools. French should be compulsory for all students. Conversational
French should be stressed. Incentives should be given for those taking
Erench at the secondary level. French if made compulsory should not count
in overall marks unless requested by student. Students should advance to
different leyels at their own pace. I think Canada should stress French at
the expense of other languages. I don't believe that courses should be
taught in another language just for the sake of learning a subject. There
should be optional French courses just as there is today. (These optional
courses should be included in marks. Overall then, we should have compulsory
and optional courses in French. We should de-emphasize other languages.

Secondary Non-French Teacher

Conversational French seems of utrost importance to me. In my day (40's)

and still today the emphasis is on written French with grammatical fine

points exaggerated. It's not a functional French. I and my 2 sons each

have 6 years of French at Teast {incl. Univ. first year)and none of us is

able to speak passable French when we visit Quebec. Written French tends

to make the learning of this larguage an elitist activity. (Mediocre studerts
usually drop out). 1It's also inclined to be tedious. How about role playing,
spontaneous conversations, stimutating activities?

Secondary Non-French Teacher
I have had 3 children begin French in elementary scnool in London. Ir each

case they Tlearned very little, but were expected by their grade 9 French
teachers to know much more. ., ‘se 3 all dropped high school French after
having the same teacher in hig. school (at 3 different levels, depending

on when they got this teacher). One was an average Student, the other two
were very good students. It seems to me that the effectiveness of the teacher
is very important in this subject.

Secondary French Teacher

Elementary programme - more time per class - proper system of evaluation
and reporting - teacher, is possible, part of the regular staff.
Secondary programme - hcnor graduation diploma reguirements - minimun 2
credits in French - some Board response to the "Gillin Report"

Secondary fFrench Teacher

[ am very interested in seeing a programme where French would be taught

at the elementary level so that the students acquire competlence early in
their education. After that, I'd like to see subjects taught in French
(i.e., Math, History, etc.) so that those who wish can keep up their skills
in the language & expand their vocabulary without taking a "French" course.
Also, literature & culture courses should be offered at the secondary

Tevel if the above system were instituted.

170




- 116

Secondary French Teacher

Who are the experts in curriculum? I hope a curriculum is not going to be
developed that places too much emphasis on the whims & opinions of bigotted
& m151nf0rmgd people. Long range goals are necessary in justifying French
in the curriculum. Students often don't have long range goals at the age
of 13 or 14 or even 16. A mathematics student is not a mathematiciaa at
the_end of high school. Why should a French student be bilingual?
Bilingualism is an unrealistic goal.

Secondary French Teacher _
Any student studying French in elementary school should be graded in oral/

aural and reading/writing skills on his report card. This mark must be

part of his general standing so that the student does NOT enter high school
expecting French to be 20 minutes of recreation. It is the cavalier attitude
of a number of my grade 9 students that is my main cause of complaint.

Secondary French Teacher _ ) . .
There is no mention of the difficulties encountered by the "semester

system, e.g., unduly long periods, difficulties in timetabling, shortened
overall time. Questions 5, 6, 8 are too general as answers have to depend
of methods used, time allotted exceptions to be made for certain schools
etc. Question 8 dues not metnion time, progress, selectivity or any other
deciding factor. Question 30 raises the same problems as mentioned above.

Secondary French Teachers _ _
Damage of semesters to language programs 1s devastating. Need different

levels of French instruction within schools at each grade level.

Secondary French Teacher ) .
Every student taking French in elementary school should be gradcu in aural/

oral and reading/writing skills. Also every student who h2s successful ly
completed grade 7 French should continue French in g-ade 8. Successful
candidates in grade 8 French should be strongly encouraged to study the
language at the secondary level.

Secondary French Teacher

Constant exposure & practice is necessary to build a skill. The semester
system prevents this by allowing a possible lay-off for ', a year or more.
An athlete would find such an interruption in training anything but beneficial.
More time is esseniial in senior high school for developing the 4 skills of
reading, writing, listening & speaking to any significant degree. Time now
averages between 2.3 & 3.5 hours per week. In the early 60's between 4

& 5 hours were allotted & then, really only 2 skills (reading & writing) were
emphasized. MNow, more work is to be done in less time. How can the results
improve in such a situation?
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Secondary French Teacher -

I feel that at the secondary level 2 separate courses should be set up in
French. One level for students seriousiy interested in the study of French
and one level for those who would i1ke to be able to converse in French but
are not necessarily interest2d in the study of French Titerature. This

would do awey with the large number of drop outs who are at precent unable

to cope with the difficulty of the subject. Also, I feel that in a bilingual
country it shoculd be compulsory for all students to take a certain number

of courses in French. This would hopefully improve the attitudes of English |
speaking Canadians towards French speaking Canadians. |

Secondary French Parent

I feel strongly that French classes in secondary school should be
streamed. For the above average student, the slow pace is excruciating
and often leads to such frustration and boredom that interest in French

is completely iost. The best students give up their French at grade 13;

a sizeable group, therefore, who might do something about perpetuating
French in their own young families, drop out. That is a pity. In
streamea classes, the brighter stucents could be challenged and stimulated
with more reading, literature, poetry, etc. - and writing - some introduction
to the great treasures of the language so that they would be encourage to
continue French at the university level. There is another serious problem
at the secondary school level. Students have been encouraged to go on if
they are competent, skipping one of the high school years (und I agree that
at least that step is necessary to keep the child's interest and challenge
up), but then grade 13 French is finished in 12 and there is no course
available to continue French in high school - leaving a fatal gap petween
high school & university. My child - vitally interested in French is in
this position. It is a farce to talk of the importance of French to
Canadians when a second proposed grade 13 cour,e in French literature is
turned down because only 13 enrolied (only 13)! and 17 are required.

If the ['rench program is to succeed, the system must be prepared to be

more flexible than that!

Secondary French Parent
" believe in Canada, that our school system should teach French as spoken

the Fr-nch Canadian. My son finds it difficult to understand why his

nch Canadian father who speaks French fluently, speaks a different

guage from what he learns at school. When the student completes his
French course where would he use his French except with French Canadians.
e stress the French speaking people & their culture why can't we speak the

same. The Canadian French.

Secondary French Parent . o
[ wouid suggest a complete immersion involvement at the grade 9-12 level with

a middle upper class (French only speaking). family for two months par fois.
My daughter did spend a week as an exchange student in Montreal & we
reciprocaced. It was a good experience.
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Secondary French Student

Less grammar and reading & definitely more 1stening & i i
tapes, movies & films. 9 & speaking using

Secondary French Student

I feel that French should be compulsory in grade seven and optional in grade
eight. Once in high school, French should continue to be optional. Thus,
the student, if interested in the language, can continue on with it until
university. There is no sense forcing an uninterested student into taking
French. The reason for French being compulsory in grade seven is that every
student gets a chance to try it. I believe that the system in London is
sufficient except that there should be more emphasis on speaking and listening

skills. A student in grade three barely knows English so why confuse him
with French?

Secondary French Student

I feel there isn't enough work done on oral French. We have at Teast one
or two tests every week but they are all written; none of the tests are on
how well we can speak French. [ also think the teacher should tell the
students their mistakes as they are reading French instead of standing at
the front of the class and laughing at their mistakes:

Secondary French Student

I believe that it is time that more emphasis was put on the speaking of
French. I know that I lack confidence and ability in my French speaking
skills and therefore I am reiuctant to speak French even when the opportunity
does arise. After all, one could never survive in a French speaking area

if one can't speak the language well enough:

Secondary French Student

I think we should spend more time or French. In grade 7 & 8 I chose to
take French but we didn't receive « ark and therefore everyone goofed off.
This was bad because it hurt me later. My French grounding was poor.

The teachers we had then couldn't hardle us. I wish I had started it in
grade 1 or so. Our teacher now doesn't give us enough homework & I .eel
Tike I haven't Tearned too much this year.

Secondary French Student

At our school, the French program is very good. The grammatical and

reading skills are taught and stressed as should be the case but if we are
ever to be able to circulate in a French speaking society the oral part of
the course should be upgraded. Ve are at a disadvantage bccause we can only
use our French in class while the kids in Quebec can use their English and
French.
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?econdary French Student
feel it necessary to promote more verbal communication in French. A

person may be aware of all the grammar rules, etc. and yet

carry out a cogver§ation. In my opinion the imoortanceyof :esggzg;e ®
langyage is primarily to exercise it and if this opportunity is not given
what's the use of taking a second language? I am Italian and speak it
rather fluently, but I can not read or write in Italian. These two
factors are of no disadvantage to me because the most important aspect of
a language is being able to speak it fluently. .

-
-

Secondary French Student )
I have travellad to Quebec on a student exchange and not only did I have

a good time, it helped my French tremendously. It was only by chance I
heard of it and I think these programmes should be more advertised so that

more students may benefit from them.

Secondary French Student .
Two levels of French should be given for better

cannot comprehend the French studies as well.
comprehend French and am doing poorly.

students and students who
I myself am unable to

Secondary French Student

There should be a greater emphasis on speaking and listening. I feel
that the essentials of grammar would follow naturally; less time should
be spent on this aspect of the language. It tends to discourage some

students.

174




~ 120

Costs and Resources

Principal

Comments: I am not happy with the present grade 7 & 8 choice where French

is now taught. The children who have interesi are handicapped by those who
are not, and therefore tiie time and money spent is not ac.. »ving the resu]tg_
it should. Itinerant teachers do not have the advantage of knowing the puu’is
as a teacher on staff would know them. However, timetabling for French iv
smaller schools with a teacher on staff is a very difficult matter and the
pupils in the regular class, of which this teacher has charge, suffer in thei-
regular academic programme. If the teacher can be assigned to teach French
and perhaps have a support role on staff rather than be assigned to regular
classroom duties, this problem would be resolved. This introduces a

financial aspect.

Principal -
Expanding French programs at this time wc u1d be done at the expense of
programs and staff in other areas. Only i¥ sufficient money and human
resources are available should it be considered.

Principal

The practical aspects, mainly cost and availability of competently trained
teachers, was not included, but they are very real challenges which must
be met. It would undoubtedly be very desirable, if we are earnest about
teaching French, to use French as the language of instruct . in some
other subject areas e.g., Ma.hematics, Science, at the elementary school
level.  However it would be impractical at the present time due to cost,
lack of qualified teachars, and lack of adequate instructional materials.

Principal

I think it is generally agreed that French should be started in the primary
grades and carried right on through into secondary school. However, unless
financiaily conditions ggggge, this is no% going to be possible. Therefore,
unless more money is madé¥available, peinaps the present system is the "best”
as I could see nothiny to be accompiished by having the program run through
the primary grades and then being discontinued until the student rraches
secondary school. Also, I feel that se.nnd language competency remains
almost an impossibility as iong as we continue to live in an Arglo-Sax.
vacuum. You simply can't become proficient in something that you are rot
using reasonably regularly.

Vice-principal

The success of any French program will depend on the time and resources that
the scheol system is prepared to spend on that program. At a time of serious
budget restraints I feel that the expansion of the Franch program should bhe

a very loy priority item. It would appear that the grade 7, 8 French progra:
is not achieving its objectives and in many cases seems to "turn-cff" the
children rather than give them the background necessary for the secondary
French program. I would like to see the elementary emphasis changed tn the
primary grades using the same class loading figures as with regular subjects,
with stress continued on core subjects.
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Vice-principal ) . . .
Let's put our tax dollars to use 1n the most effective way possible. What is

the cost of the French program? What are the $ returns? Cost of continuing
and/or maintaining and/or extending the oral French program must be measured
against (a) the statistically measured gains in proficiency of the student;
(b) the 1nss of teaching time in English or other subject; (c) the long-range
benefits to the students, culturally,’personally, academically and financially
in that order. Why do some grade eight pupils elect not to continue the
prograr in their second year? Greater interest in the program has been
observed by grade 3 students than by older students. Why? Special staffing
is required for in-school French programs. Personally, I have had 5 years
secondary school and 2 years university French and I cannot make myself
understood in Quebec nor can T understand my fellow Zanadians who speak

French -- and I have tried. MWhat a waste!!!

Elementary French Teacher
More funds should be made available for teachers to subscribe to newspaper

and magazines (in French) and to prepare tapes for lang. labs at the gr. 7
% 8 level. MWith longer periods (40) more varie‘y could be offered (pupil

activities). -
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“last six years. The instructional personnel have been very competent and

Availability of Teachers and Teacher Training

Principal
The success or failure of the French progre.s rests primarily on the personality
and ability of the French teacher in the ctassroom. A1l the support and

.encouragement possible by those in the school (teachers, administrctiorn) can

only supplement a good program. It cannot make the program successful.

We have had an excellent French program over the past 3 years and this is due
to the individuals that we ha.e had in the teaching role. If the personnel
is not available, our time in school can be spent more productively for the
students in other areas, and primarily in English and mathematics.

Elementary Non-French Teacher
I have been associated with the elementary school French instruction for the

are very interested in their subject area. The most compecent and best able
to promote enthusiasm in their students are the teachers who get involved
with the pupils outside the classroom. French teachers who are based at one
schoo® and teach on rotary appear much more effective in eliciting pupil
enthusiasm and staff cooperation. Teachers who are itinerant at two or three
schools are less effective because they lack time to deal with pupils as
peopte. French is a valuable part of th curriculum but unfortunately is not
treated with the same importance as the Math & English subjects. The main
reason is the inability to place a teacher in each school on full time basis.

I

secondary French Teacher L
There is a very great problem in instituting more widespread French programmes.

The problem is tre number of qualified teachers of French who are fluent
and competent in tvench. A programme is only as good as its teachers and
given the quality «.t ral French teachers available at this time, expanding
the programme woula ve of little value. I rated French as "somewhat
urimportant" and by this I meant unimportant, today, to the average London
Ontario resident. "Whereas ideally, 1 feel French should be expanded
realistically. I feel it will play a smail part in a "Londoner's" Tife.

Seconaary fFrench Parent

The principal problem re French instruction appears to be just that - the
quality of instruction. It seems astounding that after 9 years of French
“.struction, during which he invariably stood in the upper quartile of his
greup, my son should be so insecure and inarticulate (relative to other
subjects he has studied). One would wonder about the »uitability of the
various French teachers in the Ontario system. The French Canadians surely
do a superior job of teaching English (in P.Q.) as a second language.

Secondary French Student

Games are fun to play in French. Plays are fun to act out in French.
French is very enjoyable, sometimes difficult but my teacher makes it fun.
It helps to have a good teacher.
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Miscellaneous and Multiple Comments

and Reactions to the Survey

Vice-principal

I appreciate, the effort which has gone into this survey and hope the results
are meaningful. I have some regret that this effort has been concentrated in
one subject area and particularly one which represents a somewhat emotionally
charged issue and a subject which has undergone declining popularity since it
ceased to be compulsory in secondary schools. Perhaps this exrerience will

be useful in designing similar surveys for other subject areas as the system
tries to come to grips with the concept of "one curriculum" as it defines the
essential, the desirable and the possible. This survey represents an excellent
attempt to get some publi: reaction to a curriculum matter. A suggestion--
unanticipatad surveys, however worthwhile areirritating when they uravoidabily
disrupt scn-ol programs. Sucn irritation would be partly avoided by design2ting
times for such activities e.g., first d2v of school in new year, new semester,
new term and designing surveys wita these dates in mind!

ary Non-French Teacher
%ﬁgﬂquggk how much French education the respondant has had and correlate

it to the answers in #4 and others. I question the usefu]nes§ of this survey,
what will become of the results? was it just more burcaucratic waste (speqd1nq
without justifiable reasons or expected vesults)? will it affect my teaching
in the future in an adverse way (i.e., actempting to cram more French.down
one's throat than is good)? This undue emphasis on French may undermine
already pressing need to work more at the basics--ability to read, write, and
develop respect for others in society.

Non-French Parent

The cost - e.g. what is the cost of a survey like this. I believe that if
the school system has money for projects like this, which must be very
costly, and penple to put it together we're in bad chape. This survey is
ridiculous. It is an example of the education people creating jobs and
spending money which would break a close corporation even the size of
General Motors. Why # 27 Is formai education the only education?

You're ridiculous::

Non-French Parent _
French language shoula be taught in early grades as compu]sory.subJect:

After that I think it should be optional. I feel that the ba§1cs of the
language should be known but I think there i? too much emphasis put on to
this language as there is only one province 1n this country speaking 1t.

I think that for the most part that about 90 of us will never have the
opporwunity to speak it anyway. As far as a French channel on the tgleyss1on
for a few people who would bother with it, or adults vgrsed in Fr., it is

a waste of time. I also have very strong feelings against the use of the

- metric system. 178
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Elementary French Student

I think this questionnaire was a good way to express yourself feeling toward
the subject and your agreements and disagreements about French programs in
schools. Also.I hope I help you tc nelp younger people learn to speak,
write and understand French. Au revoir and g~od Tuck.

Elemen*ary French Parent

26(3) The quality not quantity is important. OQur child has had French

in grades 7 & & and his lack of command of the language is appalling - yet
his marks are good What is that teacher doing?

28. We shall encourage our children tc watch for good content in any

T.V. programme they watch.

33.-34. As parents we are not a help to our child with is French studies,
for we ¢ ,°lves are not kpowled~:able in the language. lle never see any

homework «n French - there are ro extra assignments, no drills, but there

should be! ’

Elementary French Parent
Keep up the good work.

Secondary French Student

Personally I .feel I have benefitted by early learning of French (gr. 4) and
although slight that exyerience helps me now. I feel it is totally necessary
to have a French 1.V. station in London. As long at the programming is
watchable, it would provide opportunity for French students tn expand their
Tistening and understanding skills.

?Sgﬁ?ﬂa§§ g&sgggagguggnf secondary language because it expands your horizons

e for a wide variety of news. If French is pushed {n Canada Qased
ﬁgdtﬁl]ggZe that we have tO %ake something up to the French Canadians 1t
may become an issue of resentment. French should be pushed cn the basis tbat
it expands your knowledge. To enable French to take root in Engl1sh spfak%ng
areas it should be taught early (grades 1-3) bhefore the children are ab ehto
develop any prejudices against a gecond language. It should also be taug

in a less acadenic fashion.

Secondary french Student

Theére are too nany students in one class, they tend to talk more and don't
concen®. ate on French. While nalf the class is listening, the other half
are fooling around. The teacher can't control most of the students.
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Secondary French Student

I think 3 out of L days should be spent on speaking. How often are you
really going te use all that crazy grammar crap: Get serious! I've taken
French for 7 years and I'm embarassed & almost scared to talk French to a
French person because I can't reail_ put sentences together. [ don't think
its my faulc either, because I have taken Spanish fcr 3 years and you wouldn't
believe how well I can speak it as well as read & write it. We spend so much
time on speaking. They make us do little skits or plays eyery year, but in
French class cveryone I know forge‘s the lines the inext day. [ agree that

by grade 13 you should be able to know all the grammar and verbs (tenses)
etc. but that is all I have ever done. Qur whole class hates it. By grade
13 we should be able to speak really good & we can't. Just recently we have
had a conversation group once a week, and with all the groups that have to

go for the 2 days (Tues. & Mon.) each group goes about twice a month. The
guy we hase is just great but he is right from Quebec and when he spezaks we
can't uncerstand a word. He has to repeat himself a dozen times before we
understand "Quel temps fait'il"? And that is the kind of questions we are
asked from time to time. If French is started in the early grades. it wouid
be just faniastic. Boy, it I could do it all over again & do it my way -

1'd probably go and live in Quebec, bzcause I Tove to speak it, as well as
any other language. [ speak English & German (I'm Austrian) fluently & aimost
Spanish & French comes last. That is really sad, I feel. French should be
up front. I don't know, maybe it's my own intelligence capability, but

I'm not that stupid. I know some French people who are friends of the family
& when they come over my dad says "Why don't you speak French with so and so
etc." My face turns beet red every time because I'm terribly embarassed.

I feel very insecure about it. My parents always tell me "You better Tearn
this French well because some day you are going to really need it:!" Now
what do ycu think! I've been dying to get this off my chest for so long

to let sonzbody know how I & others .eel about the current French program

at our school & I'm sure other schools too: I sure hope this helps you
because I feel really sorry for a 1ittle grade niner who feels he or she

is going to be able to speak good French by the time she is finished.
Something should definitely be done about it. It could be just the teachers,
but I'm sure if they were encouraged to have conversation with us, they will
do it. I reallv hope what I have said makes you see what it is really like,
and if some of my friends haven't written anything like this they may be too
lazy, because we have talked about it & I know they feel the exact same way
as 1 do't The current French program at present is "for the birds", and

if nothing is done about it soon you can just say "Au revoir Francais"::!

as far as I'm concerned. Please don't think I'm a little too harsh about
the whole thing, because it's all true. 1T think ils about Time somebody

out there should see *he light and listen to what the stude < feel, instead
of leiting us sit back and get all that nonsense shoved at us. Thanks a lot
for sending out thi  survey (or questionnaire). I enjoyed it.

Secondary French Student

The French courses in primary school beginning at grades 7 & 8, begin too
late to develop a natural feeling for french. They are very lacking in
fundamentals - grammar and it is very difficult for a student entering high
school because of this lack. There is also the problem of variable degr-es
of excellenceand methods of courses, and this effects the students to a great
extent. High school students shouls have more opportunities to study French
inside and outside the clascroom. [ think Ecole Alevandra is a wonderful
idea! having visited the kindergarten class.
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Secondary French Teacher

. 1. Concerning tne beginping point of a French programme. I feel French

as a subject on the curriculum should not be introduced before the child
has mastered his own 1inguage; therefore, not befcre the age of seven or
eight. Thereafter comes the question of how it is to be taught. Factors
that cannot be ignored are the child's physiological and psychological
development, the use of a single programme, the philosophical-pedagogical
basis of tue programme and the resultant methodology, and the desire goals
of the programme. Cnce the goals level beginning point are determined, the
programme level methodology comes next. Finally there must be a certain
degree of uniformity across the system - at least a core curriculum and
standard method(s) of evaluation.

2. Concerning dissatisfaction with reading-writing skills at the
elementary level. I wonder if the problem in French is not also seen by
our colleagucs in English; that is to say there is a general de-emphasis
on the writien word versus the spcken.

3. Concerning the cinditions under which French is taught in the elementary
panel. In a word: incredible. Tt sometimes seems to me to be a wonder that
any French is "taught” or "learned" in situations where the teacher is
itinerant, visiting three or more schools per day; where the class size

is too great and where the teaching time is twenty minutes, less set up

time. In that students come to the secondary panel with some knowledge

of French is a testimony te the deaication, intelligence, perseverance and
resourcefulness of the teachers, not to mertion the same qualiiies for the
students. It is time we decided to go about this the right way, or forget it.

4. Concerning the level of proficiency of secondary school graduates.

Due to a Jack cf common standards, and evaluztion techniques, it is difficult

to say Jjust what the average standard of proficiency is. My "gut" feeling

over the years, is that the average level has raisad somewhat, that students are
able to express themselves orally better, that the, .nderstand, written and
spoken French to a greater degree. They perhaps cannot quite rules of French
qrammar as well, but I feel they use the Tanguage better, in more complex
patterns, using more up-to-date vocabulary. This does nct mean there is no

room for improvement or improvisation. Why not make it better, if we can?

5. Concerning the relative value of French in the curriculum. T am personally

against making French a compulsory subject from point of entry to grade 13.
Perhaps all students should be ouliged to .egin the study cf French, but :
feel there should pe a poini where they may opt out, if they and their parents
so desire. I do not know where that point ought to be, but I do know the
futility of tryirag to motivate a student who hates ‘a) French [b) the French
(¢) Quebec (d) the Quebecois (e) schocl (f) teachers (g) a1 of the above.

At the same time I do nrt wish to reserve the study ¢f French for the 'elite”.
I would not object to the inclusion of French awong the reconmended subjects,
nor to its inclusion as a Canadian studies cource. If we e5 te-chers approach
students with a methadology to suit their age and desires, 1f . show ourselves
to be compete * teachers, if we do what we sa; we wiil do in and if we present
the French fact as it is with hones y and accuracy, I feel we will help the
vast majority of students who b2gin 1 study of French.
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Secondary French Teacher

Suggestion: How about a standard gr. 7 & 8 which each teacher city wide
must conform to and be checked for twice each year or be replaced.

[ "was very disappointed in the elementary school French I observed in the
PD day Tast winter. My worst suspicions were confirmed - minimal teacher
preparation, oral "busy work" that is not constructive eg. a few songs,
easily forgotten; little teacher enthusiasm or interest in the subject,
short "mini lessons" consisting mostly of review of old work, non-sequitur
topics, little student interest (how can they be when the teacher just wants
to get the lesson over as quickly as possible?) I suggest more structured
elementary French with grammar, hcnework, follow-ups, tests, oral dfl]]lngs
(until a topic is learned') We have to reteach the most hasic, topics to
the grade 9's every year. eg. [ ama boy, I have a dog, etc. We waste
one to two months on material already supposedly taught! Either drop the
whole elementary program or change it dramatically! I realize that some
schools have better teachers and proyrams but I can only speak of the ones
I have visited and the kids I get.

Secondary French Teacher i )
The questions are too vague in many areas :.g. # 29 "basis of knowledge for

each subject". Some of the areas in #29 were easy for me and are easy for
some of our present students. All subject areas are concerned with several
disciplines and are important for the discipline alone. Too often degrees
of difficulty are made synonymous with degrees of preference. Several
answers are based on the level of language I am presertly teaching but would
he different at difrerent levels of instruction. No mention was made of

the daily cycle of the schoel. For example, on a semestered system sixty

or seventy or eighty minutes a day is sutficient for a language program but
there is a seven month lapse before the student resumes his studies. Almost
every answer circled rejuires some sort of explanation. Can attitudes really
be assessed i1 the manner presented in this questionnaire? It seems to me
that if the politics were removed from French we could all get on with our
task and everyone would benefit. What has happened to the Gillen report?
Are any of the results of the studies done in varicus fields cof education
ever implemented?

Secondary French Student

[ think it is a good idea to have a survey on French. My parents don't
speak French but they encourage my learning in if, but I don't mind. 1
like French and intend to take it all through high school. I don't think
the public school French programmes are adequate. I would have 1iked to
start French in grade 1 or even kindergarden.

Secondary french Student

Every student should have the opportunity to take a second or third language
if desired but should not be required te have one simply to enter into an
university. French classrocm work should be made more enjcyable and
interesting to one and all. Example films, movies, games to learn, skills
of socicty in French. Teachers should be more sympathetic to those who are
slow learners and reluctant to answer in class.

182




APPENDIX A

Background Correspondence

189




education centre

m
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F“I‘ [inﬂ ﬂ“j“ [i!! !““ﬂ““ J. N. GIVEN, Director ot Education

July 22, 1975.

Dr. R. C. Gardner,

Department of Psychology,
University of Western Ontario,
London, Ontario.

D~ar Dr. Gardner:

I am enclosing a memo which verifies the request
f the Board of Education for the City of London for an assess-
nent of London French Prugrams by the Larguage Research Group
headed by vou.

The significant statement {rom the Board minutes
is as follows: "That the desires of the community in the City
of London with respect to tne French Programs be assessed and
the Language Research Group at U. W. 0. head by Dr. R. C. Gardner
carry out the study at no cost to the Board. You will note that
the Board expects an interim report bv Noveuwber 1975.

If you have need of further information, please
call me at 439-2451. Would you say '"Hello" to Pad Smythe for mel

Yours truly,

R. T. Macaulay,
SUPERINTENDENT OF PROGRAM.
RTM:mb
Encl. - 1




THE BOARD OF EDUCATION FOR THE CITY OF LONDON

Inter-Office Memo

FROM: Executive Secretary's Office DATE: 8 July 1975

SUBJECT(S):

DISTRIBUTION: R.T. Macaulay

The following recommendations of the Curriculum and School Operations Standing
Commi ttee were approved by the Board on 3 July:

"That a study in the City of London of the goals of the French Programme
linguistic, attitudinal, cultural etc., be undertaken."

"That the desires of the Community in the city of London with respect to
the French Programs be assessed and the Language Research Group at UWO
headed by Dr. R.C. Gardner carry out the study at no cost to the Board."

"That an interim report on the study be presented to the Standing Committee
in November 1975." .

"That the Administration report to the Board with respect to Grade 8 students
not taking the optional French Program."

"That the program set out in the Position Paper-English in the Intermediate
Division be adopted."

"That the Administration will consider item 60-A (T. Fenn's motion regarding
Physical Education) when the Physical and Health Education guidelines for
primary and junior divisions zre presented and where feasible incorporate
the recommendations contained in sections B,C, and D of item 60—-A in the final
documents. Whrn the guidelines have received Administrative approval they
will be referred to the Curricuium Sub-committce for consideration.”

"That subject to funding from the Ministry of Education a pilot project

providing a balanced educational programme for the cognitive, affective

and psychomotor domains be established. The project has received the

approval of the Executive Council"

Would you please take the necessary action.
| -
| o
| . N e

/ ——

TRM: js




INTER-OFFICE MEMO

TO: Research & Evaluation Committee: Dr. Blackwell,
Dr. Bramwell, Mr. Georgeff, Mr. Macaulay, Mr. McVie
FROM: Dr. R. G. Stennett
SUBJECT: Survey of Community Attitudes Toward French Language
Programs
DATE: 8 March 1976

I have attached to this meno copies of the materials I
received from Dr. Gardner on March 5th, 1976.

Please cevie these materials carefully (in order to make
whatever suggesti: you might have for revision) for the next
meeting of the Rescarch and Evaluaticr Committee which is scheduled
for:

MOEDAY
15th March
10:30 a.m.

The meeting will be held in the Directos's Office.

If you have other items of an urgent nature that you would
like to include on the agenda of this meeting, please contact me
as soon as convenient.

c.c.: Mr. G. Jutras
Dr. R Gardner
Dr. P. Smythe

EDUCATIONAL RESEARCH SERVICES




INTERI! REPORT
RE: THE LONDON SURVEY OF FRENCH AS A SECOND LANGUAGE

T0: The Curriculum Subcommittee
London Board of Education

FROM: The Language Research Group

Department of Psychology
University of HWestern Ontario

The Language Research Group received a letter dated July 22 from

Mr. R. T. Macaulay, Superintendent of Program requesting that we investigate

the "desires of the community in the city of London with respect to the
French Pragrams. On receipt of this request, we reviewed our schedule to
ensure that we had the {ime and resources to conduct such a survey, and
conducted a literature review to determine whether similar surveys had
been conducted. On the basis of our review, it would appear that such
surveys with respect to French language programs have not been conducted,
though a number of studies have solicited student opinions, and some have
investigated teacher reactions.

On Yodnesday, October 16, Dr. P. C. Smythe and Dr. R. C. Gardner,
co-directors of the Language Research Group met with representatives of
the London Board o1 Education to outline their recommendations concerning
the nature of the survey in terms of types of samples, nature of sampling,
ard types of questions, and to obtain suggestions concerning modifications

or aspects omitied. The representatives present at the meeting were:

1. 4. D. McVie, Director of Lducation

2 R.T. Macaulay, Superintendent of Program

3. 6. 0. Thatcher, Admimstrative Assistaat to Superintendent
ot Pyrojram
fi. Jutrac, Nederrs Conqultant

5. P, G. Stermett, Chiet of Lducational Fesearch Services
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Types of Samples

gro

—
.

At the meeting it was recommended that we survey the following

uns {or samples therefrom):
' A

Parents: A sampling of parents {see below for a maore complete
description) of students who are currently registered in the French
as a second language program and also of students who are not

study ‘ng French.

Students: A sampling of students from both the elementary and
secondary school level (see below for details).

French Teachers: Al1 teachers of French at the Elementary (N=34)

and Secondary (N=54) levels.

Non-French Lanquage Teachers: A sample of teachers at both the

elementary and secondary levels. The sampling at the secondary level
would require the establishment of a sampling grid so that we would
have representative groups from differing specialty areas (e.g.,
Science teachers, English teachers, Guidance Couﬁse]]ors, etc.).

The details are currently under consideration.

Principals, Vice-principals, ~onsultants:

Board of fducation Administration:

Board of Education Trustees:

Post Secondary Clicnts: A sawpling of members of the moderns department

of the University of Western Ontario, Althouse College, and Fanshawe

Coliege.




a

It was also recommended by the representatives of the Board that
we consider the opinions of community leaders, and views expressed in
newspapér editorials. Although such a recommendation has merit, its
implementatinn requires careful planning, and may be beyond the scope of

the prasent investigation. This matter i< still under consideration.

Nature of §amp1iqg

Fotigroups 3,5, 6, 7, and 8, no sampling is required. A1l indi-
viduals within those groups will be sent a questionnaire with the ,vgrest
that they answer it anonymously. Some form of representative sampling is
required of group 4, but this requires decisions concerning the major
categories of secondary teachers, and then the sampie sizes reguired for
estimates of the parameters of interest.

The composition of groups 1 and 2 can best pe discussed by
considering the elementary and secondary levels separately. Since the
majority ot students in grades 7 and 8 are enrolled in the French program,
it is not meaningful tc consider é group of students (and their parents)
who are not registered in rrench. Consequently, it is planned to teswy
aporox ately 100 students at each of grades 7 and 8 and their parents.
The students' and parents' questionnaires will be nurerically coded
permitting cross metching. The basis of sarpling would invoive ontace
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A
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to obtain a sample of parents whose children are not yet registered in

French, and consequently approximately 200 parents of students in grade
6 will be tested. The children themselves, however will not be tested.
Two sample of stucdents in the secondary schools and their parents
at least
wi]] be tested. One will comprisg\100 students at each of grades 9, 11,
and 13 who are registered in French, and their parents. The other will
consist of 100 students in each of grades 9, 11, and 13 vho are not
registered in French, and their parents. As with the sample of elementary
school children, students wi]]lbe tested in intact classes selected to
be representative of the entire London program, and their parents will
obtain matched coded questionnaires.

One final sample of students and parents will be tested. This will
consist of 100 students in each of grades 7 and 9 and their parents. The
questionnaires administered to the parents will ve identical to th%?‘L
administered to the other groups of parents described above  The children,
however, will be tested for language aptitude, and various attitudinal/
motivational characteristics, as well as French achievement at the end
of the academic year. These data will permit the assessment of the
relationship between parental and child attitudes (which can also be
studied with the samples described above), but more importantly the
relationship b2tween parental attitudes and children's achievement in
French and aptitude for learning languages.

Types of Questions

Qur intention is to design a questionnaire which will be comprised
of some items common to all samries and some items specific to the various

groups sampled. It is anticipated that such a questionnaire would involve
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'approximately four to five pages of Likert-type items. Examplas of the
domains to be‘investigated include: Attitudes toward Bilingualism,
Attitudes toward French Canadians, Attitudes toward and Knowledge of

Existing French Programmes in London, Expectations concerning potential

—

course goals (i.e., nature and level of both skill de/g opment and non-
. g) e :
linguistic outcomes), Opinions with respect to the importance of French

N

Tanguage study within the London s}stem, Self-ratings of French language

ct

proficiency, Background information concerning the nature and amcunt of
the respondents' French language training, etc.

Obviously the foregoing outline is tentative and is, therefore,

subject both to the work schedule of the Language Research Group and
obtaining the necessary cooperation of all of the groups involved. It

is anticipated that the gathering of test data will be undertaken early

Yours truly,
/) [//’\//([ AN %04« /’f%

R. C. Gardner & P. C. Smythe,
Co-directors,
Language Research Group,

\ University of Western Ontario.

in the new year.

RCG:vr

cc: W. D. McVie

. T. Macaulay
G. 0. Thatc| er
G. Jutras

R. G. Stennett

prel
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ERI

To the Members of
The Curriculum :ad Schoo?d

l.adies and Gentlencen:

Centre. The followvine vere prencat:

REPORT £ ¥ CURRICGLIM SUR-COMITITEE

% Novemhar 1975

Operations Standing Coimittee

Your fcamittee met on the above dare at 12:00 noca at the Fducation

Members Aaminlstrarios Support Staff
i T anl olservers
V.G, McCGill P.T. Hacanlay J. thite
S. Munvo . Tha*cher . Parxinson
- M, French V. Jutras D. McTorie
A. Lrupka 1.0, Stennect P. Yikurs
S. TNeese P, Smvthe
l. Blacklnck C. Austin
J. Liabocdis H. Ritchie, Secretary
L. Antone

Aruitoxt provided by Eic:

Your Committer cemonrts:

1. That it was pointead ont the Trustee nembers of the Connittee were unable
to artead the Minjctry Uorksho, with reference to the tovic of "Yormative
Years « Lnvivonmevial Aspe vs' dae 1o Staf” fklarione Cunittee neetings,

2. That rhe Comnittes recoi-md a written report, dared 5 tiovenber 1675, from
tho Administracion, eriicled ' ual Art She o',

3. That the Adminiscration di{zcu .rd ulth the »ommittee *he need for developing
an account for new equpnens for Theatee Arts. This uiil 11low a transfer
of miaev fron the existiy “hoarre arri gunnly aceount to the new equipment
account. It wias suprested the tht mpatee= <o direct v to the Board meeting
of 0 lovember 1975, s i latc item aon the Currierlun - Programme Depactment.
4, That the Committee dircusse” at - w lenpth vhie Intertn Report with reference
to "The Landen dnurver of Trend' » Second Lanaeane' tren tue Tanpuage Rescarch
Group, NDevartreant of Psoren oo 2, Veivor-dev ol swectoen ut vlo, Tt was
peinted ot vhat chie pur,e.e f the rewvt s to disenver hot inpertant
the ter wing of Freneh 10 to rle Todon Conrnufive A repart, cnaing from
Otrawva, In the nea Sucuse, 207 Al be body Dol 1o rie Qncestivation heine
carvied out In ! <l lovever, v otteray vepoit 9Ll Be el rore extensive
In that th» gtvav ig attewmiry o reveal wan Cb nese e v ir eb2 ldren due
to tie teachingy ¢! Frewon in the card e pranls .
It was polated cut that tw -renty o0 Jon'sn, taking ravt in wlo surovey,
shauld he vell awaete oF v st o der Toet voarding (e teaching of ¥French

132




Report of the Curriculum Sub-c e drtea Page 2,
4 November 1975, continued

o~

in the public schools ard rhonld alse be rominded that thQ_;eachinn-of
French will take time duciv, iha s.henl d:y From,orherhsghiggig~in the
regular school currizulunm,

It was requested that a copy of the auestionnaire, to he used ia the London
Survey of French as a Seacnd Lawanagg)be made available to the Comnittee,

2« That the next meeting date of the Comuittee was set for 2 December 1975
at 3:30 p,n,, The pramose of the wweellog 45 to geuss Sentior Physical
and tiealth Education saldel'nes, Tt owasg printed our that the actual
fuldelines mav no: bLe cemplated at this time. Tr was sugnested

that people working o tlho wuidelines be dnvitesd to the neeting to
explain the guidelines and any problims experienced uirh riference to
this matter,

Your Committce recommenda:
1. That the Ann.:al Arv shew be endorsed as an on-going propramme and a
budget of 35,000, he approved,  This programme fs suhjeet to Adninistrative
review each year and toe buldee. for tias Art Show mps,t fe gesignated as a
separate budrer iram that of g Act Consultant's in thue budpat printout,
The meetin;, wlinarned at 1:4Y per..
Poanectivliy suhmicted,
Ko MOGLLL,
Chainran,

hr

ERIC

Aruitoxt provided by Eic:

. m——




The University of Western Ontario, London, Canada

Department of Psychology R
Language Research Group Su?te(i;g;ger 2nd P C Smythe

Socral Science Centre

March 4, 1976.

Dr. R. G. Stennett,
Educational Research Services,
London Board of Education,
P.0. Box 5873,

LONDON, Ontario,

N6A 4T5.

Dear Dr. Stennett:

The purpose of this letter is to present to the London Board of Education,
through your office, the materials and general plan associated with our assessment
of London French Programs. You will recall that we were requested by Mr. R. T.
Macaulay, Superintendent of Program, by letter dated July 22, 1975 to conduct such
an assessment hecause of the following statement made by the Board:

"That the desires of the community in the City of London with respect to
the French Programs be assessed and the Language Research Group at U.W.O0.
headed by Dr. R. C. Gardner carry out the study at no cost ta the board."

Since then our group has expended considerable resources and time in
developing a series of questionnaires. and we currently have materials prepared to
be administered to each of the following groups:

Teachers of French

Teachers of Subjects other than French

Trusteos, Central Office Administration, Principals, Vice-principals,
and Guidance Counsellors

Students

Parcents

o B wny —

Those questionnaires were deyeloped following consultation with a number
of groups. In the first instance, Dr. Smythe and I met on October 16 with five
representatiyes of the Board of Education to review our plans with respect to
general content and potential respondents. Dr. Smythe met with the Curriculum
Subcommittoa on Hovember 4, 1975, presented our reyised plan as of that date, and
received feedhack. Since then considerable time has been deyoted to constructing
and writing items and revising them following consultation with Mr. Jutras, French
Coordinator, yousself and Dr. Bramwell, Chief of Measurement and Evaluation
Seryices. The questionnaires presented here represent our final attempts to meet
all the sugqestic.s and criticisms of the various individuals who assisted us.

I should add .hai wue greatly appreciate this assistance, but it is my judgment
that no furthar substantive modifications can be made. Me are submitting them
to the London Boa. of Education for final approval before conducting the survey.
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Dr. R. G. Stennett Page 2 March 4, 1976

We will delay printing the questionnaires in their final form in case specific
mod*iications have to be made. The copies included here are offset reproductions
of the materials as they will be sent to the printer for photo-reduction and
preparation as questionnaire booklets.

Attached to each questionnaire except those intended for §tudeqts will be
a letter which we would request that Mr. McVie, Director of_Educat1qn sign to_
indicate his sponsorship of the survey. Obviously, Mr. M§V1¢ may wish to modify
the letter, but we are including a version of it here to indicate that such

correspondence is intended.

As we discussed some time ago, it seems imperative that we conduct the
survey after the Winter Holidays, and we would plan to begin on or about April
5, 1976. Since we would hope to submit to the Board of Education a report early
this summer, we feel we must begin testing by April 5 to permit us the necessary
time to collect, keypunch, analyze and report the findings.

The following represents our final plan for the distribution and
callection of the materials. These are presented separately for each of the
groups as follows:

Teachers of French. A questionnaire will be distributed to each Teacher of French
through the Board of Education Courier Service in a personally addressed envelope.
[t will be accompanied by a return addressed envelope in which the completed
questionnaire can be sent to the Research Office of the Board. These will be
receiyved in bulk by the Language Research Group unopened thus ensuring anonymity.

Teachers of Subjects Other Than French. A questionnaire will be distributed to

a sample of approximately 150 teachers in the same manner described above. These
teachers will be sampled by school. We feel that it is necessary to consult with
you and Mr. Jutras in the selection of these schools.

Trustees, Central Office Administration, Principals, Vice-principals and Guidance
Counseliors.  This questionnaire will be distributed as above to all Trustees,
meirbers of the Central Office Administration at the position of Area Superintendent
and abo/e, and all Principals, Vice-principals, and Guidance Counsellors.

Students. Questionraires will be distributed as above to each of the thirteen
secondary schuols that heve French programmes. In each school, the questionnaire
will be admiristered to one intact French class at each of grades 9, 11 and 13.
At the elementary level, one feeder school will be selected for each of the
thirteen secondury schocls. At each selected elementary school one grade 7 and
one grade 8 French class will conplete the questionnaire. It is anticipated that
the gquestivnnaire should be filled in during the regular French class period.

The completed forus wil1 be sent directly to the Research Office of the Board

for collection by the tanguage Research Group. [t is anticipated that testing

of stud.oats witl be conducted by the teachers concerned who will be supplied with
instruction; roncerning the administration.
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Dr. R. G. Stennett Page 3 March 4, 1976

Parents. Questionnaires for parents of students wno are enrolled in French
programmes will be numerically coded and included in the packet that each student
receives during his French class. These questionnaires will be taken home by the
students and upon completion returned to the school in an envelope provided.

In order to assess the attitudes and opinion of parents whose children
do not take French, in each of the secondary schools above, questionnaires will
be distributed to an equal number of non-French classes at crades 9, 11, and 13
for the students to take home. Completed questionnaires wit! he returned to
school as ahove.

At the elementary level one grade 6 class of stude:.., at each of the
above 13 schools will be given questionnaires to be taken howe for their parents.
In all of the above instances only one questionnaire will be camnpleted by each
of the families involved.

Complnted questionnaires will be sent directly to the Research Office of
the Board for collection by the Language Research Group.

In order to assess the nature of the relaticnships amuii, parents'
attitudes, childrens' attitudes and French achievement, we will be requesting
measures of French achievement for the students involved. At the secondary level
this will merely require copies of the students' final course grades in French.
However, if French is an ungraded course at the elementary ‘evel, we would request
teachers fill out a brief rating form for each student.

In addition to the above samples, one further group of grade 8 students
(approximately 10 French classes) will be administered a short (20 minute) French
achievement test and a version of the National Test Battery that we have been
using in our grant-sponsored research. The parents of these students (i.e., one
per household) will receive the same parents' questionnaire used in the main body
of the "London Survey of French as a Second Language". These applications will
permit us to investigate the relationship between this parent questionnaire and
the student attitude/motivation battery that we nave developed. Finaily, in order
to satisfy som2 of the theoretical concerns (i.e., reliability, the effect of
parental atlitudoes on excurzion programmes, etc.) we have developced during our
own research brooject we would pla. to administer the attitude/motivation battery
to this group oi -tudents a second time after an interval of approximately six
weeks. All1 of the testing in this phase of the study will be conducted by the
staff of the Laaguvage Research Group.




Dr. R. G. Stennett Page 4 March 4, 1976

We trust that the plans presented here, and the accompanying questionnaires
provide a sufficient overview of our intention to permit the Board to make the
necessary decision concerning the implementation of this survey. As stated above
we believe it is imperative that the survey begin around April 5, 1976 and
consequently we would appreciate a response to this letter as soon as convanient.

Yours sincerely,

R. C. Gardner, Ph.D.,
Director,
Language Research Group.

RCG:vr
Enclosures
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\ To: Teachars of Blomeatsry Jicach

&
Subject(e): Mazch maeting, Tondsn Survey of French s o 2nd. Lenguage, Beport
on studeats put sn Fieuch elsosces for "supervisioan' only.
1. A reminder that at our %orkshop on S March, it was decided that there wouid
not be a monthly meeting ia Mavch — due to Mawch bycak ete. Our next meeting

will be in April - lYonday, 26 April., Ilease make 2 NOIE.

2. Loadon Survey of French 22 a Scednd Jangvage:

This i8 a propoced suivey ol reprocentoiive grours of Students, ( 7,8,9
11, andé Grade i3) , of Pavcnis, of all Teachers of Fremch, of some other
teachers, of Trustces, senior Admiaistration, Frincipais ete. which has been
in preparation since last October. Tha junmma purpose is to gather, zptmmm
informaticn, opinicoe anG attiiudes touwawds the teaching of Freach in the London
Board, wnich Gata will provide divection to the Divector and Superintendent of
Progresmt - Curziculum ~ regarding the puzscnt Prench progran and if indicated,
adjustmeat cad changes wndch showld be picaned #ad cffected. It ls hoped to
stare the Survey avcumd 5 April. In any casc all concerned will be advised by
‘ehe Director — and Full dereile ané dirszetion given at that time.

3. Students NOT taking Ireach, mnder :upervieion during the French class period.

would you please wepsrt tc e af Sula a8 poohibic, all classes of Freach

ieh also include studenis vhe ave nob takian fzench - and cre in the class
wder supexvision only. Ia the report, include the Scheol, the class, snd
norber of Maon-freneh” studenis under cuperzision.  fend your iveport Lo

Prench fonsultant -~ Prozrom-Cure. o &ha Pdecatlion (ontre.

gve a 300D March freak,

Gilles Jutras.

Consulhant - Modern Lepguagec.

Fe3. = 1f you are picnning to Attend Uhe QILTA ceafererce in Toronto on Triday

apdfer Serudday 2 end Sud. April, pleace et e mpy asap. I ghall attend

P

(o]

wnnling sume cvening { afier

Fridey only - lecsing Luondea at  06.00 A, and o
So far, ¢ havae only ome pasc;ger with n2, ~ thore is voom for 4 mored

supper).

Tranepertation IRIF - can jou gef & «osuple of $51$ Zrom yovr Prineipal to helg

ERIC with Zuach and dinnezr 777,
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London Free Press

Friday, April 9, 1976

Quality instruction
in French suffering

By CHERYL HAMILTON
of The Free Press

A province-wide shortage of
French teachers for 2lementa-
ry schools is affecting the
quality of education for some
students in the Grade 7 and 8
French program in London,
directos of educativn Doug
McVie said Thursday.

Mr. McVie told the board of
educatioi’s program commit.
tee that in some cases “we are
pretending to teach French in
7andg.”

He said the itinerant French
teachers who travel from
school to school have too many
students to handle.

He said the administration
has been attempting to phase
out the itinerant system gradu.
ally as teachers are hired who
c¢an teach French in their own
schoo! along with their regular
program.

With itinerant teachers see.
ing as many as 250 students a
week, “there isn't any pupil
teacher relationship built up at

all in those eircumstances,” he
told the committee,

He said later in an infesview
that there are about 12 itiner-
ant French teachers. He said
about 20 per cent of the Grade
7 and 8 pupils would be affect-
ed “strongly” by problems of
overload on the itinerant
teachers.

The director said because of
a declining enrolment situation
in London, the board hasn't
been Isoking for teachers when
French teachers have been on
the market.

The expansion of French
programs has eaten into the
supply across Ontarie, he said.

Mr. McVie said the province
should take steps to encourage
the teachers’ colleges to
graduate more clementary
school teachers who can teach
French.

He said the London board
has put a priority in its hiring
~— which he saia is K. 'ued at
this timne because it is difficult
to project the rate of attrition
in the system — on the ability

200

J teach French in elementary
school.

Pupils in Grade 7 must take
20 minutes of French a day,
but thosc in Grade 8 are given
the option.to take it or not.

Mr. McVie said a 30-minute
period would give maximum
teaching value to the French
program. “I'm not sure 20
minutes a day is very effec-
tive.”

He said another problem
with the itinerant sysiem is
that the teacher isn't available
after class for children with
problems.

The program committee was
discussing the topic of the
teacher supply because of a re-
quest from the Masonville
Public School Parent Teacher
Association that a pilot project
in primary French be reinstat-
ed.

The parents said a pilot pro-
Jject begun three years ago was
discontinued last June.

Mr. McVie said the primary
French program at Masonville
only went ahead in the first
place because there was a
teacher available to teach it.
Ile said staffing changes
prompted the program's
dennse.

The committee decided to ta.
ble the whole issue of the sys-
tem’s clementary  school
French program until a later
meeting when surveys oi pub-
ac attitudes on French instrue-
tron should be available.

5
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London Free Press

Tuesday, April 13, 1976

Upgrading French instruction

in his latest annual report, Official
Languages Commissioner Keith Spicer
underlined once again the pressing
reed for more functionally bilingual
high school and university graduatos.
He cited a report concerning the teach-
ing of French as a second language in
eight countries {not including _anada),
which co cluded that & minimum of
from three to five hours a week of
French instruction for from six to se-
ven consecutive years is necessary to
enable the average student to achieve
“a useful and functionat level of com-
petence’in the French laiguage.

Academic kigh schools in Long«~ »f-
fer opuunal French courses provi .ag
from 3% to almost six hours of instruc-
tion a week. This would seem to be
adequate, but if high-school students
are to have the opportunity to be func-
tionally bilingua! »ipon graduation, in-
tensive French instruction must also
be availabie at ieast from Grade 8. and
preferably from Grades 5 or 6.

Unfortunately, elementary schools in
London only provice French instrui-
tion for 20 minutes a day in Grades 7
and 8. Such a limited time is virtually
useless.

The board of education should esta-
blish the objective of providing stu-
dents in advanced tlasses with
minutes a day o* French instruction
during Grides6to 8.

Experts in French teaching affirm
that by Grade 8, these students would
have a sufficlent grasp of French to

understand = course in geography or
history taught in the French language.
Accordingly, half the time devoted to
instruction in French in Grade 8 ad-
vanced classes might profitably relate
to some subject other than French lan-
guage and literature, itself.

In one or two of the city’s high
schools, optional instruction in French
for advanced students might be ex-
tended to 50 per cent of the curriculum.
Such a comprehensive reform would
have to be phased in over several
years, because of an acute shortage of
qualified French-speaking teachers.
With proper management, there would
be no additional cost to the school
board tecause the few French-speak-
ing tee<hers required would replace
some current English-speaking teach-
ers as theyv retire or voluniarily with-
draw their stvvices.

Some peoplc advocate compulsory
French instruction for all high school
students. This would be unwise, be-
cause many students lack the interest
or ability to lcarn French. However, it
would be sensible for the provizce to
establish minimum French standards
for all . niversity entrants and gradu.
ates. That these future leaders of *he
country should be able to communicate
in both official languages is obviously
desirabie. Yet only the prevince of
Quebec requires all university gradu
ates to meet minimum staadards-of se-
cond-language knowledge, whether
English or French.
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London Free Press

Wednesday, May 5, 1976

“/F 1 DON'T WANT TO LEARN FRENCH, WILL THEY PAY ME O LEAVE THE (L4552

-
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Education Centre,
165 Eimwood Avenue,
Box 5873, London, Ontano, Canada. NGA 475

Telephone (51914 39 2451

The Board of Education for the City of London

W. Douglas McVie, Director of Education

April 1, 1976.

Dear Principal:

The Board of Education is conducting a survey to ascertain the
attitudes and opinions of the city of London with respect to our French
programmes. This survey is being conducted for the Board by the Language
Research Group at the University of Western Ontario. This Tetter is to
advise you that your school has been selected to participate in the survey.
The survey will be soliciting the attitudes of School Board personnel
(both teaching and administrative), students and parents.

Sometime in mid-April we will be sending to your school question-

naires for:

1. principal

2. vice-principal

3. guidance counsellors (if any)

4. French teacher

5. a sample of teachers of other subject areas

6. students enrolled in French and their parents - i.e., 1 grade 7 and

1 grade 8 class
parents of students not taking French - i.e., 1 grade 6 class
instructions for teachers administering the questionnaires.

0~

We would appreciate it if you will fill in the ehclosed card so
that we will know to whom the test materials and complete instructions
for administration for your schcol should be sent. It is anticipated that
the students will be tested during their regular French period and that
the testing will be supervised by the classroom teacher. Parent question-
naires will be sent home and returned by the students involved.

Wlhen all of the questionnaires are completed including principal's,
vice-principals’, guidance counsellors', teachers of other subjects',
students', and parents’', please send them by Boa-d Courier to Educational
Research Services at the Education Centre. From there they will be picked
up by the Langiage Research Group. A1l questionnaires will be treated with
the utmost confidentiality and individual respondents will not be identified
by name.

Thnak you for your cooperation in this matter.
Yours sincerely,
AT
;((f//.. s [/ NG
W. D. McVie,
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tducation Centre, ‘
165 Eimwood Avenue, |
Box 5873, London, Ontario, Canada. NGA 4T5

Telephane (519)439 2451

The Roard of Education for the Cityof Londen

W. Douglas McVie, Director of Education

4 4
r? 7 2
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*‘(/u S,

April 1, 1976.

Dear Principal:

The Board of Education is conducting a survey to ascertain the
attitudes and opinions of the city of London with respect to our French
programmes. This survey is being conducted for the Board by the Language
Research Group at the University of Western Ontario. This letter is to
advise you that your school has been selected to participate in the survey.
The survey will pe soliciting the attitudes of School Board personnel
(both teaching and administrative), students and parents.

Sometime in mid-April we will be sending to ynur school question-
naires for:

principal

vice-principals

guidance counsellors

French teachers

a sample of teachers of other subject areas

students enrolled in French and their parents (1 class each at grades

9, 11, and 13)

7. parents of students not taking French. This will involve approximately
the same sample sizes as in 6 above (i.e., 1 class each at grades 9,
11, and 13).

8. instructions for teachers administering the auestionnaires.

Y LB W) —
e e o o o

We would appreciate it if you will fill in the enclosed card so
that we will know to whom the test materials and complete instructions
for administration for your school should be sent. It is anticipated that
the students will be tested during their regular French period and that
the testing will be supervised by the classroom teacher. Parent question-
naires will be sent home and returned by the students involved.

When all of the questionnaires are completed including principal’s,
vice-principals', guidance counsellors', teachers of other subjects’,
students', and parents', please send them by Board Courier to Educational
Research Services at the Education Centre. From there they will be picked
up by the Language Research Group. A1l questionnaires will be treated with
the utmost confidentiality and individual respondents will not be identified

by name.

Thank you for your cooperation in this matter.

Yours sjﬂcgﬁgly,

) N /\/' AR
ERIC 205 il U
pr W. D. McVie,

Director of Education.




The University of Western Ontario, London, Canada

Department of Psychotogy R C Gardner and P C Smythe
Lanquage Research Group Suite 8228

Social Suience Centre

April 13, 1976.

As you are now aware the Board of Education is conducting a survey to
ascertain the attitudes and opinions of the city of London with respect to our
French programmes. This survey is being conducted for the Board by the Language
Research Group at the University of lestern Ontario. This letter is to inform
you of the procedures to be followed at your school. The survey will be
soliciting the attitudes of School Board personnel (both teaching and adminis-
trative), students and parents.

Please find enclosed in this box:

questionnaires for students enrolled in French and their parents
questionnaires for parents of students not taking Fiench
instructions for teachers administering the questionnaires

class lists for French teachers.

FHwWwn —

Please have one grade 7 French class and one grade 8 French class
complete the survey during their regular French period. At the same time these
students will be given a nuuerically coded questionnaire to take home for their
parents to complete. These parent questionnaires should be returned to the
school by the students within one week.

We also request that one grade 6 non-French class be selected. Each
student in this class not taking French will take hnme a parent questionnaire
which should also be returned within one week. Note, the students in the non-

French class will not complete a questionnaire themselves.

When all of the questionnaires are completed including principal s,
vice-principals', guidance counsellors', teachers of other subjects’, students’,
and parents', please send them by Board Courier to [ducational Research Services
at the Education Centre. From there they will be picked up by the Language
Research Group.

Thank you for ycur cooperation in this matter.

Y0urs-$incerely,4,
|14

Cindy Sz;the,
n Research Coordinator,
23\,(3 Language Research Group.

-




The University of Western Ontario, London, Canada

Department of Psychology R C Gardner and P C Smythe
Language Research Group Suite 8228

Social Science Centre

April 13, 1976.

As you are now aware the Board of Education is conducting a survey to
ascertain the attitudes and opinions of the city of London with respect to our
French programmes. This survey is being conducted for the Board by the Language
Research Group at the University of Western Onterio. This letter is to inform
you of the procedures to be followed at your school. The survey will be
soliciting the attitudes of School Doard personnel (both teaching and adminis-
trative), students and parents.

Please find enclosed in this box:

questionnaires for students enrolled in French and their parents
questionnaires for parents of students not taking French
instructions for teachers adwinistering the questionnaires

class Tists for French teachers.

W N

Please have one grade 9 French class, one grade 11 French class and
one grade 13 French class complete the survey during their regular French
period. At the same time these students will be given a numerically coded
questionnaire to take home for their parents to complete. These parent question-
naires should be returned to the school by the students within one week.

We also request that one grade 9, one grade 11 and one grade 13 non-
French class be selected. FEach student in these classes not taking French
will take home a parent questionnaire which should also be returned within
one week. HNote, the students in the non-French classes will not compiete a

questionnaire themselves.

When all of the questionnaires are completed including principal's,
vice-principals', guidance counsellors', teachers of other subjects', students',
and parents', please send them by Board Courier to Educational Research Services
at the Education Centre. From there they will be pic'.ed up by the Language
Research Group.

Thank you for your cooperation in this matter.
Yours sincerely,

,&/m% o
Cindy S jtheigsf/f

207 Research Coordinator,
Language Research Group.




Elementary School Frznch Teachers' Instructions for the

Administration of the Student Questionnaire

Please give each student in your class a stapled packet containing
two questionnaires. One enyelope, marked STUDENT, he will fill out in
class and return to you in its envelope. The other envelope, marked PARENT,
is to be taken hom to be completed. Students should carefully remove the
staple joining the two envelopes in order to sepirate the questionnaires.
Parents have been asked to have their children return their envelopes to the
school. Please give both the students' and parents' completed questionnaires
- to the school office. From there they will be sent to Educational Research
Services at the Board to be picked up by the Department of Psychoiogy's
Language Research Group.

Instructions for the students appear in the front of the booklet.
Please be sure to emphasize that each child takes home the questionnaire
given to him. They are coded so that parent and student questionnaires
can be matched.

You will appreciate the importance of confidentiality and anonymity
with respect to the survey. Therefore, you will also find enclosed
a sheet of paper with a series of numbers printed on it. These numbers
correspond to the numbers on the students' questionnaires. Please
circulate this sheet while the students are answering their questionnaire
and have the students print their names beside the number that appears
on their questionnaire. We request that you keep this list so that you
can send us French skill ratings for each student. Toward the end
of the term you will receive a brief rating form for each student which
will be identified only by means of this number and you will be asked
to rate each student.

Thank you very mucn for your cooperation.




Secondary School French Teachers' Instructions for the

Adminitration of the Student Questionnaire

Please give each student in your class a stapled packet containing
two questionnaires. One envelope, marked STUDENT, he will fill out in
class and return to you in its envelope. The other envelope, marked
PARENT, is to be taken home to be completed. Students should carefully
remove the staple joining the two envelopes in order to separate the
questionnaires. Parents have been asked to have their children return
their envelopes to the school. Please give both t.e studenrts' and parents’
completed questionnaires to the school office. From there they will be
sent to Educational Research Services at the Board to he picked up by the
Department of Psychology's Language Research Group.

Instructions for the students appear in the front of the booklet.
Please be sure to emphasize that each child takes home the questionnaire
given to him. They are coded so that parent and student questionnaires
can be matched. ‘

You will appreciate the importance of confidentiality and anonymity
with respect to the survey. Therefore, you wiill also find enclosed
a sheet of paper with a series of numbers printed on it. These numbers
correspond to the numbers on the students' questionnaires. Please
circulate this sheet while the students are answering their questionnaire
and have the students print their names beside the number that appears
on their questionnaire. We request that you keep this list so that you
can send us the final French grades for each student. Toward the end
of the term you will receive a sheet containing only these numbers and
you will be asked to record the grades beside the appropriate number.

Thank you very much for your cooperation.




Teachers' Instructions for Students Not Taking French

. |
|

Please give each student in your class who is not
taking French an envelope marked PARENT to take home to
be completed. Parents have been asked to have their
children return their questicnnaire to the school.
Flease deliver the parents'.completed questionnaires to
the school office. From there the' will be sent to
Educational Research Services of the Board to be picked
up by the Department of Psychology's Language Research
Group.

Thank you very much for your cooperation. _




Education Centee,
165 Elmwoud Avenue,
Box 5873, London Ontario, Canada. NGA 4TS

Telephone (519)439 2451

The Board of Education for the Cityof London

W. Douglas McVie, Director of Education

Aoril 1, 1976.

To A1l Central Office Administration, Trust.es:

The enclosed survey is being conducted by the
Language Rescarch Group of the Department of Psychology
at the University of Western Ontario at the request of
the Board of Education's Curriculum Subcommittee. With
this survey we hope to be able to assess the general
climate of opinion about the teaching of Frencn in
London.

Since we need your assistance we would appreciate
your taking a few minutes to answer this questionnaire.
Instructions appear in the front of the booklet. Once
you have completed the questionnaire please put it in
the self-addressed envelope and return it to Educational
Research Services where it will be picked up by the
Language Research Group.

Thank you very much for your cooperation.

Yours sincerely,

Mr. W. D. McVie,
Director of Education.

el




Educaton Centre,
165 Eimwood Avenue,
Box 5873, Landon, Ontario, Canada. NGA 4T5

Telephone (519)439.2451

Emmmm === The Board of Education for the City of London

W. Douglas McVie, Director of Education

1 April 1976

To All Principals:

The enclosed survey 1is being conducted by
the Language Research Group of the Department of
Psychology at the University of Western Ontario at
the request of the Board of Education's Curriculum
Subcommittee. With this survey we hope to be able
to assess the general climate of opinicn about the
teaching of French in London.

Since we need your assistance we would
apnreciate your taking a few minutes to answer
this questionnaire. Iistructions appear in the
front of the booklet. Once you have completed the
questionnaire please put it in the self-addressed
envelope, seal the envelore, and return it, along

with the teachers', students' and parents' question-

naires, to Educational Research Services at the
Education Centre. From there it will be picked up
by the Language Research Group.

Thank you very much for your cooperation.

Yours sincerely,

Ooccolbo S5

W.A\D. McVIE
Directort of Education




Education Centre,
165 Elmwood Avenue,
Box 5873, London, Ontario, Canada. NGA 4TS

Telephone (519)439.2451 ‘

The Board of Education for the Cityof London

W Dougltas McVig, Director of Education

1 April 1976

To All Teachers, Vice-principals,
Guidance Counsellors:

The enclcsed survey is being conducted by
the Language Research Group of the Department of
Psychology at the University of Western Ontario at
the request of the Board of Education's Curriculum
Subcommittee. With this survey we hope to be able
to assess the general climate of opinion about the
teaching of French in London.

Since we need your assistance we would
appreciate your taking a few minutes to answer
this questionnaire. Instructions appear in the
front of the booklet. Once you have completed the
questionnaire please put it in the self-addressed
envelope, seal the envelope, and return it to the
School Office. From there it will be sent by the
Board's Courier Service to the Education Centre
where it will be picked up by the Language Research
Group.

Thank you very much for your cooperation.
Yours sincerely,
AT
-V
W

. McVIE
Director of Education




SURVEY OF ATTITUDES AND OPINIONS
CONCERNING THE FRENCH
PROGRAMMES IN THE LONDON PUBLIC SYSTEM

QUESTIONNAIRE FOR TRUSTEES, ADMINISTRATION,
PRINCIPALS, VICE-PRINCIPALS AND GUIDANCE COUNSELLORS

Conducted by

Language Research Group {c) 1976
Department of Psychology
University of Western Ontario

for

The London Board of Education
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This survey is being conducted by the Language Research Group of
the Departmer.: of Psychology at the University of Western Ontario at the
re,uest of the Curriculum Subconmittee of the Board of Education to
determine the community's attitudes and opinions about the teaching of
French. Questionnaires are being answered by parents, students, teachers,
administrators, and Board trustees in order to assess the general climate
of opinion. Alchough the results of the survey may not result in any
immediate changes, by expressing your opinion you will be providing the
Board with valuable information for its consideration.

We should emphasize that “or most questions there are no "right" or
"weong" answe.s, aad that your answers will be treated with the strictest
confidence.

For most of the following questions you are asked toc respond by
circling the alterrative below it which “est indicat~s ycur opinion.

Some questions require a written response, and cthers have more spzcific
instructions. If you feel that this survey has omitted any important
issues, please use the space provided at the end of this questionnaire
to present your ideas.

While most of the questions are concerned with your attitude and
opinion, some relate to factual matter.  You will note that beside
these questions there is a place to circ]é'No Oginion"if you feel you
do not have sufficient background information.

WHEN YOU HAvS COMPLETED THE QUESTIONNAIRE

PLEASE PUT JT INTO THE ENVELOPE PROVIDED AND SEAL IT
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1. Please check the group to which you belong: Trustees

Central Office
Administration

Principals
Vice-principals

Guidance
Counsellors

Each of the §ollowing questions can be answered by simply circling the

alternative below the statement which best describes yowr opindion.

2. Please rate your own French skills on the following scales:
(a) I read French

Not at all Slightly Somewhat Quite Well Fluentiy

(b) I write French

Not at all Stightly Somewhat Quite Well Fluently

(c) 1 speak French
Not at all Slightly Somewhat Quite Yell Fluently -

(d) I understand spoken French

Not at all Stightly Somewhat Quite Well Fluently

3. Are you satisfied with the integration of the elementary and secondary

school French programmes?

Very definitely Generally Neutral Generally Very definitely
No fo Yes Yes Cp




4. Do you feel the elementary French programme is a godd'preparation for the

secondary school programme?

Very definitely Generally Neutral Genera]]y- Very definitely No
No No Yes Yes Opinion

5. Do you feel enough time eath week is spent on Frengh:
(a) at the elementary level? '

Definitely Probably - Sufficient Probably Definitely No
Too Much Too" Much Too Little Too Little Opinion

(b) at the secondary level?

Definitely Probably Sufficient Probably Definitely No
Too Much Too Much ) Too Little Too Little Opinion .

6. At what grade level do you feel it is best for a child to begin studyipg

French in school?
No

Grade: Kindergarten 1 2 3 4 5 6 -7 8 9 10 11 12 13 Opinion

7. I feel it is important for children to study French primarf]y because
jt will enable them to communicate with French speaking people and appreciate

their culture.

Strongly STlightly Neutral Slightly ~ Strongly
Disagree Disagree Agree Agree

8. I feel it is important for children to study French primarily because
they will probably need it in their future careers.

Strongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree




Rate the importance for students of each of the following outcomes of a
French programme.

(a) Development of French reading skills.

Very Moderately Neutral Moderately Very
* Unimportant Unimportant Important Important

(b) Appreciation of how French Canadian people live.

Very Moderately Neutral Moderately Very |
Unimportant Unimportant Important Important

(c) Appreciation of European French music and literature.

Very Moderately Neutral Moderate.y Very
Unimportant Unimportant Important Important

(d) Development of French speaking skills.

Very Moderately Neutral Moderately Very
Unimportant Unimportant Important Important

(e) Awareness of job opportunities where a knowledge of French is beneficial.

Very Moderately Neutral Moderately Very
tinimportant Unimportant Important Important

(f) Development of French writing skills.

Very Moderately Neutral Moderately Very
Unimportant Unimportant Important Important

(g) Improvement of understanding of English through comparison of
Tinguistic structures.

Very Moderately Neutral Moderately Very
Unimportant Unimportant Important Important

(h) Development of French listening skills.

Very Moderately Neutral Moderately Very
Unimportant Unimportant Important Important




10. I feel that Canadians shouid be able to speak the two official languages.
Strongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

11.  French should only be taught to students of average>or higher ability.

Very definitely Probably Neutral Probably Very definite]y'
No No Yes Yes

12. Do you feel the school system should provide students with more opportunities
to travel to Tocaticns where the majority of the people speak French?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

13. Do you feel there should be more exchange programmes between London French
students and French speaking students from Quebec?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

14. Do you feel! there is a need for a French television station in London?

Very definitely Generally Neutral Generally Very definitely
Ro No Yes Yes
15. Once the French television channel is available do you intend to watch it?

Very definitely Generally Neutral Generally Very definitely
No No fes Yes
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16.

Considering the fact that introducing or expanding programmes can be costly
and does take time and resources away from other subject areas, indicate your

feelings about each of the following.
1. French should be taught to all students in grades 1 to 3.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

2. French should be taught to all students in grades 4 to 6.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

3. More time should be given to teaching French in grades 7 and 8.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

4. More credits (i.e., hours per week) should be required in French at the
secondary school Tevel.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

5. Every student should have the opportunity to enroll in a French Immersion
school (i.e., a school for English speaking students where instruction is
primarily in French).

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

17.

Do you think there should be collaboration between the French department
and other departments so that other subject areas may be taught in part

in French?

Very definitely Probably Neutral Probably Very definitely
No No Yes Yes

N
iV
<




18. Do you feel that a child who has satisfactorily completed French in the
existing programmes in London at both the elementary and secondary school
levels should be able to:

(a) Speak French well.
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
(b) Read French well.
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
(c) Understand spoken French well.
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
(d) Mrite French well.
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
19. What do you feel is the optimal French class size:
(a) at the elementary level
less than 15 15-20 20-25 25-30 30-35 over 35
(b) at the secondary level
Tess than 15 15-20 20-25 25-30 30-35 over 35
20. What do you feel is the optimal class size for other academic subjects?

(e.g., Math, Science, English, etc.)
(a) at the elementary level

less than 15 15-20 20-25 25-30 30-35 over 35

(b) at the secondary level
less than 15 15-20 20-25 25-30 30-35 over 35
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21.

Following are a number of school subjects. Qn the basis of your knowledge

fer each subject please make ratings on the two scales following it. On

this page, you are asked to rate six elementary school subject areas.

(i) elementary school

(a) Mathematics

Very Somewhat About
Difficult Difficult Average
Very Somewhat About
Important Important Average

Somewhat
Easy

Somewhat
Unimportant

(b) Jlanguage Arts(i.e., English Reading, Spelling, etc.)

Very Somewhat About
Difficult Difficult Average
Very Somawhat About
Important Important Average
(c) French

Very Somewhat About
Difficult Difficult Average
Very Somewhat About
Important Tmportant Average

Somewhat
Easy

Somewhat’
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

(d) Social Sciences (i.e., Man and Society, Current Events, etc.)

Very Somewhat About
Difficult Difficult Average
Very Somewhat About
Important Important Average
(e) Geography

Very Somewhat About
Difficuit Difficult Average
Very Somewhat About
Important Important Average
(f) Science

Very Somewhat About
Difficult Difficult Average
Very Somewhat About
Important Important Average
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Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant




21.

Please rate the following secondary school subject areas.

(a} Mathematics

Very
Difficult

Very
Important

(b) English

Very
Difficult

Very
Important

(c) French

Very
Difficult

Very
Important

(d) History

Very
Difficult

Very
Important

(e) Geography

Very
Difficult

Very
Important

(f) Science

Very
Difficult

Very
Important

(i1)

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

secondary school

About
Ayerage

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant
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22. We would appreciate any comments you might have regarding any issues that you
feel are important that may or may not be covered in this questionnaire.




SURVEY OF ATTITUDES AND OPINIONS
CONCERNING THE FRENCH
PROGRAMMES IN THE LOI'DON PUBLIC SYSTEM

QUESTIONNAIRE FOR TEACHERS OF SUBJECT AREAS
OTHER THAN FRENCH

Conducted by

Language Research Group €) 1976
Department of Psycnology
University cf Western Oniario
for

The London Board of Education




This survey is being conducted by the Language Research Group of
the Department of Psychology at the University of Western Ontario at the
request of the Curriculum Subcommittee of the Board of Education to
determine the community's attitudes and opinions about the teaching of
French. Questionnaires are being answered by parents, students, teachers,
administrators, and Board trustees in order to assess the general climate
of opinion. Although the results of the survey may not result in any
immediate changes, by expressing your opinion you will be providing the
Board with valuable information for its consideration.

We should emphasize that there are no "right" or "wrong" answers,
and that your answers will be treated with the strictest confidence.

For most of the following questions you are asked to respond by
circling the alternative below it which best indicates your opinion.
Some questions require a written response, and others have more specific
instructions. If you feel that this survey has omitted any important
issues, please use the space provided at the end of this questionnaire
to present your ideas.

WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE

PLEASE PUT IT INTO THE ENVELOPE PROVIDED AND SEAL IT




(a)

Please check panel on which you teach:

Elementary

Secondary

(b) If jou teach one subject area more than others please indicate the subject.

Please state the number of years you have taught.

Which

grade(s) (levels) do you teach?

Each of the foflowing questfions can be answered by simply cirncling the

alternative below the statement which best describes your opindon.

Please rate your own French skills on the following scales:

(a) I read Frencn

Not at all Slightly Somewhat Quite Well Fluently

(b) I write French

Not at all Slightly Somewhat Quite Well Fluently

(c) 1 speak French

Not at all STlightiy Somewhat Quite Well Fluently

(d) I understand spoken French

Not at all Slightly Somewhat Quite Well Fluently

If you teach one major subject area, are you satisfied with the integration

of the elementary and secondary school programmes in your subject area?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
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6. Do you feel the elementary programme in your subject area is a good preparztion
for the secondary school programme?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
7. On the average how many students actu’ are :n your classes this year?
Less than 15 15-20 20-25 25-30 30-35 Over 35
8. What do you feel is the optimal class size?
Less than 15 15-20 20-25 25 30 30-35 Over 35
9. In general, are you supportive of the French programme in your school?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
10. In general, do you feel the principal is supportive of the French programme
in your school?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
11. Would you be willing to collaborate with the rmoderns department and have
some of the courses you teach taught in French?
Very definitely Generally Neutral Generally Very definitely
o o Yes Yes
12. 1 feel that Canadians should be able to speek the two official languages.

Strongly Slightly Neutrai STightly Strongly
Disagree Disagree Agree Agree




*

13. rrench should only be taught to students of average or higher ability.

Very definitely Probably Neutral Probably Very definitely
No o) Yes Yes

14. 1 feel jt is important for children to study French primarily tecause
it wili enable them to communicate with French speaking people and appreciate
their culture.
Strongly Slightly Neutra’ Slightly Strongly
Disagree Disagree Agree Agree

15. I feel it is important for children te -tudy French primarily because
they will probably need it in their future careers.
Strongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

16. Do you feel that the study of French contributes to students' understanding

of other subject areas?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes




17.

Part I.

Answer only if you teach elementary school, otherwise skip to Part II.

Foliowing are a number of school subjects.
for each subject please make ratings on the two scales following it.

(a) Mathematics

Very Somewhat
Difficult Difficult
Very Somewhat
Important Important

(b) Language Arts

Very Somewhat
Difficult Difficult
Very Somewhat
Important Important
(c) French

Very Somewhat
Difficult Difficult
Very Somewhat
Important Important

(d) Social Sciences (i.e., Man

Very Somewhat
Difficult Difficult
Very Somewhat
Important Important
(e) Geography

Very Somewhat
Difficult Difficult
Very Somewhat
Important Important
(f) Science

Very ' Somewhat
Difficult Difficult
Very Somewhat
Important Important

About
Average

About
Average

About
Average

About
Ayerage

About
Average

About
Average

Somewhat
Easy

Somewhat
Unimportant

(i.e., English Reading, Spelling, etc.)

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

On the basis of your knowledge

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

very
Lasy

Very
Unimportant

and Society, Current Events, etc.)

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

()

[V

0

Sowewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Very
Easy

Very
Unimportant

Very
Fasy

Very
Unimportant

Very
Easy

Very
Unimportant




17.

Part II. Answer only it you teach secondary school.

Following are a number of school subjects.

?-m

On the basis of your knowledge

for each subject please make ratings on the two scales following it.

(a) Mathematics

Very
Difficult

Very
Important

(b) English

Very
Difficult

Very
Important

(c) French

Very
Difficult

Very
Tmportant

(d) History

Very
Difficult

Very
Important

(e) Geography

Very
Difficult

Very
Important

(f) Science

Very
Difficult

Very
Important

Somewhat
Difficult

Somewnat.
Important

Somewhat
Difficult

Somewnhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

Fbout
Average

About
Qverage

About
MAverage

About
Average

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Scmewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant




18. Me would appreciate any comments you might have regarding any issues that you

feel are important that may or may not be covered in this questionnaire.




SURVEY OF ATTITUDES AND OPINIONS

CONCERNING THE FRENCH
PROGRAMMES IN THE LONDON PUBLIC SYSTEM

FRENCH TEACHERS' QUESTIOHNAIRE

Conducted by

Language Research Group (:) 1976
Department of Psychology
University of Western Ontario

for

The London Board of Education




This survey is being conducted by the Language Research Group of
the Department of Psychology at the University of Western Ontario at tha
rquest of the Curriculum Subcommittee of the Board of Education to
determine the community's attitudes and opinions about the teaching of
Frensh. Questionnaires are being answered by parents, students, teachers,
administrators, and Board trustees in order to assess the general climate
of opinion. Although the results of the survey may not result in any
immediate changes, by expressing your opinion you will be providing the
Board with valuable information for its consideration.

We should emphasize that there are no “right" or “wrong" answers,
and that your answers will be treated with the strictest confidence.

For most of the following questions you are asked to respond by
circling the alternative below it which best indicates your opinion.
Some questions require a written response, and others have more specific
instructions. If you feel that this survey has omitted any impcrtant
issues, please use the space provided at the end of this questionnaire
to present your ideas.

WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE

PLEASE PUT IT INTO THE ENVELOPE PROVIDED AND SEAL IT
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If you teach other subjects in addition to French, please 1ist them on
the Tine below.

2. Please state the number of years you have taught.
3. Which arades (levels) of French do you teach this year?
Each of the following quesiions can be amswered by simply circling the
altemative below the stuiement which best desciibes your opinion.
4. Are you satisfied with the integration of the elementary and secondary
school French programmes?
Very definitely Generally Neutral - Generally Very definitely
No No Yes Yes
5. Do you feel the elementary French programme is a good preparation for the

secondary school programme?

Very definiteiy Generally Neutral Generally Very definitely
No No Yes Yes




6.

We are interested in all French teachers' parceptions about the curricular
emphasis on French at both the elementary and secondary school levels.

Regardless of whether you teach in the elementary or secondary panel it is
important that ynu answer all parts of the following question to the best

of your knowledge.

Please indicate by cincling the appropriate values below the approximate
percentage of time you §eel is spent on:

(a) the development of oral/aural skills in the elementary French programme.

0 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

(b) the development of reading/writing skills in the elementary French programme.

¢ 102 20% 30% 40% 50% 60% 70% 80% 90% 100%

(c) the development of oral/aural skills in the secondary French programme.
0 10% 20% 30% 40% 50% 60% 70% 80% 90% 1G0%

(d) the development of reading/writing skills in the secondary French pregramme.
secondary

0 104 20% 30% 40% 50% 60% 70% 80% 90% 100%

11 On the basis of yowr estimates are you satisfied with the cwviicuilar

emphasis on:

(a) oral/aural skills at the elementary level?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

\

(b) reading/writing skills at the elementary Tevel?

Very definitely Generally Neutral Senerally Very definitely
No No Yes Yes

(c) oral/aural skills at the secondary Tevel?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

(d) reading/writing skills at the secondary level?

Very definitely  Generally Neutral Generally Very definitely
No No Yes Yes

30




7. Do you feel enough time each week is spent on French?
Definitely Probably Sufficient Probably Definitely
too much too much too Tittle too little
8. At wh i+ 3 . . .
i zcﬁgo?;ade Tevel do you feel it is best for a child to being studying French
Grades: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13
9. In general, are the other teachers in your school supportive of the French
programme?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
10. In general, do you feel the principal is supportive of the French programme?
Very definitely Generally Meutral Generally Very definitely
No No Yes Yes
—
‘1 Do you feel the other teachers tend to influence your students' attitudes
toward French (either positively or negatively)?
Very definitely Tend to Neutral Tend to Very definitely
negatively negatively pesitively positively
influence influence influence influence
12. Do you feel that guidance counsellors tend to influence students' attitudes

toward French (either positively or negatively)?

Very definitely Tend to Neutral Tend to Very definitely
negatively negatively positively positively
influence infiluence influence influence
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13.

Rate the importance for your students of each of the following outcomes
of a French programme.

(a) Development of French reading skills.

Very ' Moderatelv Neutral Moderate]y Yery
unimportant unimportant important important

(b) Appreciation of how French Canadian people live.

Very Moderatziy Neutral Moderately, Very
unimportant unimportant important. important

(é) Appreciation of European French fiusic and literature.

Very Moderately Neutral Moderate]y Yery
unimportant unimportant important important

(d) Development of French speaking ski’ls.

Very Moderately Neutral Moderate]y Yery
unimportant unimportant important important

(e) Awareness of job opportunities where a knowledge of French is beneficial.

Very Moderately Neutral Moderate]y Yery
unimportant unimportant important important

(f) Development of French writing skills.

Very Moderately Neutral Moderately Very

unimportant unimportant important important

(g) Improvement of understanding of English through comparison of
Tinguistic structures.

Very Moderately Neutral Moderately Very
unimportant unimportant important important

(h) Development of French listening skills.

Very Moderately Neutral Moderately Very
unimportant unimportant important important




14. I feel it is important for children to study French primarily because
it will enable them to communicate with French speaking people and appreciate

their culture.

Strongly - Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

15. I feel it is important fo: children to study French primarily because
they will probably need it in their future careers.

Strongly STightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

16. Within the present curriculum, do you feel more emphasis is placed on
European French language and culture or on French Canadian language and

culture?
Very definitely More About More French Very definitely
European European equal Canadian French Canadian

17. Where do you feel the emphasis shculd be placed?

Very definite’y More About More French Very definitely
European European equal Canadian French Canadian

18. Compared to the ..nor courses they take, are you satisfied that your students
are as serious and wel: ni tivated about their French studies?

Very definitely Generaliy Neutral Generally Very definitely
No No Ves Yes

19. I feel that Canadians <hould be able to speak the two official languages.

Strongly Tightly Neutral STightly Strongly
Disagree Disagree Agree Agree




20. French should only be taught to students of average or higher ability.
Very definitely Probably Neutral Probably Very definitely
No No Yes Yes
21. Do you feel the school Board should provide students with more opportunities
to travel to locaticns where the majority of the people speak French?
Very definitely Generally Heutral Generally Very definitely
No No Yes Yes
22. Do you feel there should be more exchange programmes between London French
students and French speaking students from Quebec?
Very definitely Generally Néutra] Generally Very definitely
No No Yes Yes
23. Do you feel there is a need for a French television station in London?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
24. Once the French television channel is available:

(a) Do you intend to encourage your students to watch it at home?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

(b) Do you intend to make use of it in your French classes?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes




25. Do you feel that a child who has satisfactorily completed French in the
existing programmes in London at both the elementary and secondary school

levels should be able to:.
(a) Speak French well.

Very definitely Generally Neutral
No No

(b) Read French well.

Very definitely Generally Neutral
No No

(c) Understand spoken French well.

Very definitely Generally Meutral
Mo No

(d) Vrite French well.

Very definitely Generally Neutral
No No

Generally Very definitely
Yes Yes

Generally Very definitely
Yes Yes

Generally Very definitely
Yes Yes

Generally Very definitely
Yes Yes

26. Would you be willing to collaborate with other departments so that some
other course areas may be taught in part in French?
Very definitely Probably Neutral Probably Very definitely
No No Yes Yes
27. On the average how many students are in your French classes this year?
less than 15 15-20 20-2¢% 25-30 30-35 over 35
28. What do vou feel is the optimal French class size?
30-35 over 35

less than 15 15-20 20-25 25-30_h£
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29.

Part I. Answer only if you teach elamentary school, otherwise skip to Part II.

Following are a number of school subjects.

On the basis of your knowledge

for each subject please make ratings on the two scales following it.

(a) Mathematics

Very

- Difficult

Very
Important

Somewhat
Difficult

Somewhat
Important

(b) Language Arts (i.e.,

Very
Difficult

Very
Important

(c) French

Very
Difficult

Very
Important

(d) Social Sciences (i.e.

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Very
Difficult

Very
Important

(e) Geography

Very
Difficult

Very
Important

(f) Science

Very
Difficult

Very
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

Somewhat
Difficult

Somewhat
Important

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

Somewhat
Easy

Somewhat
Unimportant

Fnglish Reading, Spelling, etc.)

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Easy

Somewhat
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

, Man and Society, Current Events, etc.)

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant

Very
Easy

Very
Unimportant




29. Part II. Answer only if you teach secondary sckool+ otherwise skip to question 30.
Following are a number of school subjects. On the basis of your knewledge
for each subject please make ratings on the two scales following it.

(a) - Mathematics
Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy
Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant
(b) English
Very . Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy
Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant
(¢) French
Very Somewhat About Somewhat Very
Difficult Diffinult Average Easy Easy
Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant
(d) History ’
- " /

Very Somewhat About Somewhat Very /
Difficult Difficult Average Easy Easy ;
Very Somewhat About Sorewhat Very o
Important Important Average Unimportant  Unimportant
(e) Geography
Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy
Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimpc - tant
(f) Science
Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy

| Ly

| Very Somewhat About Somewhat Very
Importaﬂt Important iverage Unimportant Ln<mportant
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ALL nespondents please answer §oLlowding questions.

30.

Considering the fact that introducing or expanding programmes can be costly
and doe: take time and resources away from other subject areas, indicate
your feeiings about each of the following:

1. French should be taught to all students in grades 1 to 3.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

2. French should be taught to all students in grades 4 to 6.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

3. More time should be given tc teaching French in grades 7 and 8.

Very definitely Generally Neutral Generaily Very definitely
No No Yes Yes

4. More credits (i.e., hours per week) should be required in French at the

secondary school level. -
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

5. Every student should have the opportunity to enroll in a French Immersion
school (i.e., a school for English speaking students where instruction is
primerily in French).

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

Do
[
bedn




31.  We would appreciate any comments, you might haye regarding any issues that you
feel are important that may or may not be covered in this questionnaire.
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Education Centre,
165 Eimwood Avenue,
Box 5873, London, Ontano, Canada. NGA 4T5

Teiephone (519)436.2451

—v— The Board of Education for the City of London

W. Douglas McVie, Director of Education

1 April 1976

Dear Parent:

The enclosed survey is being conducted by
the Language Research Group of the Department of
Psychology at the University of Westerp Ontaric at
the request of the Board of Education's Curricuiun
Subcommittee. With this survey we hope to be able
to assess the general climate of opinion about the
teaching of French in London.

Since we need your assistance we would
appreciate your taking a few minutes to answer this
questionnairé. Instructions appear in the front of
the booklet. Once you have completed the question-
naire please put it in the self-addressed envelope,
seal the envelope, and have your child return it to
his school.

Thank you very much for your cooperation.
Yours sincereiy,

/ ’ /\:” s

/\)./(/(J ,w.{‘ (/\A/
W, D. Xc¥

it

Director of Education

ERIC

Aruitoxt provided by Eic:




SURVEY OF ATTITUDES AND OPINIONS
CONCERNING THE FRENCE
PROGRAMMES IN THE LONDON PUBLIC SYSTEM

PARENTS' QUESTIONNAIRE

Conducted by

Language Research Group (:) 1976
Department of Psychology
University of Western Ontario

for

The London Board of Education
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This survey is being conducted by the Language Research Group of
the Department of Psychology at the University of Western Ontario at the
request of the Curriculum Subcommittee of the Board of Education to
determine the community's attitudes and opinions about the teaching of
French. Questionnaires are being answered by parents, students, teachers,
administrators, and Board trustees in order to assess the general climate
of opinion. Although the results of the survey may not result in any
immediate changes, by expressing your opinion you will be providing the
Board with valuable information for its consideration.

lle should emphasize that for most questions there are no "right" or
"wrong" answers, and that your answers will be treated with tne strictest
confidence. For certain aspects of the survey it is necessary to match
some parents' and pupils' questionnaires, however, this matching will be
achieved through common numerical codes without using names.

For most of the following questions you are asked to respond by
circling the alternative below it which best indicates your opinion.

Some questions require a written response, and others have more specific
instructions. If you feel that this survey has omitted any important
issues, please use the space provided at the end of this questionnaire
to present ycur ideas.

Many of the items in this auestionnaire refer to "your child". If
you have more than one child in school, answer the questions with respect
to the child who brought this questionnaire home.

If more than one of your children brings home a questionnaire please

answer only one of them referring to that particular child and return
the unanswered questionnaire in the envelope provided.

While most of the questions 1re concerned with your attitude and
opinion, some relate to factual matter. You will note that beside
these questions there is a place to circle"No Opinion'if you feel you
do not have sufficient background information.

WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE

PLTASE PUT IT BACK INTO THE ENVELOPE AND SEAL IT
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This questionnaire is being completed by:

Mother _ Father

This questionnaire is being given only to a sample of parents in

London and we are concerned that the sample truly represents people from

all walks of life. Because of this we request that you answer the two
following questions. However, you may omit them if it is personally

important for you to do so.

(a) What is the highest level of education completed by the major wage earner?

Elementary School Secondary School

Community College or University Post-graduate Training

(b) Please indicate the occupation of the major wage earner.

My child is: studying grade (level) French or

not taking French (please check one)

Each of the following questions can be amswered by simply cincling the

altermative below the statement which best descuibes youwr pincon.

Please rate your own French skills on the following scales by circling the
alternative you feel best describes you:

(a) I read French.

Not at all Slightly Somewhat Quite Yell Fluently
(b) I write French.
Not at all STightly Somewhat Quite Well Fluently
(c) I speak French.

Not at all Slightly Somewhat Quite Vell Fluently

(d) I understand spoken French.

Not at all Stlightly Somewhat Quite Well Fluently
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I feel that Canadians should be able to speak the two official languages.

St~ongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

I feel it is important for children to study French primarily because
it will enable them to communicate with French speaking people and appreciate

their culture.

Strongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

I feel it is important for children to study French primarily because
they will probably need it in their future careers.

Strongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

I would like my child to have greater contact with French Canadian peoaple.

Strongly Slightly Neutral STightly Strongly
Disagree Disagree Agree Agree

French should only be taught to students of average or higher ability.

Very definitely Probably fieutral Probably Very definitely
No No Yes Yes
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10. Do you feel sufficiently informed about the various French programmes offered
by the London Board of Education?
Very definitely G~nerally Neutral Generally Very definitely
No - No Yes Yes
11. Do you feel better informed about subject areas other than French, for
example, Science, English, Math, etc?
Very definitely Generally Neutial Generally Very definitely
No No Yes Yes
12. (a) Are you aware of the required high school courses for admittance to
post;secondary school institutions (for example, university, community college,
etc.)?
Very definitely  Generally Neutral Generally Very definitely
No No Yes Yes
(b) If your child's current educational plans involve continuing his/her
education beyond high school, is credit in a second language among
these requirements?
Yes No Not Sure Not Applicable
13. In our family we consciously encourage positive feelings toward French Canadians.
Strongly STlightly Neutral STightly Strongly
Disagree Disagree Agree Agree
14. Do you feel enough time each week is spent on French in school?

Definitely Probably Sufficient  Probably Definitely No
Too Much Too Much Too Little Too Little Opinion
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15,

Do you feel that a child who has satisfactorily completed French at both the
elementary and secondary school Tevels should be able to:

(a) Speak French well.

Very definitely Generally Meutral Generally Very definitely
No No Yes Yes

(b) Read French well.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

(c) Understand spoken French well.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

(d) Write French well.

. Very definitely Generally Neutral Generally Very definitely

No No Yes Yes

16. Do you feel French should be required for university entrance?
Very definitely Probably Meutral Probably Very definitely
Mo No Yes Yes
17. At what grade do the majority of students in London begin French?
Grade: Kindergarten 1 2 3 4 5 6 7 8 2 10 11 12 13 Uncertain
18. At what grade level do you feel it is best for a child to begin studying

French in school?

Grade: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13

No
Opiniof




19.

Do you feei a student should spend as much time doing French homework as
he/she does for any other subject?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

20. Do you feel children have adequate opportunities to practise their French
speaking skiils in class?
Very definitely Generally Neutral Generally Very definitely .NQ
No No Yes Yes Opinion
21. Do you feel the schuol board should provide children with more opportunities
to travel to locations where the majority of the people speak French?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
22. Do you feel French should be optional or compulsory:
(a) in grade 7 and 8
Optional Undecided Compulsory
(b) 1in secondary school
Optional Undecided Compulsory
23. Do you feel the French programme in London should put more emphasis on
grammatical and reading skills?
Very definitely Generally Neutral Generally Very definitely No
No No Yes Yes Opinion
24. Do you feel the French programme in London should put more emphasis on
speaking and listening skills?
Very definitely Generally Neutral Generally Very definitely .NQ
No No Yes Yes Opinion
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25.

For

(1)

10.
11.
12.
13.

*

the following 13 items you are requested to:

check (y/ }on the line on the left those programmes vihich you
know are offered by the London Board of Education.

check (v7) on the line on the right those programmes which
you would like to see offered or continued by the London Board of Education.

) Like to See Offered
Currently or Continued to be
Offered 0f fered

........ London French School - Secondary Level.............

........ Early French Immersion - i.e. beginning in
Grade T......ccvvvivnnn...

........ Late French Immersion - i.e. beginning in
Grade 70r 8.......vvunnn.

........ Compulsory Oral French - i.e. beginning in
Grade T.......cvvvvvninn..

........ Ontional Oral French + i.e. beginning in
Grade 1.......covivivvin. ..

........ Subjects other than French taught via
French 1anguage. v e it ie e it ieeseenereennnnns

N
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26. Considering the fact that introducing or expanding programmes can be costly
and does take time and resources away from other subject areas, indicate
your feelings about each of the following:

1. French should be taught to all students in grades 1 to 3.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

2. French should be taught to all students in grades 4 to 6.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

3. More time should be given to teaching French in grades 7 end 8.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

4. More credits (i.e., hours per week) should be required in French at the
secondary school Tlevel.

Very definitely Generaily Neutral Generally Very definitely
No No es ‘ Yes

5. Every student should have the opportunity to enroll in a French Immersion
school (i:e., a school for English speaking students where instruction is
primarily in French).

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

27. Do you feel there is a need for a French television station in London?

Very definitely Probably Neutral Probably Very definitely
No No Yes Yes

28. Once the French television channel is available do you intend to encourage
your child to watch it?

Very definitely Probably Neutral Probably Very definitely
No No Yes Yes
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29. Do you plan to watch the French television channel yourself?
Very definitely  Probably Neutral Probably Very definitely
No No Yes Yes
30. Ifyou studied French in school, how satisfied were you with the courses
you tock?
Not at all Somewhat Neutral Somewhat Very
Satisfied Dissatisfied Satisfied Satisfied
31. Following are a number of school subjects. On the basis of your knowledge

for each subject please make ratings on the scale folluwing it.

(a) Mathematics

Very Somewhat About Somewhat . Ve(y
Important Important Average Unimportant Unimportant

. (b) Language Arts (i.e., English Reading, Spelling, etc.)

Very Somewhat About Somewhat Valy
Important Important Average Unimportant Unimportant
(c) French

Very Somewhat About somewhat Very
Important Important Average Unimportant Unimportant

(d) Social Sciences (i.e., Man and Society, Current Events, etc.)

Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimpartant

(e) Geography

Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant

(f) Science

Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant




- If your child is cwuently studying French please answer Ltems 32-35.
Othewvise, skip to question 36.

i

32. How satisfied are you with your child's current French programme?
Not at alil < Somewhat Neutral Somewhat Very
Satisfied Dissatisfied Satisfied Satisfied
33. I actively eacourage my child with his/her French studies.
Strongly © . Slightly Neutral Slightiy Strongly
Disagree Disagree Agree Agree
34. How often does your child receive help with his/her French hcmework at home?
Ngver Seldom Occasionally Quite Often Very Frequently
35. Does your child have any opportunities to spcﬁk Fronch oucside tie classroom?

Not Any Very Few Some Qu‘%e a Few Very Many




36. We would appreciate any comments you might have regarding any issues that you

feel are important that may or may not be covered in this questionnaire.

Do
Iy
0




SURVEY OF ATTITUDES AND OPINIONS

CONCEPNING THE FRENCH
PROGRAMMES IN THE LONDON PUBLIC SYSTEM

STUDENTS' QUESTIONNAIRE

Conducted by

Language Research Group (€) 1976
Department of Psychology
University of Western Ontario

for

The London Board of Education




This survey is being conducted by the Language Research Group of
the Department of Psychology at the University of Western Ontario at the
request of the Curriculum Subcommittee of the Board of Education to
determine the community's attitudes and opinions about the teaching of
French. Questionnaires are being answered by parents, students, teachers,
administrators, and Board trustees -in oraer to assess the general climate
of opinion. Although the results of the survey may not result in any
immediate changes, by expressing your opinion ycu will be providing the
Board with valuable information for its consideration.

We should emphasize that there are no "right" or "wrong" answers,
ana that your answers will be treated with the strictest confidence.

For certain aspects of the survey it is necessary to match some parents'
and pupils' questionnaires; however, this matching will be achieved
through common numerical codes without using names.

For the results of this survey to be meaningful, it is important
that you be as accurate and as frank as possible in your answers. If
you do not want to answer any particular item, or for that matter the
entire questionnaire, you do not have to. However, yo' should realize
that the usefulness of your questionnaire will be lessened to the extent
that you do not answer each item. Therefore, we urge you to answer all
of the items if you possibly can.

For most of the following questions you are asked to respond by
circling the alternative below it which best indicates your opirion.
Some questions require a written response, and others have more specific
instructiorns. If you feel that this survey has omitted any important
issues, please use the space provided at the end c¢f this questionhaire
to present your ideas.

WHEN YOU HAVE COMPLETED THE QUESTIONNAIRE

PLEASE PUT IT BACK INTO THE ENVELOPE AND SEAL IT
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Age
Boy Girl |
I am studying grade (level) french.
aﬁ:}
Do you plan to take French next year?  Yes No Uncertain

What grade were you in when you first studied French? Grade

Each 0§ the foLlowing quesiions can be answerea by simply circling Zhe

altermative below the statement which best descridibes your cpinion.
A%

Please rate your French skills on the foilewing scales by circling the
alternative you feel best describes you:

(a) 1 read French

Not at all STightly Somewhat Quite Well Fluently
(b) I write French

Not at all Slightly Somewhat Quite Well tluently
(c) I speak French

Not at all Slightly Somewhat Quite well Fluently
(d) I understand spoken French

Not at all STlightly Somewhat ~  Quite Well Fluently

I feel that Canadians should be able to speak the two official languages
(French and English).

Strongiy Slightly Heutral STightiy Strongly
Disagree Disagree Agree Agree
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I feel it is important to study French primarily because it will enable me to
communicate with French speaking people and appreciate their culture.

Strongly STightly Neutrai STightly Strongly
Disagree - Disagree Agree Agree

9. 1 feel it is important to study French primarily because I will probably
need it in my future career.
Strongly STlightly Neutral STlightly Strongly
Disagree Disagree Agree Agree

10. I would like to have greater contact with French Canadian people.
Strongly Slightly Neutral Slightly Strongly
Disagree Disagree Agree Agree

11. French should only be taught to students of average or higher ability.

Very dzfinitely Probably Neutral Probably Very definitely
No No Yes Yes

12. Do you feel sufficiently informed about the various French programmes
offered by the London Board of Education?
Very définitely Generally Neutral Generaliy Very definitely
No No Yes Yes
13. Do you feel better informed about subject areas orher than French, for

axample, Science, English, Math, etc?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes




14.

(a) Are you aware of the required high school courses for admittance to post-
secondary school institutions (for example, university, community college,
etc.).

Very definitely Generally Neutral Generally Very definitely

No No Yes Yes

(b) If your current educational plans involve your education beyond high school,

is credit in a second language among these requirements?

Very definitely Generally Neutral Generally Very definitely

No No Yes Yes
15. Do you feel enough time each week is spent on French in school?
Definitely Probably Sufficient Probably Definitely
Too Much Too Much Too Little Too Little
_
!
.
| 16. Do you feel that a student who has satisfactorily completed French at both the

elementary and secondary school levels should be able to:
(a) Speak French well.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

(b) Read French well.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

(c) Understand spoken French well.

Very definitely Generally Neutral Generally Very definitely
NO No Yes Yes

(d) Write French well.

Very definitely Generally Neutral Generally Very detinitely
No No Yes Yes
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17. My parents encourage positive feelings toward French Canadians.
Strongly STightly Neutral Slightly Strongly
Disagree Disagree Agree Agree
18. Do you feel French should be required for university entrance?
Very definitely Probably Neutral Probably Very definitely
ile No Yes Yes
19. At what grade level do you feel it is best to begin studying French in school?
Grades: Kindergarten 1 2 3 4 5 6 7 8 9 10 11 12 13
20. Part I. Answer only if you are in grade seven or eight, otherwise answer Part I1.

Following are a number of school subjects.

ratings on the three scales followina it.

(a)

Very
Difficult

Mathematics

Very
Important

Very
Interesting

(b)

Very
Difficult

Language Arts

Very
Important

Very
Interesting

Somewhat Ahout
Difficult Averace
Somewhat About
Important Average
Somewhat About
Interesting Average

(i.e., English

Somewhat About
Difficult Average
Somewhat About
Importaat Average
Somewhat About
Interesting Average

for each subject please make

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Boring

Reading, Spelling, etc.)

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Boring

Very
Easy

Very
Unimportant

Very
Boring

Very
Fasy

Very
Unimportant

Very
Boring




(c) French

Very
Difficult

Very
Important

Very
Interesting

Somewhat
Difficult

Somewhat
Important

Somewhat
Interesting

About
Average

About
Average

About
Average

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Boring

Very
Easy

Very
Unimportant

Very
Boring

(d) Social Studies (i.e., Man and Society, Current Events, etc.)

Very
Difficult

Very
Important

Very
Interesting

(e) Geography

Very
Difficult

Very
Tmportant

Very
Interesting

(f) Science

Very
Difficult

Very
Important

Very
Interesting

Somewhat
Difficuit

Somewhat
Important

Somewhat
Interesting

Somewhat
Difficult

Somewhat
Important

Somewhat
Interesting

Somewhat
Difficult

Somewhat
Important

Somewhat
Interesting

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
Average

About
MAverage

N
o

Somewhat
Easy

Somewhat
Urimportant

Somewhat
Boring

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Boring

Somewhat
Easy

Somewhat
Unimportant

Somewhat
Boring

Very
Easy

Very
Unimportant

Very
Boring

Very
Easy

Very
Unimportant

Very
Boring

Very
Easy

Very
Unimportant

Very
Boring




20.

Part II. Answer this part only if you are in high school, otherwise go to

question 21.
Following are a number of school subjects.
on the three scales following it.

For each subject please make ratings
Rate each subject regardiess of whether you
are currently taking it or have ever taken it in secondary school. If you have
NOT studied that subject at the secondary level, please indicate this by placing
a check mark on the line following that subject.

(a) Mathematics {never taken)

Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy
Somewhat Very
Very Somewhat About . .
important Important Average Unimportant Unimportant
Very Somewhat About gomgwhat ¥§E¥ng
Interesting Interesting Average oring
(b) English (never taken)
Very Somewhat About EZZEWhat ¥§§§
Difficult Difficult Average Yy
Somewhat Very

Very Somevihat About A ]
Important Important Average Unimgertant Unimportant

' Somewhat Very
Very Somewnat About ; y
Interesting Interesting Average Boring Boring
(c) French {never tcken)
Very Somewhat About EZZEWhat ¥§2§
Difficult Difficult Average y

i Somewhat Very
Ver Somewnat About ! . :
Impgrtant Important Average Unimportant Unimporcant
Very Somewhat About ggT?ﬁgat gg:¥ng
Interesting Interesting Average




(d) History

(never taken)

Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy

Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant
Very Somewhat About Somewhat Very
Interesting Interesting Average Boring Boring

(e) Geography (never taken)

Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy

Very Somewnat About Somewhat Very
Important Important Average Unimportant Unimportant
Very Somewhat About Somewhat Very
Interesting Interesting Average Boring Boring

(f) Science (never taken)

Very Somewhat About Somewhat Very
Difficult Difficult Average Easy Easy

Very Somewhat About Somewhat Very
Important Important Average Unimportant Unimportant
Very Somewhat About Somewhat Very
Interesting Interesting Average Boring Boring

AL students should answer the rest of the followdng questicns.

21. Do you feel you should spend as much time doing French homework as you do for
any other subject?
Very definitely Generally lieutral Generally Very definitely |
No No Yes Yes
- -
22. Do you feel you have adequate opportunities to practise your French speaking

skills in class?

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
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23.

Do you feel the school Board should provide you with more opportunities to
travel to locations where the majority of the people speak French?

Very definitely  Generally Neutral Generally Very definitely
No No Yes Yes

24. Do you feel French should be optional or compulsory:
(a) in grade 7 and 8
Optional Undecided Compulsory
(b) in secondary school
Optional Undecided Compulsory
25. Do you feel the French programme in London should put more emphasis on
grammatical and reading skills?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
26. Do you fzel the French programme in London snould put more emphasis on
speak®ng and listening skills?
Very definitely Generally Neutral Generally Very definitely
No No Yes Yes
27. Do you feel there 15 a need for a French television station in London?
‘ery definitely  Generally Neutral Generally Very definitely
No No Yes Yes
28. Once the French television channel is available do you intend to watch it?

Very definiiely Generally Neutral Generally Very definitely
No No Yes Yes




29. My parents help me with my French homework.

Never Seldom Occasionally Quite Often Very Frequently
30. Do you have any opportunities to speak French outside the classrocm?

Not Any Very Few Some Quite a Few Very Many
31. What do you feel is the optimal (most desirable) French class size?

less than 15 15-20 20-25 25-30 30-35 over 35
32. Considering the fact that introducing or expanding programmes can be costly

and does take time and resources away from other subject areas, indicate your
feelings about each of the following:

1. French shoutd be taught to 3111 students in grades 1 to 3.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

2. French should be taught to all students in grades 4 to 6.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

3. More time should be given to teachirg French in grades 7 and 8.

Very definitely Generally Neutral Generally Very definitely
No No Yes Yes

4. More credits (i.e., hours per week) shoula be required in French at the
secondary school level.

Very definitely Generally Neutrai Generally Very definitely
Ho No Yes Yes

5. Every student should have the opportunity to enroll in a French Immersion
school (i.e., a school for English speaking students where instruction is
primarily in French).

Very definitely Generally Neutral Generaily Very definitely
No No Yes Yes




=t

My parents actively encourage me in my French studies.

33.
Strongly Stightly Neutral . STightly " Strongly
Disagree Disagree Agree Agree
34. During French class I take an active part in activities: ‘
Never Seldon: Occasionally .O0ften : Very Frequently
L
35. How many students are in your French clags?
F 3
less than 15 15-20 20-25 25-30 30-35 over 35
¢ 6 B,
36. wé would appreciate any comments you might hﬁVe regarding any issues that you

feel are important that may or may not te covered in this questionnaire.




